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PREFACE 
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ship by the National Council on Religion in Higher Education, to which, 
and especially to its former Executive Director, Miss Martha H. Biehle, 
the writer owes immeasurable thanks for counsel and assistance. Without 
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INTRODUCTION 


and maintenance of American colleges has been a long-recognized 

fact. As Tewksbury's' definitive study shows, the forces and 
ideals of religion were dominant factors in the establishment of the 
American colleges before the Civil War. Moreover, studies by Shedd 
show not only that organized religion has continued to exert interest 
in youth as they go to public institutions but also that students them- 
selves, through almost the entire history of American higher education, 
have tended to organize and maintain voluntary religious organizations.’ 

But it is more strikingly true of Negro education than of any other 
educational tradition that religious interests and forces have been the 
primary determining factors in the rise and perpetuation of higher 
institutions of learning. As Holmes well says, the Negro college is largely 
the product of the missionary enterprise.? With two or three exceptions, 
the present institutions of higher learning for Negroes in America were 
established after the Civil War. Pioneering in this undertaking were 
men and women representing various religious organizations who sought 
{о lay the foundations for the education of the Negro which would 
embody definitely religious principles. 

The problem for investigation lies in the area of higher education 
among a specific sociological group, the Negro people. It also lies within 
the area of the larger problem, independent of racial considerations, of 
the place of religion in higher education. Some studies have been made 
with reference to the development and function of higher education 
among Negroes, and recently the United States Office of Education com- 
pleted a comprehensive survey of the status of higher education among 
this group. To date, however, no comprehensive study has been made 
which has attempted to show the role which religion is now playing in 
the policies and programs of the Negro college. Such a study requires 
a consideration of the background of Negro life in this country and 

1. Donald Tewksbury, The Founding of the American Colleges and Universities 
Before the Civil War (New York, Bureau of Publications, Teachers College, Columbia 


University, 1932), pp. 55 ff. 

2. C. P. Shedd, The Church Follows Its Students (New Haven, Yale University 
Press, 1938). C. P. Shedd, Two Centuries of Student Christian Movements (New 
York, Association Press, 1934). 

3. D. O. W. Holmes, The Evolution of the Negro College (New York, Bureau of 
Publications, Teachers College, Columbia University, 1934), p. vi. 


T religion has always played a dynamic role in the founding 
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of the way in which religious organizations and foundations have 
attempted to enhance the educational and cultural status of this minority 
group by establishing and perpetuating schoois of learning. More speci- 
fically, it necessitates a consideration of the objectives of Negro higher 
education in terms of the personality of the individual and the bearing 
of his environment upon it, as well as some understanding of how reli- 
gion may function in determining the kind of personality the colleges 
produce. 

To some observers it has seemed that the colleges for Negroes have 
moved away, or are beginning to move away, from many of the emphases 
of traditional religion. It is apparent that the development of scientific 
research has influenced the religious outlook of the Negro intelligentsia, 
and that a reévaluation of religion and of its place in the life of the group 
is being made. A new conception of the relation of religion to the social 
system of which the Negro is a part is observable among certain Negro 
leaders. In addition to this, the secularism characteristic of the present 
age inevitably influences all sociological groups regardless of race. 

Stated in a simple hypothesis, then, our problem is embodied in the 
following proposition: The religious policies, objectives, curricula, pro- 
grams, and activities of the colleges for Negroes, vitally affected by 
current intellectual and social trends, are of strategic importance in the 
realization of the total and ultimate objectives of these institutions, so 
that an understanding of the present significance and function of reli- 
gion in higher education among Negroes must be had. 

In the light of the foregoing statement of the nature of the study, the 
purpose of this investigation is to determine the present status of the 
religious policies and programs in the colleges for Negroes and to exam- 
ine the significance of these for the Negro student in view of the social 
setting of the education of this minority group. 

Administrators and faculties of colleges are becoming increasingly 
interested in the problem of the function of religion in the realization of 
their ultimate objectives. In issuing a call to the presidents of Negro 
colleges to participate in a faculty conference held in February, 1940, 
on the theme “Religion and the College for Negroes," ten presidents 
of Negro colleges subscribed to the following statement: 


There never was a time in our national life when it is more necessary 
than now to face quite realistically the challenge of religion to our youth. 
There are many who are of the opinion that our colleges tend to deaden 
rather than quicken the interest of students in the great timeless issues 
of religion. They place the responsibility for this upon the age in which 
we live; the loss of the service motive in our institutions; the attitude 
of indifference or hostility toward religion on the part of college facul- 
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ties. . . . Obviously there is confusion as to the actual state of religion 
on our campuses today. . . .* 


Added significance is attached to the present study because of the 
general interest in the place of religion in higher education that is 
observable at the present time. It is noteworthy that in recently cele- 
brating its tricentennial the University of Pennsylvania sponsored a 
symposium on the theme, "Religion in the Modern World." Speaking at 
this celebration, Dr. Robert L. Calhoun of Yale University said, 


High religion, in short, and intellectual enterprise belong together. Each 
gains from close association with the other. The two in conjunction, but 
neither one by itself, can move with hope toward more effective conquest 
of the chaos that again and again threatens to engulf human living. That 
way lies whatever chance we may have for a more humane world.’ 


It is the hope that the present study of the status of religion in the 
colleges for Negroes will be useful in determining along what lines these 
institutions may move in the future planning of their religious objec- 
tives, policies, and programs. 

The sources of the study are the general investigations of religion 
in higher education as well as the specific studies of the social system in 
which Negro education proceeds. Recourse has been had also to studies 
in the development of the Negro college. In addition to these, data from 
both college officials and students have been secured from a selected 
group of Negro institutions. 

The study comprises four general procedures. First, instruments of 
investigation were designed to exhibit data on the present administra- 
tive provisions for religious work on the campus such as religious 
exercises, directors of religious life, courses and teachers in the field of 
religion, budgetary provisions for religion, voluntary student religious 
organizations, and the attitudes of students toward the religious life 
and program of the college. After these instruments were prepared and 
checked with a small experimental group, the final forms were drawn up 
for use in the entire study. 

Secondly, that the study might have validity for a particular group 
of colleges, it was thought best to select for more intensive study a group 
of Class A Negro institutions representing church-related, private, and 
publie types of control. Sixteen such schools were selected, divided al- 


4. Quoted from the letter sent to 80 presidents of Negro institutions. The conference 
was sponsored by the Fellowship of Religious Workers in Colleges for Negroes. 
5. Jacques Maritain et aL, Religion and the Modern World (Philadelphia, Uni- 


versity of Pennsylvania Press, 1941), p. 71. 
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most equally among these three types and representing proportionate 
demoninational as well as geographical distribution. The investigator 
personally visited these schools for first-hand observations and on the 
campus of each one remained from two and a half to four days. During 
this time consultations were held with the college administrators and 
with representative faculty people both individually and in groups; 
meanwhile questionnaires pertaining to the administrative provisions 
for religion were filled out. In addition to this, conferences and inter- 
views were held with student leaders. Opportunities were given by 
college authorities to visit classes of Junior and senior classification in 
which the investigator personally administered questionnaires dealing 
with the attitudes of upperclassmen toward the religious life of the 
campus. Attempts were made to find those classes which represented a 
cross section of academic interests among the students. 

Thirdly, copies of each type of questionnaire were mailed to a number 
of other institutions where college officials codperated in having them 
properly executed. In addition to the sixteen colleges which the investi- 
gator personally visited, therefore, complete or partial information was 
obtained from 34 other institutions. All of these statistics are represen- 
tative primarily of the total picture in the Class A institutions. But it 
is felt that they are also suggestive for all four-year Negro colleges. 
Approximately 47 per cent of the colleges from which data are available 
were Class A institutions. 

Finally, when the questionnaires were all returned, those pertaining 
to administrative religious provisions and student organizations were 
then analyzed by the investigator. The questionnaires filled out by upper- 
classmen, 1,345 in all, were coded and then analyzed by the mechanical 
process used in business-machine computations. Upon the completion 
of the tabulation of the questionnaires, the results of these, as well as 
of the less objective phases of the study such as personal interviews 
and group consultations, were interpreted.* 


6. The complete results of this study were presented as a dissertation in candidacy 
for the degree of Doctor of Philosophy in Yale University and are on file in the Sterling 
Memorial Library. 
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RELIGION AND THE RISE OF HIGHER EDUCATION 
AMONG NEGROES IN THE UNITED STATES 


derstood by seeing in historical perspective the development of 
Negro life and schools in this country. This development, which 
began to take an entirely new form about eighty years ago, is character- 


Ts present situation of religion in Negro colleges can best be un- 


1. Some of the material for this background chapter has been taken from the orig- 
inal sources themselves, but most of it has come from the significant secondary works 
that are available in the field of Negro history and education. From a survey of the 
literature it is seen that, on the historical side, studies made by Woodson, Brawley, and 
Johnson are of the first rank (C. G. Woodson, The Negro in Our History [Washing- 
ton, Associated Publishers, 1931]; Benjamin Brawley, A Social History of the Amer- 
ican Negro [New York, Macmillan Co., 1921]; C. S. Johnson, The Negro in American 
Civilization [New York, Henry Holt & Co., 1980].) With respect to the development 
and present status of Negro education itself, such studies as those made by Bond, 
Holmes, Woodson and Gallagher have been definitive (H. M. Bond, The Education of 
the Negro in the American Social Order [New York, Prentice-Hall Co., 1934]; 
D. O. W. Holmes, T'he Evolution of the Negro College [New York, Bureau of Publica- 
tions, Teachers College, Columbia University, 1934]; C. G. Woodson, The Education 
of the Negro Prior to 1861 [New York, G. P. Putnam's Sons, 1915]; B. G. Gallagher, 
American Caste and the Negro College [New York, Columbia University Press, 1938].) 
In addition to the above studies, the United States Office of Education has made three 
comprehensive surveys of higher education among Negroes. The first of these paved 
the way for the standardization movement in Negro schools (T. J. Jones, Negro Edu- 
cation, A Study of the Private and Higher Schools for Colored People in the United 
States [Washington, United States Government Printing Office, 1916, 2 vols.] and the 
second, ten years later, gave notable impetus to the improvement of the quality of 
education Negroes received on the college level (A. J. Klein, Survey of Negro Colleges 
and Universities, United States Bureau of Education Bulletin, 1926, No. 7 [Washing- 
ton, United States Government Printing Office, 1928].) The publication of the third 
study was not completed at the time of this investigation. 

Daniel's study of The Education of Negro Ministers (New York, George H. Doran 
Co., 1925) is the only book published to date specifically in its field, but, since that 
volume is primarily concerned with theological education, it does not have the scope 
that is needed for a thorough-going study of religion in higher education among 
Negroes. A recent doctoral dissertation, yet unpublished (Henry M. Johnson, “The 
Methodist Episcopal Church and the Education of Southern Negroes [1862-1900]" 
[Yale University, New Haven, 1939]), as well as Holmes' study referred to above, 
have made a significant beginning in the matter of tracing comprehensively the place 
of religion in the rise of Negro education. 
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ized by wistful hopes, courageous sacrifices, some ennobling successes, 
and some disappointing failures. But actually, as we shall see, we must go 
back further than the Civil War to get a clear picture of what has been 
the relation of religion to Negro education. 

The historical relation of religion to higher education in America. The 
problem of the place of religion in higher education among Negroes is not 
conceived here to be entirely separate from the issues of religion in higher 
education generally. In so far as the peculiar social and psychological set- 
ting in which the education of this minority group is carried on is funda- 
mentally different, to that extent does the problem with which we are 
concerned assume characteristics not to be found in the educational situa- 
tion among the more privileged groups. Since the practices of the major- 
ity often have been and still are the standards of the minority as far as 
the dependence of Negro education upon the example of white colleges is 
concerned, it is desirable, if for no other reason, to see how the relation 
of religion to higher education has been historically conceived. 

It is only in relatively recent years of educational history in America 
that there has been a problem associated with the relation of religion to 
higher education or to education as a whole. One of the most patent facts 
in the history of American colleges is their dependence historically upon 
religious forces and individuals for their origin. The people who founded 
the colleges had a very practical interest in religion, and it was taken for 
granted that religion should be one of the most important aspects of the 
life of the school.? Just as in the earliest history of education the custom 
was for the adult members of the group to teach the young all that the 
latter would need to make the best adjustment to society, including the 
rituals and ceremonials of religion as well as those arts of hunting and 
fighting by means of which survival was made possible, the early set- 
tlers of this country felt it incumbent upon them to provide for the reli- 
gious instruction of their youth in order that the kinds of ideals they 
cherished should not be lost. It is no accident, therefore, that the records 
of the founding of most of the American colleges prior to 1865 contain 
pointed references to the religious motives and ideals which were in the 
minds of the founders of these institutions. For them the relation of re- 
ligion to education was dynamic and functional, so that the story of the 
rise of American higher education becomes a story of religious forces 


2. Donald Tewksbury, The Founding of the American Colleges and Universities 
Before the Civil War (New York, Bureau of Publications, Teachers College, Colum- 
bia University, 1932), pp. 55 ff. C. F. Thwing, A History of Higher Education in Amer- 
ica (New York, D. Appleton & Co., 1906), pp. 5, 6, 215 et passim. L. K. Patton, The 
Purposes of the Church-Related Colleges (New York, Bureau of Publications, Teach- 
ers College, Columbia University, 1940), p. 32. 

3. W. H. Kilpatrick, Education for a Changing Civilization (New York, Macmillan 
Co., 1927), pp. 54-55, 
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seeking to make religion more effective in the lives of youth and in the 
life of society. 

It is a striking fact that the dominating religious interest in the found- 
ing of the earliest colleges in this country parallels that in the establish- 
ment of the earliest Negro colleges. The emphasis in each case was upon 
the training of ministers and religious teachers. In each case this empha- 
sis was gradually broadened in recognition of the need for a religiously 
educated laity as well as clergy. Educational institutions consequently 
came to be thought of as centers from which the leaven of the Christian 
religion might permeate the life of society. Of course, there were some 
other less idealistic motives behind the establishment of many of the de- 
rominational colleges. The desire of one religious sect to compete with 
a1.other led to much waste of funds and energies. But, despite this fact, 
it can safely be said that the real fundamental motives in the founding of 
the schools was devotion to some spiritual ideal. 

The secularization movement in American education was destined, 
however, to raise the issue of the unique place of religion in the schools. 
The rise of the state universities came in time seriously to challenge the 
supremacy of the denominational schools. As these schools were increas- 
ing, sectarianism was also increasing on a large scale. The injection of 
sectarianism into the schools prompted a controversy which eventually 
resulted in the almost complete secularization of American public educa- 
tion.* The rapid growth of public education on all levels was soon recog- 
nized as a fundamental factor sharpening the issue of the relation which 
religion ought to sustain to the educational process. Obviously, were it 
not for the fact that the nation was endeavoring to practice the principle 
of democracy in practically all aspects of its life there would have been 
no serious problem. The fundamental doctrine of religious liberty was 
highly cherished, along with a profound belief in the necessity of uni- 
versal education to guarantee a stable democratic society. In establishing 
the ordinance for the government of the Northwest Territory in 1787, 
it was declared that “Religion, morality and knowledge being necessary 
to good government and happiness of mankind, schools and the means of 
education shall forever be encouraged." 5 For the next hundred years the 
development of the nation was along the lines of these principles. 

The rapid growth of the publicly supported schools and colleges and 
the subsequent secularization of education posed a dilemma for Ameri- 
can education which has not yet been satisfactorily solved. Believing in 
the principles of democracy and individual liberty, while at the same time 


4. S. W. Brown, The Secularization of American Education (New York, Teachers 
College, Columbia University, 1912), chap. vi ff. 

5. E. A. Fitzpatrick, ed., Readings in the Philosophy of Education (New York, D. 
Appleton-Century Co., 1936), p. 69. 
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believing in the value of religion for a sound society, the American people 
were faced with the problem of whether to inculcate and practice democ- 
racy in education at the expense of religious instruction or to insist on 
religious instruction in public education at the expense of certain demo- 
cratic principles. Paradoxically, because they believed so much in their 
religious principles, the dilemma was solved by excluding religious teach- 
ing from the public schools. The secularization movement was therefore 
not a revolt against religion itself but against the dangers of sectarianism 
in public instruction. From this time on, as far as the public was con- 
cerned, the responsibility for systematic religious instruction became the 
responsibility of the church rather than of the school. Today it is clear 
that this attempt at solution has not proved entirely satisfactory, for it 
has resulted in leaving out of the public educational system that which 
many feel to be one of the most essential elements of man’s life. 

Negro education before the Civil War. The coming of the Negro to 
America began one year before the Mayflower touched Plymouth Rock. 
In 1619, at Jamestown, Virginia, the first group of Negroes were landed 
in this country, thus instituting a practice which was destined to have 
momentous consequences for the future of the nation. The next hundred 
years saw the slave trade developing slowly but by the time of the first 
American census in 1790 the Negro population had grown to 19.8 per 
cent of the total.: Because of the agricultural pursuits in which they were 
employed, it was natural that the great majority of the Negro population 
should have been in the southern part of colonial America, where today, 
in spite of large-scale migration during the last two decades, the majority 
of Negroes live. 

During the colonial period as well as some three decades afterwards 
the majority attitude toward the education of Negroes was a favorable 
one. The more humanitarian slave owners realized that some minimum 
of education was essential in order to develop adequate communication 
and adaptation between master and slave. There were differences of opin- 
ion, however, with respect to just what kind of education Negroes should 
have.’ Woodson has pointed out three different groups who favored the 
education of Negroes in this period. The first group comprised the slave 
owners who thought in terms of increased economic efficiency of their 
slaves. In various ways these masters gave their slaves opportunities for 
mental improvements; and when the opposition to the education of Ne- 
groes eventually developed the same owners often defied the laws and 
persisted in giving their slaves education. The second group favoring 
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education of Negroes were the humanitarians who, in sympathy with the 
downtrodden, felt that education was one means of improving their situa- 
tion. Because the members of this group were for the most part neither 
slave owners nor inhabitants of the sections where the slaves lived, the 
practical application of their attitude could not be carried out effectively. 
The third group favoring the education of Negroes were those religious- 
minded people who, as Woodson says, “believing that the message of di- 
vine love came equally to all, taught slaves the English language that they 
might learn the principles of the Christian religion." * This third group 
was made up largely of missionaries, represented first of all by the Span- 
ish and French Catholies, who went so far as to give free Negroes the 
best educational advantages obtainable. The work of the Catholies cen- 
tered largely in Louisiana, and they made a significant contribution in 
agitating for more humane treatment of the slaves.? 

One of the most enterprising organizations working to bring religious 
instruction to colonial America was the “Society for the Propagation of 
the Gospel to Foreign Parts." This organization was founded in 1701 by 
the English. The first president of this organization, “Thomas, Lord 
Bishop of Canterbury, Primate and Metropolitan of all England," was 
appointed by the King of England himself." The primary purpose of this 
society was to bring religious instruction and privileges to all the colo- 
nists in North America; and, secondarily, its purpose was to bring the 
Gospel “to the Indians and Negroes.” 11 One of the underlying purposes 
of this group was to counteract the influence which the Catholics were 
having among the Negroes. Eventually this came to be considered as the 
most important and significant part of the work of this society of the 
Church of England. 

Other religious groups besides the European Catholics and the repre- 
sentatives of the Church of England sought to bring instruction to Ne- 
groes in the colonial era. In New England and in the Northern states sev- 
eral schools were begun for the education of Negroes," while at the same 
time in most of the communities Negroes were allowed to attend the pub- 
lic schools along with whites. 

What is said to be the first attempt to establish a mission exclusively 
for Negroes was the work of the Moravian or United Brothers who began 
a series of enterprises in the year 1738, the result of which, according to 
their reports, was the conversion of many enslaved and free Negroes to 
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the Christian faith and their regular instruction in Biblical principles. 
This work was first established in Georgia and later spread to other states 
in the deep South. 

In 1747 the Presbyterians in Virginia began an enterprise of providing 
regular religious instruction to Negroes which was continued over a long 
period of years. The leaders of this movement were the Reverend Samuel 
Davies and the Reverend John Todd of the Hanover Presbytery. While 
the work began in Hanover County, it was carried forward in as many 
as four other adjacent counties and in other parts of the South.'* Davies 
wrote to John Wesley that about one half of the population of Virginia 
were Negroes, or around 150,000, and that, of those, around three hun- 
dred attended on his ministry. In commenting on the reaction of the slaves 
to the instruction he gave, Davies said, 


A considerable number of them, about a hundred, have been baptised, 
after they had been fully instructed in the great truths of religion and had 
evidenced their sense of them by a life of strictest virtue. . . . There are 
multitudes of them in various parts who are eagerly desirous of instruc- 
tion. They have generally little to read ; and yet, to my agreeable surprise, 
sundry of them, by dint of application in their few leisure hours, have 
made such a progress that they are able to read their Bible, or à plain 
author, very intelligibly. But few of their masters will be at the expense 
of furnishing them with books. I have supplied them to the utmost of my 
ability. 


Methodist activity in the education of Negroes began with the interest 
and efforts of John Wesley himself. Wesley came to this country as a mis- 
sionary to the Indians but he had a great concern for the welfare of 
Negroes. A study of his Journal reveals many references to his experi- 
ences and reflections concerning the capabilities of the Negro. The fol- 
lowing item in his Journal indicates how Wesley thought the slaves might 
best be instructed: “. . . one of the easiest and shortest ways to instruct 
the American Negroes in Christianity would be, first, to inquire after 
and find out some of the most serious of the planters. Then, having in- 
quired of them which of their slaves were best inclined and understood 
English, to go to them from plantation to plantation, staying as long as 
appeared necessary to each." 15° There is no indication in his Journal as 
to whether he ever made an attempt to carry out this plan. 

That there was a great division of sentiment on the question of slavery 
and the welfare of the Negro among the Methodists is made clear by the 
separation. of the Southern group from the Northern at the time when 


18. C. C. Jones, ор. cit., р. 30. 

14. Ibid., p. 35. 

15. Nehemiah Curnock, ed., The Journal of the Rev. John Wesley, A.M. (London, 
Epworth Press, 1938), IV, 125. 

16. Ibid., I, 353. 


RELIGION AND THE RISE OF HIGHER EDUCATION T 


the slavery issue became the most crucial one in American life. Further 
mention of this will be made below. 

Among the first of the religious groups to recognize and practice the 
principles of educational equality was the Society of Friends. Being for 
the most part humanitarian in their social outlook, they relatively early 
began to provide the opportunities for the education of Negroes, oppor- 
tunities which were essentially equal to those of their own group. But this 
attitude of the Quakers was itself the result of a period of protest on the 
part of the Quaker leaders. When George Fox visited Barbados Island in 
1671 he found that many Quakers there held slaves and he expressed his 
strong disapproval of the practice. Memorials against slavery were sent 
from time to time to various Quaker groups in America, but the first 
Quaker group to take an active stand against the practice was a group 
of German Friends who, in 1686, at Germantown, Pennsylvania, made 
a resolution against it. John Woolman, one of the most influential Quak- 
ers in the history of the group, was quite active in protesting against 
the evils of slavery and in seeking to foster the proper attitude among 
Friends for the welfare and instruction of Negroes. His labors and those 
of others were rewarded when the Yearly meeting in 1758 at Philadel- 
phia, Pennsylvania, “agreed that the injunction of our Lord and Saviour 
to do to others as we would that others should do to us should induce 
Friends who held slaves to set them at liberty, making a Christian pro- 
vision for them." 17 

In the schools which the Quakers established it appears that racial dis- 
crimination was not practiced. Writing of the schools of this period, 
Henry J. Cadbury says, 


In early documents like Thomas Budd's Good Order the schools were to 
provide “that the children of the poor people, and the children of Indians 
may have like learning with the children of the rich people." While a hun- 
dred years later when freed Negroes became the special concern of the 
Society of Friends they bracketed together as beneficiaries of the local 
country meeting school funds children of poor Friends or of blacks, or as 
one Haddonfield testator puts it, “for schooling poor children of any 
Соо? 


With the coming of the social doctrines of “liberty, equality and fra- 
ternity" to American shores, the favorable attitude toward the education 
of Negroes increased. The result was a number of instances of the manu- 
mission of slaves. The consequent rise of schools for free Negroes and 
the rapid progress made by them under the new opportunities dispelled 
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the doubt that Negroes were incapable of learning. To quote from Wood- 
son on this point, “Negroes learned to appreciate and write poetry and 
contributed something to mathematics, science and philosophy. Further- 
тоге . . . іп conformity with the suggestion of Cotton Mather, Negroes 
were employed to teach white children." 1° 

This growth of the intellectual and social development of the Negroes 
in America might have continued but for two or three conditions which 
arose and were destined to retard it considerably. In the North and East 
the economic and social status of the free Negroes began to cause some 
alarm to the white inhabitants of several communities. Many began to 
see Negroes primarily as an economic and moral liability in the com- 
munity and made every effort to see that the number of Negroes in their 
towns did not increase too rapidly. A movement was begun in 1831 by 
free Negroes to establish a college for the young men of their group which 
would be devoted primarily to mechanical training. “Тһе announcement 
of the plan met a storm of opposition; the city officials and the voters de- 
nounced it in a public meeting, did their best to defeat it, and their action 
was fatal to it." 2° 

There is one very striking instance of the increasing misgiving on the 
part of some communities in the East as to the general effect of the pres- 
ence and education of Negroes in their midst. A young Quaker lady, Miss 
Prudence Crandall, opened a school for girls at Canterbury, Connecticut, 
in 1831, a school which received at the outset the patronage of the most 
prominent families in the community. When the white patrons objected 
to the admittance of a colored girl to the school, Miss Crandall decided 
at length to change the school to one entirely for colored girls and accord- 
ingly dismissed the other students. In May, 1833, one month following 
the opening of the school to “young Ladies and little Misses of color," the 
residents of Canterbury were successful in getting the legislature of Con- 
necticut to enact a law making the operation of such a school a criminal 
offense. Miss Crandall was adamant in her determination to operate this 
school despite the fact that she was duly arrested and convicted for break- 
ing the new law. The circuit court sustained the judgment of the lower 
court, but this judgment was reversed by the Supreme Court of Errors 
in July, 1834.2: Two months later а band of citizens stormed the school 
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and this led Miss Crandall at last to give up the idea of continuing the in- 
stitution. It should be noted in passing, however, that fifty years after 
this incident the Connecticut legislature voted Miss Crandall a pension 
of four hundred dollars.” It is clear from the reports of the trial and of 
the community reaction to the school that the primary reason for the ob- 
jection to the school was that the Negro population of the community 
would be increased and this would mean increased economic competition 
and responsibility upon the town. 

The growth of Negroes culturally and intellectually was also to cause 
no little concern to those who thought only of the economic advantages of 
the slave system. For the attitude naturally developed that since educated 
Negroes tended to lose their complacency with the slave system they were 
therefore unfit for slavery. They would have preferred to keep the Negro 
“lost in the fathomless depths of genial illiteracy.” It remained, however, 
for a singular economic event to seal the doom of unhampered education 
of Negroes in the ante bellum period. Historians have often pointed out 
that, until the industrial revolution and the invention of the cotton gin, 
slavery in America was rapidly becoming more of a liability than an as- 
set.?? Even some Southerners had advocated colonization of Negroes as 
a solution to the economic problem which their presence presented. The 
industrial revolution, effective in most of the western world, was char- 
acterized by increased efficiency in textile production and resulted in 
creating a great demand for cotton. Slavery and the plantation system, 
then, became of major importance in the South. This movement, along 
with the rise of intelligent Negroes, Negroes who knew something of the 
French Revolution and of what blacks were doing in Haiti under Tous- 
saint L’Ouverture and who were beginning to promote strong antislavery 
sentiment, resulted in a strong reaction against Negro education and in 
stringent measures subsequently being taken against it.?* As far back as 
1740, when South Carolina was still a British province, that state had 
passed the first legislation prohibiting the instruction of Negroes, making 
it a erime punishable by a fine of one hundred pounds. The next law was 
passed by Georgia some thirty years later, but most of such legislation 
came after the firm economic reéstablishment of slavery in the first forty 
years of the nineteenth century. Woodson sums up the situation as fol- 
lows: 


The States attacked the problem in various ways. Colored people beyond 
a certain number were not allowed to assemble for social or religious pur- 
poses, unless in the presence of certain “discreet”? white men; slaves were 
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deprived of the helpful contacts with free persons of color driving them 
out of some Southern States; masters who had employed their favorite 
blacks in positions which required knowledge of bookkeeping, printing, 
and the like, were commanded by law to discontinue that custom; and 
private and public teachers were prohibited from assisting Negroes to 
acquire knowledge in any manner whatever. 


From this time until after the Civil War, the majority of the Negroes 
in America were deprived of educational advantages. As pointed out 
above, however, some of the slave owners in the South defied the laws 
and continued to educate the slaves, believing that the economic life of 
the South would be helped thereby. Many of the slaves were trained to 
do skilled labor such as brick masonry and carpentry. In order to main- 
tain the economic efficiency of this group and thus to gain added profit 
from their slaves, the masters, sometimes secretly, sometimes defiantly, 
disregarded the laws prohibiting the instruction of slaves." 

Effect of the Civil War upon Negro education. Properly speaking, the 
real task of Negro education began with the close of the Civil War and 
the freedom of the more than 4,000,000 slaves who were thus ushered 
into a new life. There was now posed the gigantic problem of the rehabili- 
tation of the South, the reéstablishment of orderly government, and the 
satisfactory assimilation of the new citizens. What kind of education 
should the freedmen have now that they were accorded full legal status 
of citizenship? 

Bond estimated that in the slave states at the time of the Civil War 
“hardly more than five per cent of the Negro population possessed the 
simplest tools of learning." ?* This means obviously that the first task in 
Negro education in this period was the provision of the necessary tool 
subjects upon which the superstructure of secondary and higher educa- 
tion should be founded. 

Another primary fact which helped to determine educational provi- 
sions for the Negro at the time of emancipation was his need of economic 
security. It was soon realized that the task of reconstruction in the former 
slave states involved the reconstruction of life habits and patterns of 
thought of the former slaves as well as of their former masters. Where 
the Negro previously had practically nothing to do with providing for his 
own basic needs—food, shelter, clothing—now he was suddenly thrown 
upon his own resources and was compelled to shift for himself as a free 
citizen. 

The educational work of the Freedmen’s Bureau. The agency which 
played the most significant role in aiding the Negro toward his proper 
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social adjustments in this early period was the Freedmen’s Bureau of 
the Federal Government. Not long after the outbreak of the Civil War 
the Negro was considered as a special ward of the Federal Government. 
It was Gen. Benjamin F. Butler of Fortress Monroe, Virginia, who solved 
the problem of what disposition should be made of the slaves who either 
ran away from their masters or were captured from them by declaring 
that the slaves were “contraband of War.” 2° As the number of slaves who 
came under the protection of the Union Army increased so did the prob- 
lem of their care increase. Eventually their care was entrusted to the 
Union generals. In the meantime certain of the religious denominations 
went to work on the problem and established schools for the slaves. 

Until the act establishing the Freedmen’s Bureau finally became a law, 
the Federal provision for the slave’s social welfare did not become ef- 
fectively organized. In the second session of the Thirty-eighth Congress, 
William D. Kelly, in a speech advocating the establishment of the Freed- 
men’s Bureau, made the following assertion which shows some of the 
objectives of the Bureau. 


Mr. Speaker, it is not often given to a legislature to perform an act such 
as we are now to pass upon. We have four million people in poverty be- 
cause our laws have denied them the right to acquire property; in igno- 
rance because our laws made it a felony to instruct them; without or- 
ganized habits because war has broken the shackles which bound them; 
and has released them from the plantations which were destined to be 
their world. 

We are to organize them into a society; we are to guide them, as the 
guardian guides his ward, for a brief period, until they can acquire habits 
and become confident and capable of self-control; we are to watch over 
them, and if we do, we have, from their conduct in the field and in the 
school, evidence that they will more than repay our labor. If we do not, 
we will doom them to vagrancy and pauperism, and throw upon another 
Congress, and perhaps another generation, the duty or the effort to re- 
claim those whose hopes we will have blasted, whose usefulness we will 
have destroyed.?? 


There was no unanimity of opinion in Congress with reference to this 
matter. On March 8, 1865, however, after much heated discussion, the 
bill finally became a law. 

The act gave judicial as well as legislative authority and executive au- 
thority to a commissioner over more than four million Negroes. In time, 
considerable financial and economic resources were also placed at his 
disposal. 
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The first commissioner was General O. O. Howard, who established 
headquarters in Washington and organized the work on the basis of di- 
viding the area under his supervision into districts. In view of the fact 
that the original act establishing the Bureau did not include provisions 
for education, General Howard sought to have an amendment made that 
would make it possible to carry out this phase of the work. After some 
difficulty an amendment was finally passed in July, 1866, over the veto 
of President Johnson, authorizing the Bureau to include education as one 
of its functions. Later, as the missionary education moved on apace un- 
der the military protection of the Union soldiers and as the federal and 
state educational opportunities increased, intimidation and active oppo- 
sition arose, spear-headed largely by the Ku-Klux Klan. Yet, in spite of 
this difficulty, the movement for the education of the Negro went for- 
ward. 

One of the most important features of the work of the Freedmen’s 
Bureau was the aid given in the establishment and maintenance of the 
schools founded under denominational auspices. Of the several colleges 
helped between 1865 and 1871 more than twelve are now in operation as 
permanent institutions. Chief among these is Howard University, named 
in honor of Gen. O. O. Howard. It was founded in 1867 to help meet the 
need of supplying teachers, preachers, and other leaders for the freed- 
men. As originally stated, the aim of this institution was “the education 
of the colored youth for the ministry." ** This school rose rapidly to first 
rank among Negro institutions of higher learning. Others of similar rank 
established in this period are Fisk University, Nashville, Tennessee, and 
Atlanta University, Atlanta, Georgia. According to one of the early cata- 
logues of Howard University, the requirements for admission to the 
college were as follows: 


. . . two books of Caesar, six orations of Cicero, the Bucolics, the Geor- 
gics, six books of Vergil's Aeneid, and Sallust’s Cataline, two books of 
Xenophon's Anabasis, and the first two books of Homer's Illiad. In addi- 
tion to these requirements, the student was required to pass examinations 
in higher arithmetic, algebra to quadratics, the history of Greece and 
Rome, ancient and modern geography, and English grammar.?? 


These requirements were essentially the same as those for admission to 
the traditional white colleges of the nation. Since 1879 Congress has regu- 
larly appropriated funds to Howard University. Today around 50 per 
cent of its total budget comes from the Federal Government. 
Educational philosophy during the Civil War period. It should be borne 
in mind that throughout this period of educational expansion for Negroes 
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there was much conflict of opinion with reference to how far beyond the 
mere fundamentals of learning, if even to this extent, Negro education 
should go. Two or three different schools of thought are observed. In the 
first place, as already indicated, there was open hostility on the part of 
certain whites in the South to Negro education. The ignorant whites of 
the South opposed Negro education because they themselves had not the 
advantages of education and, besides, education had previously been the 
privilege of the wealthy, slave-owning minority. Others felt that, inas- 
much as the Negro had as a slave done all the laborious tasks in the eco- 
nomic and social set-up, so even now as a freedman his place in society 
should be largely that of a common laborer. Some more enlightened 
Southerners believed that Negroes should receive an education, but they 
were quite wary of the kind of education which the Northern mission- 
aries were bringing. They resented, among other things, the assumption 
of social equality implied in giving Negroes the same kind of training that 
whites received. 

On the other hand, the Northern philanthropists, for the most part 
filled with zeal to right the wrongs of slavery and to help the Negro to rise 
high in the scale of development, advocated strongly the same kind of 
education for the Negroes that whites had. The dominant education in 
America had been based on the classics and rooted in the culture of the 
past. Harvard, Yale, and Princeton, each of the latter two called the 
“mother of colleges," set the standard for education in America. There 
were a good many people, therefore, who held that the education of the 
freedmen should follow the pattern set by those older institutions. The 
Northern missionaries set about establishing colleges and universities 
even though these at the outset were for the most part universities only 
in name. In spite of the fact that the primary task of these schools was 
to provide elementary and secondary education, the ultimate objective 
was the traditional “liberal education" on the higher levels that differed 
little if at all from that of the white institutions. 

In some notable instances this philosophy of education and the conse- 
quent practices have been severely criticized by Negroes as well as whites. 
J. L. M. Curry, a prominent Southern white man interested in the wel- 
fare of the Negro, indicted the early education of the Negro in this period 
in these words: 


The education was unsettling, demoralizing, pandered to a wild frenzy 
for schooling as a quick method of reversing social and political condi- 
tions. Nothing could have been better devised for deluding the poor Ne- 
gro, and making him the tool, the slave of corrupt taskmasters. . . . The 
curriculum was for a people in the highest degree of civilization ; the apti- 
tude and capabilities and needs of the Negro were wholly disregarded.** 
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Another opinion along the same line should be noted. This comes from 
an outstanding sociologist, E. B. Reuter. 


The work of even the best schools conducted along sectarian and classical 
lines was barren of results; they contributed practically nothing to the 
real education of the Negroes nor to the improvement of the social and 
economic conditions of the race. The whole movement, particularly the 
bringing of Northern Negro churches into the South, widened the breach 
between the races, intensified race hatred and increased the social and 
cultural isolation of Negroes.*® 


On the other hand, others, such as Kelly Miller and W. E. B. Du Bois, 
were strongly in favor of the type of instruction which was given Ne- 
groes in this early period. Miller, for example, favored it on the grounds 
that this type of education was needed to bring the Negro up to his fullest 
capacity for moral and spiritual development, without which, he thought, 
Negroes could not hope to make real progress. Miller said, “The ability 
to saw to a line or hit a nail aplomb with a hammer does not create a zeal 
for righteousness and truth. It is only when the pupil comes to feel the 
vitalizing power of knowledge that it begins to react upon the life and 
fructify in character.” 38 

Du Bois for a long time was the most articulate champion of this early 
type of instruction for Negroes. Writing on “The Talented Tenth," he 
justifies classical instruction of Negroes on such grounds as these: 


All men cannot go to college, but some men must; every isolated group or 
nation must have its yeast, must have for the talented a few centers of 
training where men are not so mystified and befuddled by the hard and 
necessary toil of earning a living as to have no aims higher than their 
bellies, and no God greater than gold. This is true training, and thus in 
the beginning were the favored sons of the freedmen trained." 


For a long time the two symbols of the dilemma of which kind of edu- 
cation Negroes should have were Du Bois and Booker T. Washington, the 
latter perhaps the most outstanding educator the race has produced. Du 
Bois was often quite bitter in his objections to Washington’s educational 
philosophy and practice, yet, in establishing and carrying forward the 
vocational work of Tuskegee Institute, Washington was eminently suc- 
cessful. There can be no doubt that one explanation of the financial sup- 
port which Tuskegee and Hampton have received through the years is 
that many whites would more gladly support the “education of the Ne- 
gro’s hand”’ rather than his head. 

Religious organizations and denominations in the development of Ne- 
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gro education after the Civil War. Had it not been for the various reli- 
gious organizations that became fired with a tremendous zeal for the 
education of the freedmen, it is hard to imagine what would now be the 
intellectual and social status of the race. The establishment and mainte- 
nance of schools and colleges on a large scale after the War between the 
States constitutes one of the most important chapters in the history of 
American education. 

The first organization in the field was the American Missionary Asso- 
ciation, organized in 1846. Basic in its philosophy was a strict belief in 
the democratic principles of the equality of all men before God and the in- 
justice of the slave system. Out of the efforts of this organization grew 
the help given in the formation of Berea College in Kentucky, a college 
organized in 1858 for the “co-education of the races." As stated in the 
first by-law of this college organization, “The object of this college shall 
be to furnish the facilities for thorough education of all persons of good 
moral character." But the second by-law read, “This college shall be un- 
der an influence strictly Christian, and as such opposed to sectarianism, 
slave-holding, caste, and every other wrong institution or practice.” 38 
Unfortunately, after a legal fight which eventually went to the Supreme 
Court of the United States, Berea College was forced in 1904 to abandon 
its practice of inter-racial education. Faced with this necessity, the col- 
lege authorities made a division of the funds of the school and established 
a separate school for Negroes named Lincoln University, twenty-two 
miles from the city of Louisville, Kentucky.?? 

In 1861 the American Missionary Association opened a weekday school 
in Fortress Monroe, Virginia. This school began in September of that 
year with twenty pupils, which number was soon augmented to fifty. 
“The evidences of the aptitude of the children to learn, and the desire of 
adults for knowledge were strikingly manifest. Elementary books and 
the materials for instruction were provided, and the work went forward 
with cheering results." + This school later moved to nearby Hampton in 
1868. The association carried on work in other towns of the Hampton 
Roads area. 

Hampton Institute was chartered as a college in 1870 and it soon be- 
came the headquarters for the training of Negro teachers in Virginia. 
Gen. Samuel C. Armstrong, the first principal of this school, conceived 
as its objectives, 


. . . to train selected Negro youth who should go out to teach and lead 
their people, first by example, by getting land and homes; to give them 


38. Quoted in ibid., p. 73. 

39. Interview with President W. J. Hutchins of Berea College. 

40. American Missionary Association, Sixteenth Annual Report (New York, Amer- 
ican Missionary Association, 1862), p. 39. 
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not a dollar that they could not earn themselves; to teach respect for labor ; 
to replace stupid drudgery with skilled hands; and to these ends to build 
up an industrial system for the sake, not only of self-respect and intelli- 
gent labor, but also for the sake of character.*! 


In the meantime other permanent institutions for the education of 
Negroes were being established by the American Missionary Associa- 
tion. Fisk University was chartered in 1867 in Nashville, Tennessee. The 
president of that institution reported in 1871 that there were 524 pupils 
enrolled from nine different states. “We have four pupils,” he said, “who 
are just ready for college." +? 

Atlanta University was also chartered in 1867 under the auspices of 
the association. In 1871 there were 158 pupils reported. One pupil in the 
senior class was said to be “well fitted to enter college this fall." ** An in- 
dication of the reaction of some of the Southern people to this school is 
seen in this item from the newspaper, the Atlanta Constitution, which 
appeared in one of its editions in June, 1871. 


The exercises in Atlanta (colored) University during the present week 
have been exceedingly interesting, as they are something novel in this sec- 
tion of the country. 

We were not prepared for what we witnessed. To see colored boys and 
girls between fourteen and eighteen years of age, reciting in Greek and 
Latin, and demonstrating correctly problems in Algebra and geometry, 
and seemingly understanding what they demonstrated, appears almost 
wonderful. . . . Some of the most genuine proficient and advanced schol- 
ars, strange as it may seem, are genuine coal-black Africans.** 


Several other schools and colleges were founded by or with the coópera- 
tion of the association, including Talladega College, Alabama, Tillotson 
College, Texas, and Tougaloo College, Mississippi. 

While the concern of the Baptist denomination for the welfare of the 
Negro was doubtless demonstrated in several isolated instances prior to 
the Civil War, the group as a whole apparently took no concerted action 
with respect to alleviating the conditions of the slaves until about the 
time of the. civil strife. The American Baptist Home Mission Society was 
founded in 1832 “to promote the preaching of the Gospel in North Amer- 
1са.*° A canvass of the majority of the annual reports of this society from 
the time of its founding until the outbreak of the Civil War reveals no 
mention of any work being carried on in the interest of the slaves. At the 


41. Holmes, op. cit., p. 85. 

42. American Missionary Association, Twenty-fifth Annual Report (New York, 
American Missionary Association, 1871), p. 38. 

43. Ibid., p. 41. 

44, Ibid. 

45. American Baptist Home Mission Society, Tenth Annual Report (New York, 
American Baptist Home Mission Society, 1842), p. 2. 
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annual meeting of the society in 1862 its "Committee on the Occupation 
of Southern Fields," after taking cognizance of the abolition of slavery 
in the District of Columbia and other places and feeling that “Divine 
Hand most distinctly and most imperatively beckoning us on to the occu- 
pancy of a field broader, more important and more promising than has 
ever yet invited our toils," made the following resolutions, 


That we recommend the Society to take immediate steps to supply with 
Christian instruction, by means of missionaries and teachers, the eman- 
cipated slaves—whether in the District of Columbia or in other places 
now held by our forces—and also to inaugurate a system of operations for 
carrying the Gospel alike to free and bond throughout the whole southern 
section of our country, so fast and so far as the progress of our arms, and 
the restoration of order and law shall open the way.“ 


Subsequent to this action the work of the Baptists of the North rapidly 
increased and expanded. Much of the zeal of this group for the education 
of the freedmen was inspired by the fact that the majority of the latter 
were Baptists either in affiliation or in inclination. The major emphasis 
in the Baptist mission to the Negroes was the training of preachers who 
would be the spiritual leaders of their race. Funds for these efforts in- 
creased with remarkable rapidity. In 1871 it was reported that 2,768 
persons had been given instructions by missionary teachers in weekday 
schools and classes and that the property value of the seven schools con- 
ducted under the auspices of the Society at that time totaled $130,000.47 
By 1884 the Baptists had established a total of fifteen Negro and two 
Indian schools with a total property valuation of $500,000.:* The major- 
ity of these schools are still in operation. 

Following the Civil War the Methodist Episcopal Church, from which 
the Southern branch had separated over the question of slavery in 1844, 
began a series of activities which was to culminate in extensive work 
being done on behalf of the freedmen. The work centered in the Freed- 
men’s Aid Society of the Methodist Episcopal Church, which was organ- 
ized in 1866. The object of this organization was “the relief and uplifting 
of Freedmen through Christian education." *? Starting out with the sense 
of responsibility to do something significant in the name of the denomi- 
nation, in six years the Freedmen’s Society had spent $300,000 for the 
various educational enterprises among the Negroes, of which $150,000 
was invested in school property." By the year 1877 there were 16 institu- 
tions of higher learning reported with an estimated 1,500 pupils taught 

46. Ibid., Thirtieth Annual Report (New York, 1862), pp. 50—51. 

47. Ibid., Thirty-ninth Annual Report (New York, 1871), p. 26. 

48. Ibid., Fifty-second Annual Report (New York, 1884), p. 58. 

49. Thomas H. Pearne, *The Freedmen," Methodist Quarterly Review, LIX (Janu- 
ary, 1877), 472-473. 
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by 26 teachers. By this time the society had spent $1,290,363 in the 
interest of the development of the freedmen. Among the permanent 
schools established are Clark College, Georgia, Wiley College, Texas, and 
Bennett College, North Carolina. 

Through the “Presbyterian Committee of Missions to Freedmen,” the 
Presbyterian Church in the United States began in 1865 to carry on sys- 
tematic constructive work among Southern Negroes. The object of this 
committee was “То cultivate piety among the Freedmen by planting and 
maintaining among them the Church and School conjointly, that is, car- 
rying forward іп the same place a church and day-school." 5° Seven years 
after its organization the committee reported the organization and main- 
tenance of 39 day schools and 5 higher schools. These latter had a total 
property valuation of $40,000. Johnson C. Smith University, North Caro- 
lina, and Lincoln University, Pennsylvania, are the outstanding perma- 
nent contributions of the work of this group. The Board of Freedmen's 
Missions of the United Presbyterian Church also was active in the field 
of Negro education but their work was not quite so extensive as that of 
some of the larger groups. Knoxville College, Tennessee, founded in 1875, 
represents the outstanding contribution of this branch of the Presbyte- 
rian movement. 

Other religious groups representing Northern philanthropy active in 
the organization and maintenance of Negro schools and colleges were the 
Society of Friends, the Episcopalians, the Disciples, Adventists, and 
Catholics. Most of the Catholic schools were on the elementary or second- 
ary level. Incidentally, the one outstanding college for Negroes supported 
by the Catholic Church in America is Xavier University, New Orleans, 
Louisiana, founded in 1915. 

It should be remembered also that the Negro churches themselves 
sought to do something about the education of the members of the race. 
Pioneering among them was the African Methodist Episcopal Church, 
organized in 1819. Six permanent colleges were established by this de- 
nomination between 1870 and 1886.53 Wilberforce University, since 1856 
under the auspices of the A.M.E. Church, is the second oldest Negro in- 
stitution in America, Lincoln University, Pennsylvania, antedating it by 
two years. An indication of the educational activity of the principal Ne- 
gro church groups since the Civil War is given in statistics made avail- 
able in 1916.5* According to these figures, there was a total of 153 schools 
maintained by Negro denominational boards in 1916, of which 60 were con- 
sidered “large or important” and 93 as “‘small or less important schools.” 
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Of the 153 schools, 110 were maintained by Baptists, having a total en- 
rollment of 11,250. The African Methodist Episcopal Church maintained 
17 schools with a total enrollment of 3,312 students. Thirteen of these 
schools were considered to be of special significance while only four were 
said to be relatively unimportant. At the same time, the African Metho- 
dist Episcopal Zion Church maintained 11 schools, and the Colored Meth- 
odist Episcopal Church supported a total of 9. The 153 schools supported 
by colored denominational boards reported a combined income for cur- 
rent expenses of $380,933 for 1916. While it is difficult to understand how 
as many schools as there were could be adequately supported on this small 
amount, the striking fact is that out of the meager resources of the under- 
privileged race so much money could be invested in educational enter- 
prises. 

Only a small portion of these 153 schools were offering college work. 
In fact, there were only 33 schools giving any work at all in college 
courses. In these 33 institutions, 1,648 students were enrolled in college 
courses and 994 were enrolled in professional courses. The remaining 
10,089 pupils which these colleges reported were in the secondary and 
elementary grades.” 

The Morrill Land-Grant Acts. The passing of the Morrill Land-Grant 
Acts facilitated in a large way the development of Negro education. Fed- 
eral funds were set aside for the establishment of agricultural and me- 
chanical colleges for Negroes in the Southern states. These states, how- 
ever, were slow in making adequate use of these funds. Only four states 
in the South made any provisions for the equitable distribution of the 
sums received between 1862 and 1890. In this latter year special stipu- 
lations were set forth in the act to the effect that states with segregated 
systems of education should divide the funds equitably. Until 1916 these 
schools offered no work of collegiate grade. 

Philanthropy in Negro education. The story of the development of 
higher education among Negroes is not complete without some consider- 
ation of the various philanthropic agencies that either directly or indi- 
rectly have promoted the progress of the colleges. 

The John F. Slater Fund of $1,000,000 was established in 1882. Mr. 
Slater, a merchant of Norwich, Connecticut, made the following state- 
ment in a letter setting forth his purpose in establishing the fund: 


The general object which I desire to have exclusively pursued, is the up- 
lifting of the lately emancipated population of the Southern states, and 
their posterity, by conferring on them the blessing of Christian educa- 
tion. The disabilities formerly suffered by these people, and their singular 
patience and fidelity in the great crisis of the nation, establish a just claim 
on the sympathy and good will of humane and patriotic men. I cannot but 
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feel the compassion that is due in view of their prevailing ignorance which 
exists by no fault of their own. 

But it is not only for their own sake, but also for the safety of our com- 
mon country, in which they have been invested with equal political rights, 
that I am desirous to aid in providing them with the means of such educa- 
tion as shall tend to make them good men and good citizens—education in 
which the instruction of the mind in the common branches of secular 
learning shall be associated with training in just notions of duty toward 
God and man, in the light of the Holy Scriptures.** 


This fund has granted more than $2,000,000 to Negro colleges and uni- 
versities. 

The Anna T. Jeanes Fund was established by a Quaker lady of that 
name and was devoted to the development of rural Negro schools. The 
George Peabody Fund of $1,000,000 was established for “the promotion 
of and encouragement of intellectual, moral, or industrial education 
among the youth of the more destitute portions of the Southern and 
Southwestern states of our Union; my purpose being that the benefits 
intended shall be distributed among the entire population, without other 
distinction than their needs and the opportunities of usefulness to them." 

The work of the Julius Rosenwald Fund has resulted in better rural 
schools for Negroes and also, through direct contributions to colleges for 
the promotion of research, it has helped them to lift and to maintain high 
standards of educational activities. The General Education Board, incor- 
porated in 1903, has been the agency of the Rockefeller family in grant- 
ing aid to education. Negro colleges have received aid for endowments, 
study leaves for teachers, and other purposes from this fund. One other 
large agency, the Phelps-Stokes Fund, established in 1910, has made con- 
tributions to Negro education in various ways, one of the most important 
of which has been as a bureau for the gathering and dissemination of in- 
formation on Negro education. Obviously, without the aid of such private 
philanthropy, Negro higher education would have been slower in reach- 
ing its present status. 

The present status of Negro higher education. The present situation 
in higher education among Negroes reflects the significant progress 
which has been made since 1865. In 1936 it was estimated that 37,397 
persons had been graduated from Negro institutions. This represents 
83.3 per cent of the 48,821 Negro graduates from all colleges in the nation 
since Bowdoin graduated the first Negro in America in 1826.*? It cannot 


56. Quoted in Holmes, op. cit., p. 166. 
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be said that the situation now is ideal by any means, but, measured in 
terms of the relatively short time in which they have been operating, the 
colleges have made significant progress despite tremendous handicaps. 

Although some claim a larger number, there are at least 108 Negro 
institutions offering collegiate instruction.© Table I shows the distribu- 


TABLE I 
CONTROL OF HIGHER EDUCATION AMONG NEGROES * 
Type of District or Denomi- 

Institution State Municipal Private national Total 
College or University 15 2 6 38 61 
Professional School 1 = 4 2 T 
Teachers College 9 3 — — 12 
Normal School = — 1 9 4 
Junior College 6 1 3 14 24 

Grand Total 31 6 14 57 108 


* This table is adapted from the Educational Directory, United States Office of Edu- 
cation Bulletin, 1940, No. 1, Part III (Washington, United States Government Print- 
ing Office, 1940), p. 7. 


tion of these 108 colleges according to type of control. It will be seen that 
37 or approximately 34 per cent of the Negro colleges are under public 
control, while the remaining 66 per cent are either under private or de- 
nominational control. The 57 schools under denominational control are 
distributed among 12 denominational agencies. Table II shows the dis- 


TABLE II 


DENOMINATIONAL CONTROL OF 57 NEGRO COLLEGES * 


BODIE C ИНУ 
Be Oe D LI A Cua ries recur e ea yt JEUNE £ 
Eran нече 
Lx го S LA MU O Sh Ly i.i е 
ЖОО Ver hodS te DISCODAL Er PU н 
American Missionary Association (Congregational) ......... 
PET OATMIVIELIOUIST EE DISCODGL GION ЛА еее rio n vn 
EDGE TID Ee RENI uina e oy aS eror v nue 
CONES Se ce OUS ИНРО ЦЕН МЫНАДА 
Илеш евру оао КИ EUN Ае torte 
SEEN CAN O ОО ЛЕЛЕ Л Еи л ие raros n 
zu COT EN LY ОПАТ ИОНИ е е 
TTC) ne A Е ОК ил. M TUNES 57 
* Statistics taken from Educational Directory, United States Office of Education 
Bulletin, 1940, No. 1, Part III (Washington, United States Government Printing 
Office, 1940), pp. 9 ff. 
60. Educational Directory, United States Office of Education Bulletin, 1940, No. 1, 
Part III (Washington, United States Government Printing Office, 1940), p. 7. 
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tribution of Negro higher educational institutions according to denomi- 
national control. Since the largest percentage of Negroes are either of 
the Baptist or of the Methodist faith, it is no more than natural that, as 
Table II reveals, the largest number of denominational colleges should 
be controlled by these groups. Sixteen, or 28 per cent, of the 57 institu- 
tions are under the control of Baptist groups. Eight, or 14 per cent, are 
under the control of the Methodist Episcopal Church, while 13 others are 
under the control of the other branches of Methodism supported by Ne- 
groes. Thus a total of 21, or 36 per cent, of the denominational institu- 
tions among Negroes are under the control of some branch of the Meth- 
odist Church. The Baptists and the Methodists, therefore, control a total 
of 87 institutions among Negroes giving collegiate instruction, or 65 per 
cent of the total number of church-related schools. 

Denominational preferences of students. For the purpose of the present 
study, questionnaires were sent to the registrars of 104 Negro higher in- 
stitutions requesting the information on the denominational preferences 
of their students as of the school year 1940—41. Forty-three, or 42 per 
cent, of the schools supplied data. The total enrollment of the schools re- 
sponding was 20,065, which is approximately 50 per cent of the total 
Negro college population. Of the total number of students from the col- 
leges from which statistics are available, 8,454, or 42 per cent, were listed 
as members of the Baptist Church, as Table III indicates. The next larg- 


TABLE III 


DENOMINATIONAL PREFERENCES OF NEGRO COLLEGE 
STUDENTS IN 48 COLLEGES ARRANGED BY TYPE OF COLLEGE 
Type of College 


Denomination Total Church Private Public 
Baptists 8,454 2,517 1,693 4,244 
Methodists 6,386 

Methodist 2,901 1,181 22. 1,448 
African Methodist 
Episcopal 2,408 911 528 974 
African Methodist 
Episcopal Zion 608 220 30 355 
Colored Methodist 
Episcopal 469 19 258 187 
Presbyterians 915 403 131 381 
Catholic 831 168 187 476 
Episcopal 640 136 221 288 
Congregational-Christian 289 82 57 150 
Others 841 340 135 366 
Non-church 1,064 237 248 579 
No information 645 95 136 414 


Total 20,065 6,372 3,886 9,807 


RELIGION AND THE RISE OF HIGHER EDUCATION 28 


est denominational group was the Methodists, with as many as 31 per 
cent of the students of this study reported as being members of some 
branch of this Wesleyan organization. The largest percentage of Method- 
ists was to be found in the Methodist Church and next to it in number 
of student adherents was the African Methodist Episcopal Church. It 
is significant that only 5 per cent of the students regarding whom sta- 
tistics are available were reported as having no church affiliation. 

In Table IV are given the results of a national survey of the church 


TABLE IV 
DENOMINATIONAL PREFERENCES OF STUDENTS ACCORDING 
TO A NATIONAL SURVEY, 1936-37 * 
Number of Students 


Denomination Showing Preference 
ЕПОС ТИВИ ЖОО EET oe IET 156,423 
GAPHOHONMBOIDAr eU m A TE LIT See RE. 122,786 
SPL CI ИГУ REALE iE 99,219 
LEE SET SACS) апи к hod os UE OM Eta dd Tec АЗ 88,473 
Wiwistian-Goncrecational O tae 48,354 
Rmisenpaleppotestantewq Sheet d om Eyed ШЫН A( 129 
Kutneran о Л лс А А Lok ete DE ene usce 38,339 
LBW КМУ ous OR Bret OM S ae aera КЫ ИЕ 32,405 
RRC air COE BEY coss doa Siete ear ep 13,921 
ЗАИТ сепсе metre ss iium eir ees 12,282 
ои IDR рап LS eode ied A IDE КЕ E К 11,428 
ROLE Е о. ОЕ erties INCID PRESS 5,194 
NOUV CTICIS UO CVCL LOLA Vanni ТИ ИЕ И. 4,620 
MV ATIC CIICA LARTER PEE EMEN LENTES 4,104 
Плата ent M TM er mec Led oe ah aR Perea 3,291 
Dmitedeprethreng ws da DURER a OEC YT Tta xr 3,226 
OES Р II. NT CUN Oe ae 2,496 
Реге rE cese Ион 1,990 
поо ОТ Т РИНАТ 1,861 
ЕеапорепсаКеюгие teens ы лы: 1,454 
MennoN AE ААЛА DIM AT ENEMIES ele cele coy Sic (= 17335 
ОКИ Нан а ее 1,051 
Бария у уеп О ау ИЕ 908 
Moravian ИИИ АИИ Е IPS VI ev. 796 
Otters a И ТРЕ ИТ TL ИЕР P. Me 26,946 
INGER TOLELelICO ИИИ ИНИ о Тот 45,906 
Nontormations ОИ О ОЕТ ИИ УЕ 51,588 
СЕЕ ОЛ е NCA. 828,071 та 


* Gould Wickey, “A National Survey of the Religious Preferences of Students in 
American Colleges and Universities, 1936-87,” Christian Education, XXI, No. 1 (Octo- 
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preferences of college students.*t When these figures are compared with 
those just given for Negro students, some striking variations are ob- 
served. In the first place, while 42 per cent of the Negro students be- 
longed to the Baptist faith, only 12 per cent of the total number of stu- 
dents in the national survey were of this affiliation. Secondly, the largest 
number of students in the national study, 19 per cent, belonged to the 
Methodist Church, as compared with 31 per cent of the Negro students 
studied separately. Again, the second largest number of students in the 
national survey belonging to a single communion were members of the 
Catholic church. Of the 828,071 students of this study, 14 per cent were 
Catholics. In the separate study of Negro students it was found that only 
4 per cent were Catholics. It is also to be observed that there are relatively 
few denominational groups among Negroes as compared with figures for 
the nation as a whole. 

Clergymen as college presidents. In connection with the study of the 
denominational preferences of Negro college students, information was 
also sought regarding the number of presidents of Negro institutions 
who were licensed or ordained ministers. Of the 43 institutions reporting, 
17, or 40 per cent, indicated that the president was an ordained or li- 
censed clergyman. The majority of these, of course, were in the church- 
related institutions. The presidents of 14 of the 19 church-related col- 
leges reporting were ministers of religion, whereas only 2 licensed or 
ordained ministers were found to be presidents of tax-supported col- 
leges, and 1 private institution reported having a minister as its presi- 
dent. These figures are evidence that to a large extent still the forces of 
organized religion are concerned about having religious leaders as ad- 
ministrators of institutions of higher learning among Negroes. 

Enrollment. Complete statistics of enrollment in the 108 colleges listed 
in the 1940 Educational Directory are not available. In response to the 
inquiry concerning enrollment as well as denominational affiliation, 43 
out of 104 institutions from which information was requested reported a 
total enrollment of 20,080 students. Since the majority of the larger col- 
leges responded to this inquiry, it is doubtless true that this number repre- 
sents more than 50 per cent of the total enrollment in Negro colleges. A 
survey of 66 degree-granting institutions for Negroes conducted by the 
Crisis magazine in August, 1941, revealed a total of 37,203 students en- 
rolled.*? On the basis of these two surveys it is probable that the total en- 
rollment of students in colleges for Negroes as of 1940—41 is hardly more 
than 40,000. 

In a study of 117 Negro institutions of higher learning in 1931-32, 


61. Gould Wickey, op. cit., pp. 49-55. 
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there was reported a total of 38,274 students enrolled. Of this number, 
19,037 were enrolled in private and denominational schools while 19,237 
were enrolled in schools under public control. Thus, although the public 
institutions constituted only 30 per cent of the total number of schools, 
they enrolled in 1981—82 slightly more than 50 per cent of the entire num- 
ber of students in all the colleges. This means that the 36 public colleges 
had an average enrollment of 534 students while the 81 private and de- 
nominational colleges had an average attendance of only 235 students 
each. 

Standardization. Relatively few of the Negro colleges have become suf- 
ficiently standardized to receive the highest accreditation of their regional 
accrediting agency. Of 88 institutions in 11 states reported by the South- 
ern Association of Colleges and Secondary Schools in 1938, only 19, or 22 
per cent, had been given Class A rating, although 24 others had been given 
Class B rating.* 

Finance. Statisties for 1935-36 show that 87 Negro institutions of 
higher learning reported the value of buildings and grounds to be $62,- 
926,300. In the same year the total number of bound volumes in the li- 
braries of 90 institutions was given as 1,062,155.* Incidentally, the com- 
bined number of volumes in the libraries of these 90 institutions was 
somewhat less than the total number of volumes in the Sterling Memorial 
Library in Yale University, which, in 1940, amounted to 2,219,000. In 
1935-36, 93 institutions reported total revenue receipts of $13,140,721 
while at the same time 89 institutions reported expenditures amounting 
to $13,006,075." Forty-one institutions reported endowment funds 
amounting to $36,533,830. 

Some conclusions. The present status of higher education among Ne- 
groes, while not ideal, indicates the importance which religious and phil- 
anthropic agencies still have in the advancement of Negroes. With more 
than 70 per cent of the total number of colleges for Negroes, having 
an enrollment of approximately half of the Negro collegiate population, 
controlled by religious agencies, it is clear that the place which religion 
has held and still holds in higher education among Negroes is one of 
strategic importance. At the same time, the fact that half of the Negro 
college students are enrolled in tax-supported institutions poses a problem 
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for those interested in the place of religion in the education of youth. 
For, unless such considerations as the development of an adequate world 
view, life philosophy, and compelling spiritual ideals appear in the cur- 
riculum of Negro youth, the future educational program of this group 
will have little real meaning. 


II 


THE RELATION OF RELIGION TO THE SOCIAL 
SETTING AND THE OBJECTIVES OF HIGHER 
EDUCATION AMONG NEGROES 


flects at once the influence of religious forces in that education as 

well as the various phenomena of a caste society which at every 
point help to condition it. To be realistic, a philosophy for the religious 
program of the Negro college will take cognizance, among other things, 
of the social setting in which the educational process is carried on. The 
religious program of the college must relate itself to the social and psy- 
chological factors which serve to determine the personality development 
of Negro students. But, not only the religious program but the entire 
scheme of the objectives of the college will be determined in large part 
by the kind of society in which the students live and into which they must 
go after leaving the college. 

A series of studies have appeared recently which have searchingly 
brought out many of the social and psychological problems which Negro 
youth face. While these studies are related primarily to the problems of 
youth on the elementary and high school levels, they do serve to make 
clear some of the major forces with which educational philosophy must 
concern itself if it is to be realistic. The matter of the relation of the school 
to society is particularly apropos in any discussion of education of a 
minority group. The impact of environmental forces upon a social minor- 
ity is often severe. 

It will be instructive, therefore, to see the implications which the caste 
status of Negroes in America has for the education of this group in gen- 
eral and for their religious education in particular. As will be soon dem- 
onstrated, this is one of the most important factors to be considered in the 
entire program of Negro education in America. Several writers have 
drawn attention to the relevancy of this problem to Negro life and educa- 
tion.? 

1. John Dollard, Caste and Class in a Southern Town (New Haven, Yale University 
Press, 1937); Allison Davis and John Dollard, Children of Bondage (Washington, 
American Council on Education, 1940); C. S. Johnson, Growing Up in the Black Belt 
(Washington, American Council on Education, 1940); E. F. Frazier, Negro Youth at 
the Crossways (Washington, American Council on Education, 1940). W. Lloyd War- 
ner et al., Color and Human Nature (Washington, American Council on Education, 


1941). 
2. W. Lloyd Warner, “American Caste and Class," American Journal of Sociology, 


Ihe historical background of higher education among Negroes re- 
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The racial situation in America, particularly in the states where the 
majority of Negro colleges are located, is one which does not allow every 
person to rise to the limit of his possibilities even if he has the urge to do 
so. The great obstacles are the barriers of both caste and class. It is as- 
sumed that through initiative and achievement a person may break 
through class lines, or through loss of these factors he may lose whatever 
status he may have. But it is never assumed that one may transcend his 
caste. Within the white and Negro castes which characterize American 
life, there are various classes, but between these two castes there is a 
rigid wall beyond which society does not countenance communciation on 
a basis of equality. 

The rise of caste in America may be attributed to several factors, chief 
among which is the former slave status of the Negro. In the plantation 
South Negroes had a life on the whole not quite as idyllic as some reports 
of the slave system may lead one to believe. As a slave the Negro was con- 
sidered in much the same terms as the other property of the master class 
and was often treated as less than human. 

The slave system itself was a mixed blessing to the majority of the 
whites of the South. It has been pointed out in recent studies that the 
large majority of the whites of the old South belonged to the economically 
insecure class, and that only 30 per cent of the whites belonged to the 
wealthy, slaveholding aristocracy. This meant that the white majority 
were deprived of many economic opportunities that they would have had 
under a free rather than a slaveholding economy. The result of this situa- 
tion was that there grew up a strong prejudice and hatred toward the 
Negro on the part of the whites, a feeling which was intensified by the 
events of the Reconstruction era and which resulted in the most stringent 
measures being taken against the Negro, many of which have survived to 
the present day.? It is always well to bear in mind that the primary cause 
of opposition and prejudice on the part of whites toward the Negro was 
and still remains an economic one, although there are many people who 
do not realize that this underlies their attitude. This is not to say that 
other factors such as differences of race or color and previous condition 
of servitude do not enter into the situation. But it is generally agreed that 
underlying the prejudice, the oppression and suppression is the fear of 
economic competition with Negroes on the part of the white majority. 

Economic handicaps in the environment. Today there are certain types 
of employment which the Negro may not hope to enter. He is restricted 


LXII (September, 1936), 234-237. D. A. Wilkerson, “American Caste and the Social 
Studies Curriculum," Quarterly Review of Higher Education among Negroes, V 
(April, 1937), 67-74. B. G. Gallagher, American Caste and the Negro College (New 
York, Columbia University Press, 1938). 

8. Dollard, op. cit., p. 59. 
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for the most part to the unskilled or menial types of labor. He is there- 
fore on the lowest round of the economic ladder. Even in those occupa- 
tions traditionally filled by Negroes he no longer has security. It has now 
become a truism to say that the Negro is “the last to be hired and the 
first to be fired." 

This means among other things that the living conditions of Negroes 
are quite poor and unsatisfactory. In many cases where the Negro is 
crowded into relatively narrow “ghetto” areas as in Harlem, the rental 
fees have skyrocketed. The result is gross overcrowding in homes with 
its consequent unwholesome health and moral conditions. It is now gen- 
erally recognized that one of the principal reasons why the tuberculosis 
rate is so high among Negroes is that unwholesome living conditions re- 
sult in their being particularly susceptible to this disease.* 

Financial status of college students. The Negro student comes to col- 
lege, therefore, under great material handicaps, due principally to his 
background of limited opportunities which result in limited means of 
support while in college. A survey of the background of the students in 
one small Negro college disclosed that out of the nearly 300 students en- 
rolled, at least 50 per cent came from families whose total income was 
$900 or less. Other studies have pointed out similar economic deficiencies 
which characterize Negro college students. In a study of undergraduates 
at Howard University a few years ago, a school which represents in gen- 
eral students from the more well-to-do families, it was estimated that the 
median income of parents was $1,559.52, which is one half the amount of 
the median parental income of a group of white students studied in 55 
liberal arts colleges.» Besides the National Youth Administration, some 
schools have set up employment agencies through which a portion of 
students are able to get part-time jobs as domesties or as waiters in 
hotels. 

The psychological effects of caste barriers. In addition to these eco- 
nomic and moral factors playing in upon the environment of Negro youth, 
there is a far more subtle set of influences affecting this group. These are 
the inimicable racial attitudes and psychological barriers which are usu- 
ally present, particularly in Southern Negro-white relationships. One of 
the most thorough-going studies of how these caste influences operate in 
a relatively small Southern town is John Dollard's Caste and Class in a 
Southern Town. Here the author describes his personal experiences and 
investigations in the midst of an acute Negro-white caste situation. A 
few quotations from this study will help to demonstrate the attitudes and 
racial patterns which generally obtain in the South. In discussing some 


4, “Negro Health,” Time Magazine, XXXV, No. 15 (April 8, 1940), 41. 
5. C. S. Johnson, The Negro College Graduate (Chapel Hill, University of North 
Carolina Press, 1938), p. 10. 
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psychological concomitants of caste itself, this author makes the follow- 
ing observations: 


Caste members tend to develop a distinctive psychology. This is no less 
true of the white caste than of the Negro, and we must never forget that 
we have two castes in the South and not just one. Southern white solidar- 
ity is caste solidarity. Nor should we overlook the fact that most of us, 
in the North as well as in the South, are members of the white caste, that 
we do, in practice, define the Negro as something categorically inferior 
and demand special privileges for ourselves and fellow whites. 


Those who have observed the trend of race relations in America can attest 
to the truth and significance of this statement. The fact of caste status is 
one that no Negro (and also no white man) can escape. Dollard puts the 
matter in the following words: 


To the Negro, of course, the caste barrier is an ever-present solid fact. 
His education is incomplete until he has learned to make some adjustment 
to it, usually the one preferred by the white caste. Since our democratic 
society is built on equal opportunity to achieve the highest social distinc- 
tion, the caste barrier is obviously in contradiction with it. The Negro 
must haul down his social expectations and resign himself to a relative 
immobility in contrast to the dominant spirit of our society. This domi- 
nant spirit is well expressed by the notion of “beginning at the bottom and 
working to the top." Moton has pointed out that the Negro may begin at 
the bottom but, on the average he may expect to stay there, or pretty close 
to it.’ 


From the point of view of the Negro parent the question becomes par- 
ticularly acute. In his autobiography, Along This Way, James Weldon 
Johnson depicts something of the problem here. 


The question of the child’s future is a serious dilemma for Negro parents. 
Awaiting each colored boy and girl are cramping limitations and but- 
tressed obstacles, in addition to those that must be met by youth in gen- 
eral; and this dilemma approaches suffering in proportion to the parents’ 
knowledge of and the child’s innocence of those conditions. Some parents 
up to the last moment strive to spare the child the bitter knowledge; the 
child of less sensitive parents is likely to have this knowledge driven in 
upon him from infancy. And no Negro parent can definitely say which is 
the wiser course, for either of them may lead to spiritual disaster for the 
child. 


Thus is it obvious that the psychological handicaps of those of the 
lower caste are quite profound. One of the best discussions of the per- 
6. Dollard, op. cit., p. 64. 


7. Ibid., pp. 66-67. 
8. Quoted in ibid., p. 66, by permission of the Viking Press, New York. 
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nicious influence of the psychological hazard is given in the remarkable 
novel by Richard Wright, Native Son.? Here, with ingenious artistry, the 
author portrays the tragic life of a Negro youth in a Northern city whose 
entire soul is perverted by the fact of caste barriers. In trying to explain 
his attitude toward the situation the main character of the novel, Bigger 
Thomas, now condemned to die for a purely accidental death of a white 
girl, makes the following observations: *. . . Jesus, Mr. Max, when folks 
says things like that about you, you whipped before you born. What's the 
use? . . . They draw a line and say for you to stay on your side. They 
don't care if you die. And then they say things like that about you and 
when you try to come from behind your line they kill you. They feel they 
ought to kill you then. Everybody wants to kill you then. . . . ° Later in 
the story, the attorney for the condemned youth makes this defense, in 
part, for his client: 


. . . The all-important thing for this Court to remember in deciding this 
boy's fate is that, though his crime was accidental, the emotions that broke 
loose were already there; the thing to remember is that this boy's way of 
life was a way of guilt; that his crime existed long before the murder of 
Mary Dalton; that the accidental nature of his crime took the guise of a 
sudden and violent rent in the veil behind which he had lived, a rent which 
allowed his feelings of resentment and estrangement to leap forth and 
find objective and concrete form. 


It is difficult to measure with precision and accuracy all the psychogenic 
hazards inherent in the caste system. This novel, however, is an excellent 
contribution to such understanding. 

One thing that should be remembered is that the distortion of mind 
and soul are not all on the side of the lower caste: the dominant caste 
itself becomes victimized by its own prejudices and hatreds. The im- 
plication of this for the entire educational system is that both Negroes 
and whites need education that is designed to eliminate those factors in 
the environment which make for bad personality adjustment. 

Gallagher has pointed out four “pathological results” of the caste sys- 
tem as it impinges upon Negroes. In the first place, the Negro may “laugh 
off" the situation ; that is, he may develop the ability to keep his bearings 
and his cheer in the midst of hardship. Secondly, he may become a clown, 
a buffoon, or a jester, thus accepting the stereotype of himself and making 

9. Richard Wright, Native Son (New York, Harper & Bros., 1940). 

10. Ibid., pp. 297-298. 

11. Ibid., pp. 330-331. 

12. Gallagher states that “а divided society tends to drive its divisive and disinte- 
grating forces into the vital inner processes of personality. The baneful effects are 
not limited to either caste. . . . It is likely that the victim of persecution is not more 
seriously warped in personality than are his persecutors. Hatred not only does some- 
thing to the victim; it also marks those who do the hating.” Op. cit., pp. 105-106. 
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the best of it for his own ends. Again, he may resign himself to the situa- 
tion “with varying degrees of sullenness or moroseness.” Lastly, he may 
become embued with such resentment that he is bitter and revengeful. 
Says Gallagher of this type, “Ог he may strike out blindly against what- 
ever members of society happen to be nearest and most obviously in his 
way at a particular time of emotional strain; and the jails have another 
‘criminal’ to whom they may furnish board and lodging." 13 

The various observations reported above are corroborated by findings 
of experts working on the National Youth Commission. It is pertinent to 
quote a statement from a report of that group. 


More specifically, the research studies have revealed: that being a Negro 
in most cases not only means living in the presence of severe economic 
limitations, but, more important for personality development, also means 
living in an intimate culture whose incentives, rewards, and punishments 
prevent the development of that type of personal standards, attitudes, 
and habits, which the general community deem desirable.“ 


Implications for religion in education. The foregoing discussion of the 
social setting of Negro higher education affords a background for the 
understanding of the peculiar role which a religious program of the 
Negro college may need to play in fulfilling its function. We have seen 
that the American Negro has many inescapable social, economic, and 
psychological factors in his environment which vitally affect his develop- 
ment of personality and determine his social outlook. In the case of Negro 
youth of college age these environmental influences often tend to discour- 
age them from striving to reach their highest possibilities. 

Religion is life, and the religious program of the Negro college will 
need above all to be related to the kind of life which its students live. What- 
ever adequate adjustment a minority group makes to the disadvantages 
imposed upon it by the majority must be ultimately made in spiritual 
terms. If it is one of the fundamental tasks of the college to prepare a 
dynamic leadership for society, it must give heed to meeting as effectively 
as possible the spiritual needs of the students as well as of the community 


13. Ibid., pp. 105—106. 

14. Quoted in Wright, op. cit., p. x. In commenting on this statement in the Intro- 
duction to Wright's novel, Dorothy Canfield Fisher states, “In other words, our Amer- 
ican society creates around all youth . . . a continual pressure of suggestion to try 
to live up to the accepted ideals of the country—such ordinary, traditional, taken-for- 
granted American ideals as to fight injustice fearlessly; to cringe to no man; to choose 
one's own life work; to resist with stout-hearted self-respect affronts to decent human 
dignity, whether one's own or others'; to drive ahead toward honestly earned success, 
all sails to the old American wind blowing from the Declaration of Independence. But 
our society puts Negro youth in the situation of the animal in the psychological labo- 
ratory in which a neurosis is to be caused, by making it impossible for him to live 
up to those never-to-be-questioned national ideals, as other young Americans do." 
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in general. The church is not prepared to undertake sole responsibility 
for the spiritual ministrations to its constituency. The responsibility of 
institutions of higher learning in this area is quite real. For these rea- 
sons, colleges need increasingly to examine their objectives and programs 
in order to ascertain in what directions they are moving. 

The objectives of higher education among Negroes as stated in college 
catalogues and in published statements of students of Negro education. 
In the light of the social setting of Negro education, as well as in the light 
of the religious background of higher education in America, it is pertinent 
to examine current statements of the objectives of the Negro college in 
order to see in what terms their purposes are stated. Obviously, if college 
administrators do not take cognizance of the peculiar problems presented 
to them by the society in which Negro education proceeds, there will be a 
tremendous gap in the higher education of this group. 

It can be said at the outset that the implications of the foregoing dis- 
cussion of the caste status of Negroes suggest that the Negro college, at 
least from one point of view, has a dual task to perform. In general, the 
primary task is that of helping students to make the proper adjustment 
to their society ; and, in the second place, the college has the task of pro- 
viding spiritual resources by means of which adequate adjustment to life 
is facilitated. Neither one of these purposes can be properly pursued 
without reference to the other. The stated objectives of Negro education 
will offer something of a clue to understanding what is being thought and 
said with respect to these two purposes. 

For this study an analysis was made of the catalogues of 42 representa- 
tive Negro colleges. The catalogues from which the material was gathered 
were variously for the school years 1938—39 to 1940—41. The Educational 
Directory of the United States Office of Education for 1940 lists 108 
Negro institutions of higher education in this country. Taking this as 
accurate, the catalogue study of objectives embraces approximately 38 
per cent of the total number of Negro colleges in America.'? 

According to their catalogues, the total enrollment of the colleges 
studied was 22,236, or approximately 55 per cent of the total Negro col- 
legiate population. 

Included in the study were 17 church-related colleges, 17 public col- 
leges, and 8 private colleges. Of the 17 church-related colleges, 10 were 
accredited Class A and 7 were accredited Class B. Of the 17 publicly sup- 
ported colleges, 14 were accredited Class A and 3 Class B. No unac- 
credited college was included in the study. These 42 colleges may be taken 
as representative, therefore, of the general trend in higher education 
among Negroes. 

In addition to the catalogue study, an analysis was made of the pub- 


15. The list of colleges included in the catalogue study may be found in the Appendix. 
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lished opinions of twenty representative leaders in, or students of, higher 
education among Negroes as expressed in books or in periodicals. These 
statements usually fall within the period from 1926 to 1939, the majority, 
however, being written in the ten-year period from 1929 to 1939. The 
attempt is here made to evaluate all these statements of objectives of 
Negro education in the light of the present status of the Negro and the 
part which religion may have in the objectives of higher education. 
For convenience, the methods used by Koos and Crawford in their study 
of “College Aims, Past and Present" was followed.’ These two writers 
studied statements of college aims by various leaders in higher education 
and then made a classification of these stated aims for the purpose of 
comparing past conceptions of objectives (1842—76) with later concep- 
tions (1909-21). In our study we have made a comparison of the Negro 
college catalogue statements of objectives with the statements of repre- 
sentative students of the problem. At the same time, incidental compari- 
sons were made with Koos’s and Crawford’s findings for the second period 
of their study. Attention is called to the probable slight fallacy in this 
comparison with Koos and Crawford’s study in view of the fact that the 
statements they studied come from a period no later than 1921, while 
the majority of the statements of the present study come from the decade 
of the ’thirties. Nevertheless the comparisons will have some value. 
The significance of college catalogue statements of objectives. It is not 
assumed here that the published objectives of the college are in all cases 
taken seriously by the college in the planning of the curriculum or in its 
administrative and student programs. They are often printed in the cata- 
logues as a matter of form or of publicity. As Gallagher well says: 
The announced objectives of the colleges have been “training for leader- 
ship,” “training for Christian character,” “intellectual growth,” and the 
like; but the testimony of collegiate practice indicated that the real ob- 
jectives, as distinguished from the catalog pronouncements, have been 
those of imparting predetermined quantities of subject matter under the 
threat of examinations with an effort to get a reasonable modicum of mem- 
ory work on the part of the student and where possible, to add to this the 
occasional serious attempts to add lessons in morality or to cultivate hab- 
its of critical thinking.” 


We will not be misled, therefore, in assuming that the declared objectives 
are the real objectives. Our primary interest is in seeing what, in mo- 
ments of reflection, college administrators have wanted others to regard 
as their fundamental reasons for existing. 

Objectives found. Table V shows the relative percentages of statements 
favoring various educational goals. It is to be borne in mind that the 


16. School and Society, XIV (December 3, 1921), 499-509. 
17. Gallagher, op. cit., p. 227. 
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TABLE V 


COMPARATIVE ANALYSIS OF STATEMENTS OF OBJECTIVES 
OF HIGHER EDUCATION AMONG NEGROES 


Statements Calling 
for Values in 


. Occupational training 
. Liberal education 
. Morality and character 


Catalogue 

Statements 
Favoring 

Percentage 


59 


Development of scholarly in- 


terest and ambition 


. Pre-professional training 
. Civic and social responsibility 40 
. Training for leadership 

. Religious training 

. Training for life’s needs 

. Pre-graduate training 

. Physical efficiency 

. Culture 

. Mental discipline 

. Philosophy of life 

. Mastery of tool subjects 

. Specific racial needs 

. Unified world view 

. Recreational and aesthetic 


aspects of life 


. Correct use of leisure 
. Understanding current so- 


cial and economic problems 


. Speech 

. Community needs 

. Initiative 

. Guidance and exploration 
. Social reconstruction 

. Promoting research and 


publication 


. Domestic responsibility 

. Knowledge for its own sake 
. Selection for higher education — 
. Democratizing college edu- 


cation 


ization 


. Coordination of student's work — 
. Attention to individuals 
. Opportunities for special- 


Leaders' 
Statements 
Favoring 
Percentage 


40 
15 
50 


Statements in 
Koos and Craw- 
ford’s Study 
Percentage 


27.5 
75.0 
62.5 


27.5 
82.5 
75.0 
27.5 
35.0 
25.0 


7.5 
35.0 


86 RELIGION IN HIGHER EDUCATION AMONG NEGROES 


classification ef certain statements was not an easy task, in view of the 
fact that this writer found, as did Koos and Crawford, that “‘misrepresen- 
tation of an author’s meaning is not always avoided, because meanings 
shade into one another almost imperceptibly and because it is at times 
impossible to take account of all inter-relationships of purpose expressed 
or implied." 18 

Objectives found in at least 25 per cent of the catalogue statements 
examined were in general of the traditional type and corresponded to 
those found by Koos and Crawford in their study. In the first ten objec- 
tives are observed emphases in utilitarian values, the moral and spiritual 
development of the individual, as well as preparation for study beyond 
college. 

The objectives having the highest percentage of recognition by the 
colleges were those of occupational training and liberal education. Fifty- 
nine per cent of the catalogues studied listed some form of occupational 
preparation, usually teacher training, as one of the major objectives of 
the colleges. Less than half of the church-related but more than two 
thirds of the state colleges listed occupational training as one of their 
major tasks. At the same time, 40 per cent of the leaders’ statements in- 
dicated that the Negro college should provide occupational training for 
its students. In spite of the large number of statements favoring occupa- 
tional training some objection to it is to be noted. One institution def- 
initely committed itself against it as follows: 


The primary object of the college is not vocational. It is felt that special- 
ization too often makes adjustment more difficult if not impossible. As 
in the lower animal kingdom, specialization is definitely related to ex- 
tinction. While certain courses of a vocational nature are included in the 
curriculum, they are to be regarded as tools incident to a broader adjust- 
ment. The primary aim of the entire educational program is the goal of 
more efficient social adjustment of the individual in a world of economic 
and social change.’ 


Incidentally, the Koos and Crawford study showed that not more than 
27.5 per cent of the statements they examined favored occupational train- 
ing as an objective of college education. 

It is to be expected that, since the large majority of catalogues studied 
were those from liberal arts colleges, one of the two most frequently 
found objectives called for values in liberal education. A total of 59 per 
cent of the colleges refer more or less specifically to this as one of their 
major aims. Only 3, or 15 per cent, of the published statements of the 
leaders refer to this objective. Thus, of all the statements canvassed, an 
average of 43.5 per cent called for values in liberal education. It is sig- 


18. Ibid., p. 500. 
19. Philander Smith University, Catalogue, August, 1939. 
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nificant, however, that Koos’ and Crawford’s study showed 75 per cent 
of the statements called for values in this area. Decreasing emphasis upon 
liberal education on the part of the writers of published statements may 
be due to the increased emphasis upon other phases of college aims 
thought to be more practical. 

Although the largest number of catalogue statements referred to occu- 
pational training and liberal education as objectives, the aim having the 
greatest number of references from the point of view of both the cata- 
logue and the leaders’ statements was that of morality and character. 
In 57 per cent of the catalogues and 50 per cent of the statements of 
leaders emphasis was put upon this objective. 

Some of the statements were quite emphatic on this point, as, for ex- 
ample: 


Attitude toward life is considered of more importance than the mere ac- 
quisition of knowledge. . . . Added knowledge should go hand in hand 
with practical application of knowledge; straight, courageous thinking 
with honesty, clean living, thorough-going-mastery of the task in hand, 
kindness and helpfulness to one’s neighbors, on the campus and in the 
community. 


This marked emphasis upon morality and character as objectives of 
college education suggests that, at least from the point of view of pub- 
lished opinions, both college authorities and students of Negro education 
give highest place to these intangible factors which undergird the suc- 
cessful personality. Because of the poor residential environments from 
which most Negro students come, the development of moral and spiritual 
values must inevitably constitute one of the most important ends in educa- 
tion. Here the college may well carry out the fulfillment of certain obliga- 
tions imposed upon it by the caste society in which it operates. Yet this 
obligation is considered of importance by all educators regardless of race. 
Sixty-two and five-tenths per cent of the statements in Koos’ and Craw- 
ford’s study called for values in morality and character, only two other 
objectives taking precedence over these. 

The recognition of religion as an aim should be considered here al- 
though it ranks ninth on the list of objectives noted. In spite of the fact 
that the majority of Negro colleges, like most other American institu- 
tions, were established by religious forces for religious purposes, in only 
30 per cent of the catalogue statements of objectives and in 35 per cent 
of the leaders’ statements was specific reference made to religious train- 
ing as an educational end. A similar number of statements in Koos’ and 
Crawford’s study, 35 per cent, referred to religious training as an objec- 
tive of college education. From the bare statistics, then, it appears that 


20. Spelman College, Catalogue, April, 1939. 
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students of Negro higher education do not place any more emphasis on 
religion as an objective than students of higher education in general do. 

While these statistics are doubtless indicative of the relative amount 
of interest in religion as an objective many college officials have, they, 
nevertheless, do not present a complete picture of the situation. In some 
tax-supported institutions are to be found administrators and teachers 
who have a real interest in religious values but who do not feel free to 
emphasize this interest in published statements relative to the purpose 
and function of the school. As a rule, Negro state colleges give more 
place to religion in their programs than do white state institutions. This 
is done all the easier because the Negro student population is usually more 
homogeneous religiously than the. white groups are, particularly more so 
than white groups in the North. One is inclined to the view, therefore, 
that the interest of the colleges in religious values as an end in education 
is perhaps more extensive than the figures suggest. Certainly the values 
to be found in religion as a factor in personal adjustment are indispensa- 
ble for higher education. The colleges for Negroes may not wisely neglect 
emphasis upon these values. 

Theoretically, at least, the colleges are interested in the traditional ob- 
jective of developing scholarly interest and ambition, as is shown by the 
fact that 45 per cent of them included this in their catalogue statements 
of objectives. This objective ranks fourth on the list as far as the colleges 
are concerned. Of the writers whose opinions were examined, only 25 
per cent referred to this objective. Similarly, 27.5 per cent of the state- 
ments in the study of Koos and Crawford called for values in this 
area. 

Ranking fifth and tenth respectively in the list of aims of Negro college 
education were pre-professional and pre-graduate training. AS many as 
42 per cent of the catalogues examined listed pre-professional training 
as an objective, while 26 per cent emphasized preparation for graduate 
study. These aims were listed by 25 and 5 per cent of the leaders’ state- 
ments respectively. 

Training for civic and social responsibility, for leadership, and for 
life’s needs were the remaining three objectives listed by at least 25 per 
cent of the catalogues. Forty per cent of the colleges and 45 per cent of the 
leaders held that civic and social responsibility should be an aim of Negro 
higher education. This aim is recognized in such a statement as the fol- 
lowing: 


It (the college) aims to prepare Negro leaders for wholesome participa- 
tion in community life. Toward this end, it seeks to make students in- 
telligently sensitive to the problems of life, giving them a foundation in 
liberal and vocational education that will aid in coping with these prob- 
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lems. The college seeks to emphasize as points of departure, the Negro 
and Louisiana. 


It is significant to note here that, while training in civic and social re- 
sponsibility ranks sixth in the list of objectives found in Negro college 
publications, it is one of the two objectives most frequently recognized 
in the group of statements studied by Koos and Crawford. In this latter 
study, the objective in question and that of liberal education were each 
listed in 75 per cent of the statements examined. Also of interest is the 
fact that a larger percentage of leaders referred to this objective than 
did college officials in catalogue statements. 

Leadership is mentioned slightly less often proportionately by the lead- 
ers than by the colleges in their catalogues. In many cases where this was 
mentioned it was felt that leadership by the college product should be 
exercised in professional occupations as well as in community and social 
welfare. Such aims are variously expressed. One college avers that it pro- 
poses to “provide a type of education that will contribute economic and 
social leadership for the group which the college seeks to serve." Another 
states that it offers, through its college of liberal arts and theological de- 
partment, “basic training for leadership in the ministry, medicine, law, 
teaching, social service, and other professions and employments.” “To 
develop intelligent Christian leadership" is another college's way of ex- 
pressing one of its purposes. In all, 33 per cent of the colleges and 25 per 
cent of the leaders in education specifically expressed leadership as an 
objective of higher education among Negroes. 

In this study a distinction was made between training for life's needs 
and training for specific racial needs. Special attention was given to all 
the statements to see if the colleges, as institutions of a caste group, as 
well as the students of Negro education themselves recognized the eco- 
nomic and social situation in which the education of Negroes proceeds. 
All such statements discovered were, therefore, listed separately from the 
general statements of preparation for the needs of life. While 28 per cent 
of the colleges recognized in general the necessity for preparation for life's 
needs, 50 per cent of the leaders emphasized this objective. Proportion- 
ately this latter figure is twice that of the findings of Koos and Crawford. 
On the other hand, only 6 of the 42 colleges studied made any definite ref- 
erence to the specific objective of preparation for racial needs, 4 of which 
were state institutions. One of the most definite statements on this point 
was the following: “Тһе University proposes to assist its students in 
meeting, with understanding and decision, the group of acute problems 
which they currently face by virtue of their racial identity, and in devel- 
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oping a perspective of race relations in the world. Another college deter- 
mines, among other things, “То develop in the student an interest in the 
achievement of the Negro with special emphasis upon the problems of his 
life in America and his future progress. . . . To aid the student to act 
intelligently in solving his racial problems." 23 

It is doubtless true that other colleges recognize preparation for racial 
needs as a distinct objective, even though they make no definite reference 
to it in their statements of aims. 

A much larger percentage of objectives of Negro higher education refer 
to health than Koos and Crawford found in their study. These writers 
observed 3 instances, 7.5 per cent, where physical efficiency was men- 
tioned as an objective. The present study revealed that 23 per cent of the 
college statements and 25 per cent of the opinions studied maintained 
that health education should be one of the specific aims of the Negro col- 
lege. This difference may be due in part to the recognition by students of 
Negro education of the unwholesome conditions under which many of the 
constituency of the Negro colleges live while at home and the consequent 
necessity on the part of the college to help alleviate this situation. 

Of the other aims found in less than 25 per cent of the catalogues 
studied but which should be considered briefly here are those of the de- 
velopment of a philosophy of life, guidance, and social reconstruction. 
Twenty-one per cent of the colleges and 30 per cent of the writers studied 
felt that the college should help the student to cultivate a philosophy of 
life. This is closely related to another aim, that of helping the student 
toward a unified world view, which appears 5 times in each set of state- 
ments. A noteworthy emphasis is to be observed on the part of writers 
in the field of higher education among Negroes upon the necessity for 
adequate guidance for Negro students. Forty per cent of the opinions 
studied, as compared with only 7 per cent of the college statements, made 
specific reference to this objective. 

No college in its catalogue statement of objectives referred specifically 
to the role of the college in social reconstruction, although in one or two 
cases this may have been implicit in other statements. On the other hand, 
25 per cent of the opinions of leaders were more or less emphatic in insist- 
ing that this should be one of the purposes of the Negro college. Gal- 
lagher’s study, to which several references have already been made, is 
devoted to the exposition of the thesis that the Negro college should have 
social reconstruction as its main educational task. 

Some issues in the determination of higher education among Negroes. 
In the light of the foregoing study of the announced objectives of higher 
education among Negroes, it is well at this point to consider more spe- 


22. Dillard University, Catalogue, 1939, p. 10. 
23. Louisville Municipal College, Catalogue, 1939, p. 3. 
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cifically some of the issues involved in determining a philosophy of Negro 
higher education. 

There is no doubt that the most pertinent single factor affecting the 
education of Negroes in America is the factor of race. Of course it must 
be readily admitted that race is not the only important factor entering 
into the situation, for in the final analysis there are the larger problems 
of human relations which must be considered in any educational scheme. 
But certainly the most immediate issue for which some adequate solution 
is necessary is that of the status of the Negro in the American social 
order. It is from this social situation that many of the serious problems 
of Negro education in general and Negro higher education in particular 
derive their origin. 

A second issue which serves to determine the objectives of higher edu- 
cation of Negroes is that of the economic status of the group. Some of the 
patent arguments on this point were examined in the review of the de- 
velopment of Negro education in Chapter І.2* The issue is still raised 
from time to time. There is a school of thought that asserts that the 
Negro must, in the light of his economic and social status, content himself 
largely with the education of his hands in order to be able to do the 
laborious work of the world and gradually rise in the scale of economic 
and social advancement. As we have seen, this was the educational phi- 
losophy of Booker T. Washington. Hampton and Tuskegee have been the 
leading examples of this type of educational philosophy in practice. But 
even at these schools, in response to popular demands there has been de- 
veloped a liberal arts curriculum in addition to the regular vocational 
courses. Some of those who advocate vocational education for the Negro 
are said to do so in the belief that that kind of education will serve to 
“keep the Negro in his place." This, however, is not true in all cases but 
it has been proved to be so in some instances.?* As far:as actual college 
opinion is concerned, it has already been shown earlier in this chapter 
that the Negro colleges believe in both types of education for their stu- 
dents, although, in the majority of instances in which the liberal arts 
colleges gave vocational training as an objective, that training consisted 
mainly in the preparation of teachers. 

Relation of present problems in higher education to Negro education. 
A third issue in the problem of higher education for Negroes is the matter 
of the present status of higher education itself. We have seen how in the 
past Negro colleges were patterned after the white colleges, and this was 
to be expected in the light of the background of those who pioneered in 
Negro education. Higher education in general, however, has been crit- 


24. Pp. 12-14 ff. 
25. H. M. Bond, The Education of the Negro in the American Social Order (New 
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icized more or less severely in some quarters on several grounds. A good 
summary of these recent criticisms is to be found in Gallagher’s study. 
One quotation will suffice: 


A cursory examination of American collegiate practice suggests (a) that 
the actual practices of typical colleges are such as to deny to the students 
their rightful opportunities to mature as social beings during their col- 
legiate experiences; (b) that there is a strong tendency of collegiate life 
to destroy nascent idealism and blunt ethical sensitivity; thus defeating 
efforts to grow in social-mindedness; and (c) that in the light of the two 
foregoing deficiencies, looked at from the standpoint of social function- 
ing, the long standing and periodically recurring debate between classical 
and vocational education is irrelevant and misleading. 


Evidence is not lacking that there is justification in altogether too many 
instances for the criticisms given above. Moreover, the current move- 
ment in the reorganization of higher education poses the problem of what 
should be the relation of educational practices in Negro colleges to the 
current reorganizational trends. Much discussion has developed in recent 
years concerning the problem, as is evidenced by the fact that the Journal 
of Negro Education devoted its July, 1936, Yearbook number to the ques- 
tion, “Reorganization and Redirection of Negro Education.” It is prob- 
able that in the future much will be done in this area. 

The “functional Negro college.” Earlier in this chapter reference was 
made to the emphasis appearing in recent years on the part of leaders 
in Negro education upon the matter of the function of the college in social 
reconstruction. As has already been indicated, the outstanding extended 
treatise on the subject is that of Gallagher. Starting with the premise 
that there should be a sociological approach to educational problems, he 
concluded that “the educational task is the task of social reconstruction." 
Gallagher feels that the functional college for Negroes will be aware of 
the other agencies besides itself which are working in the area alleviating 
the plight of the Negro and will also “jealously guard itself against all 
attempts to fix and to crystallize its form, methods, or objectives." ?' 
Positively, he contends that the functional college should leave the old 
traditional moorings and launch out upon an “experimentalist and instru- 
mentalist" approach to education. Among other things, this will involve: 


(a) Increasing the area of positive knowledge which rests on empirical 
evidence; (b) cultivating the powers of critical intelligence; (c) over- 
coming fear which casts its pale shadow across the native hue of resolu- 
tion; and (d) bringing critical intelligence and social insight to bear upon 
each other and upon the problem of caste, to the end that social intelli- 
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gence is cultivated in the harmonious interaction and mutual support of 
social sentiments and critical intelligence. 


Besides Gallagher, Du Bois and Bond have given expression to this 
idea of the peculiar opportunity for social reconstruction which the col- 
leges should have as their raison d’étre. Quotations from each of these 
leaders in Negro education are so pertinent here that they should be in- 
cluded at length in this discussion. In his address, “Тһе Field and Func- 
tion of the Negro College," Du Bois says, 


The American Negro problem is and must be the center of the Negro 
American University. . . . You are teaching American Negroes in 1933, 
and they are the subjects of a caste system . . . and their life problem is 
primarily this problem of caste. . . . Unless the American Negro today, 
led by trained university men of broad vision, sits down to workout ... 
exactly how and where he is to earn a living and how he is to establish a 
reasonable life in the United States or elsewhere, the university has 
missed its field and function and the American Negro is doomed to be a 
suppressed and inferior caste in the United States for an incalculable 
time.?? 


Horace Mann Bond makes the following statement of the social mission 
of the Negro college in his address, “The Liberal Arts College for Ne- 
groes: A Social Force": 


. . . the contemporary college needs to have a mission, although it may 
not have a missionary on the lot. . . . We need to make ourselves con- 
scious of the social forces at work in the world around us, and construct 
our programs largely in accord with those forces. . . . The contempo- 
rary liberal arts college for Negroes needs to align itself with social 
forces and derive its mission from them, if it is to make a notable contri- 
bution. . . . There is nothing mystical in the effect of the sturdy mission- 
ary teachers on the Negroes they taught ; their impress was revolutionary, 
but so was their faith and their message. . . . It is my belief that the 
college of liberal arts for Negroes has, almost ready-made, its imperative 
mission defined, as a distinctive social force in American life.*° 


Conclusions. In this chapter it has been our purpose to examine two 
general factors in recognition of which the place of religion in higher 
education among Negroes must be conceived. In the first place, the socie- 
tal situation in which Negro education proceeds is one that places a re- 
sponsibility upon the colleges which is over and above the responsibilities 
of higher education in general. The caste society of American life in- 
evitably affects the total program of the Negro college, for the youth for 

28. Ibid., pp. 249—250. 
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whom the college is responsible are the victims of many of the economic 
and psychological hazards of underprivileged caste status. Secondly, 
programs and objectives of Negro college, must be envisioned in the light 
of this fundamental sociological situation. But not the least of the ob- 
jectives conducive to the alleviation of the difficulties imposed by the 
social structure are those centering in the development of moral and 
spiritual perspectives by means of which the individual may not only 
make a wholesome adjustment to his world but also be stimulated to 
share in the work of building a better world. 

As already observed, there is no doubt that more colleges hold that they 
have a distinctive task of preparation for racial adjustment than appears 
in this study. In view of the larger proportion of writers in the field who 
recognize this problem, it is reasonable to suppose that as colleges revamp 
their catalogue statements of objectives, more attention will be given to 
making their statements of purpose specific at this point. Such other pur- 
poses as “social reconstruction" and “understanding current social and 
economic problems" will doubtless receive more attention in the future. 

Although the newer emphasis in higher education among Negroes is at 
the point of the societal factors which play so large a part in the lives of 
the members of this group, it is never to be forgotten that, in addition to 
social perspectives, there is needed a spiritual dynamic that will give 
meaning to the educational process, which will be for each member of or 
participant in it the ultimate motivation as well as the ultimate end. 
Organized religious agencies have, historically, attempted to provide this 
deeper meaning to the business of education. While the development of 
morality and character ranked third in the list of objectives examined in 
this study, religious training as a specific objective ranked ninth. Yet it 
is probable that more college authorities are concerned about religious 
values in education than the statisties suggest. In any case, the psycho- 
logical effects of the caste barriers upon the Negro in American society 
demand, among other things, those spiritual forces which bring about the 
integration and realization of the self without which life loses its essential 
meaning. For this reason, the place that is given to religion in higher 
education among Negroes becomes a matter of no small concern. 


ПІ 


THE ATTITUDES ОЕ ADMINISTRATORS AND 
TEACHERS TOWARD THE FUNCTION AND STATUS 
OF RELIGION IN HIGHER EDUCATION AMONG 
NEGROES 


lated as it has been to the history and development of higher edu- 

cation and interpreted in terms of a dynamic force for the integra- 
tion and enrichment of human personality, has a unique role to play in 
the realization of the total objectives of the college, particularly those 
objectives leading toward the mastery of handicaps imposed by a caste 
society. Given the social setting of higher education among Negroes, what 
can be said to be the place which religion has in the present collegiate 
training of this group’? What attitudes do college presidents themselves 
have toward the relation of religion to their objectives? What are the col- 
lege faculty members thinking with reference to the importance of reli- 
gion to the program of the Negro college? Such questions as these have an 
important bearing upon the determination of the place which religion 
holds in higher education among Negroes. 

The data for this chapter come partly from personal interviews with 
18 presidents of Negro colleges during the school year 1940—41. These 
presidents, with one exception, were in Class A colleges representative 
of the highest standards in American Negro education. Of the 18 presi- 
dents interviewed, 7 were presidents of state schools, 6 of church-related 
institutions, and 3 of private schools. In 18 of these colleges, conferences 
were held with small faculty groups ranging in size from 5 to 25 in attend- 
ance. An effort was made in each case to secure teachers from various 
departments of the college, not simply those interested in religion by 
virtue of official connection with the campus religious program. 

Religion and the public college. The state colleges for Negroes, begin- 
ning their development later than the church and private schools, have 
nevertheless generally outstripped the latter in relative rapidity of 
growth. Proportionately, they have much more income. They are able 
to build large plants and to provide generally better physical facilities 
than the average church-related college. In matters of curriculum, the 
program of courses offered in the state schools has been constantly in- 
creased and enriched, thus presenting one other area of competition to 
the dominance once enjoyed by the church and private institutions. At 


(y E of the presuppositions of this discussion is that religion, re- 
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this point, the situation in Negro institutions is not very different from 
that in other colleges. As summed up in a report a few years ago, “There 
is nothing now singularly different about the church college curriculum, 
aside from richer offerings in religious subjects." 1 

The problem of the presentation of religion in the Negro church-related 
and private colleges does not vary appreciably from that in the tax- 
supported schools, except at the point of legal restrictions which obtain 
in a few states. In general, the state colleges for Negroes have been able 
to emphasize religion much more than other state institutions, primarily 
because of the religious homogeneity of their constituency. Negro stu- 
dents on the whole are Christian and predominantly Protestant, as was 
brought out in an earlier discussion.? 

A second factor which has enabled the Negro state college to present 
much more of a religious program than other state schools is one that is 
difficult to document but is generally conceded. This is that those who con- 
trol the distribution of funds to Negro colleges in many cases are inclined 
to allow greater freedom in religious activities in accordance with the 
view that religion may be “а good and safe thing" for the Negro to have. 

The presidents of three state colleges reported during the interviews 
that the requirements of state laws made it difficult for them to promote 
a religious program that measured up fully to their ambitions. On the 
other hand, two presidents of state colleges reported having no legal dif- 
ficulties in promoting their religious program. In both of these colleges 
regular compulsory Sunday school and religious chapel exercises are 
held. In one of these a regular chaplain and teacher of religious courses 
was employed. Nine other state colleges reported through the question- 
naire study, to be reviewed later, that there were compulsory strictly re- 
ligious exercises held on their campuses. 

Religion and higher education as seen by college administrators. The 
principal questions raised during the interviews with the college presi- 
dents related to the problems students faced during their campus experi- 
ence, the bearing of religion on the objectives of the college, and the im- 
provement of the religious program of the college. 

No college president interviewed expressed any doubt that religion had 
a fundamental place in the life of the college. Although some were not 
as expressive as others on this point, there was general agreement that 
the function of religion in higher education is unique and that it should 
be one of the objectives of the college to provide as wholesome a religious 
environment and program as is commensurate with the demands of prac- 
ticality. These demands of practicality varied with each college situation. 


1. Hugh Hartshorne, et al., Standards and Trends in Religious Education (New 
Haven, Yale University Press, 1933), p. 220. 
2. Cf. p.22, Table ПТ. 
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Said one president of a private college, *Religion is a definite need in the 
life of the student. Yet it should not be presented in the name of ‘Bible- 
slapping,’ long prayers and excess emotionalism, but rather as vitally re- 
lated to the practical affairs of life. . . . Religion lends essential meaning 
to education, otherwise education is futile." This president based his as- 
sertion on the recognition of two basic aspects of man’s life, the economic 
aspect and the aspect of human brotherhood. In his view the task of the 
college should embrace the preparation of the student so that he may 
adequately be able to participate in both of these aspects of life. He also 
held that religion was the indispensable factor in helping to create societal 
relations based on the idea of human brotherhood. 

Another president of a college asserted that “Religion is a fundamental 
part of university instruction. In order to present liberal education to 
the student it is necessary to acquaint him with the fundamentals of reli- 
gion by expert teachers.” This president felt that the university owes 
instruction in religion both to the student and to his parents, and that, of 
course, it should be given by a man who is religious. 

The president of one state college who reported legal barriers in carry- 
ing on a religious program nevertheless expressed a deep concern for the 
necessity of religious instruction and worship. He has made several at- 
tempts to secure a program of religious instruction and work with stu- 
dents through other channels such as denominational or interdenomina- 
tional agencies, but without success. In lieu of this kind of program, the 
administration of this college vigorously encourages the students to at- 
tend a voluntary Sunday school where Sunday-school teacher's training 
courses are offered along with others. A Sunday church service of a formal 
nature is compulsory for students in this college three times a month. 

Another state college president based his conviction of the necessity for 
compulsory religious exercises upon the fact that, in his own words, 
«Students need guidance." It was his opinion that students did not want 
to be disciplined about anything and consequently resented compulsory 
chapel. Nevertheless, he felt that on the campus an attitude of religion 
that is wholesome and worthwhile should be maintained, that all students 
should be required to participate in the Sunday religious services, and 
that underclassmen may profit through the compulsory Sunday school 
provided for them. 

Religion and student problems. With regard to the question of the 
major problems students have in their college experiences, to which re- 
ligion may have some relevance, the answers were varied. One of the ad- 
ministrators, president of a church college, was of the opinion that 
actually the students had no problems which gave them, at least, any real 
concern. The intellectual adjustment, he felt, was fairly well done in most 
instances. This president felt that the absence of any students who were 
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“social radicals" on his campus was to be regretted inasmuch as that fact 
may, though not necessarily, indicate that the college is not fulfilling its 
task in stirring the students to the recognition of the larger issues of 
society and thus giving to them better problems with which to be con- 
cerned than the petty affairs of campus political and fraternity issues. 

Of the several problems to which attention was called, the problem of 
finance was mentioned most frequently. One college administrator as- 
serted that the struggle of the student to secure his education impairs not 
only his scholarship but his health as well. Other difficulties mentioned 
were those of adjustment to the intellectual environment of the college, 
especially in the area of science and religion; the problem presented by 
the social distractions offered in the community which compete with the 
college in its attempt to maintain the interest of the student; and the 
problem of personal morality which is a hangover from high-school ex- 
periences. One of the most significant of the answers to this question of 
the major problems of students was that given by the president of a 
state college. This official said that, out of his twenty years of experience, 
he is convinced that the most serious problem college students face is an 
“unsatisfied yearning for religion.” He felt that the students have a deep- 
seated but unsatisfied longing for spiritual fulfillment and the “fruits of 
religion." When asked how the college may meet such a problem, this ad- 
ministrator replied quite frankly that he did not know. He felt certain 
that under the present program the college did not have ‘һе offerings 
either formal or informal" to satisfy this yearning. This statement of the 
problem most serious to the religious life of young people in college de- 
serves major consideration, for it lies at the heart of all efforts on the part 
of the college to give students that world view by means of which they 
may make a satisfactory adjustment to life. It was clear in other inter- 
views with both presidents and teachers that the majority of them sense 
this same serious difficulty which students have. 

Other problems outlined by one administrator of a church-related col- 
lege were, first, the problem of the students’ being fitted to do something 
after leaving college; second, the whole question of sex morality in an 
age when economic requirements force a delay in marriage; third, the 
problem of “а living faith, that will give men poise in the midst of chaos” ; 
and fourth, the problem of building an adequate faith in spite of the 
cynicism which certain faculty members themselves express. 

Writing on this question, President B. E. Mays of Morehouse College 
suggests the following religious needs of Negro students: 


1. The need to develop a critical but fair appreciation for the Negro 
church in particular and for the Church generally. 

2. The need to have an intelligent understanding of the Bible and a 
fair knowledge of the historical development of the Christian religion. 
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3. There should be courses in religion in the college curriculum. 

4. The need for contact with people who demonstrate in their person 
the fact that religion counts. 

5. Negro students need authority and this authority is to be found in 
religion. 

6. Negro students need a faith for their day equivalent to that of their 
enslaved ancestors.? 


The improvement of the religious program of the college. During the 
interviews the college presidents were asked in what ways the presenta- 
tion of religion to students may be made effective or be improved. In gen- 
eral the answers stressed competent faculty people able to inspire stu- 
dents religiously and morally, the influences of wholesome religious 
exercises, and course offerings in religion. A three-fold program of reli- 
gion is envisaged by the administrator of one large university. First, 
professional training in religion in the graduate school on an interdenom- 
inational basis; second, instruction in the history and philosophy of reli- 
gion in the college of liberal arts; and, third, a dean of the chapel whose 
function is to keep alive religious worship. This worship, of course, is 
not to be sectarian. Moreover, attempts should be made also to foster the 
relation of the student with his own denomination in the city. 

According to the president of a state university, one of the primary 
responsibilities of the college is to “‘vitalize religion" for its students. 
“Students,” he said, “no longer have fear of hell." New incentives are 
needed to develop the religious attitude. For him, “religion is not a matter 
of beliefs" but a matter of concrete challenging activity. 

On the point of the attitude which the faculty should take toward the 
student, the president of a church-related college expressed the convic- 
tion that the principle of the sacredness of personality should be fostered. 
Throughout his administration, he said, his personal attitude was to think 
of each student as his own child. Whether in actual practice this attitude 
had led to unwholesome paternalism is difficult to say, nor was there any 
noticeable indication of just what its effect was during the interviewer's 
brief stay on that campus. 

Most of the presidents said that their first consideration in selecting 
teachers was their competency in their particular fields. On the whole it 
appears that no strictly religious considerations entered into the judg- 
ment of the qualifications of prospective teachers, yet it is quite probable 
that in many instances competency in religion may be assumed. One ad- 
ministrator, however, did express the conviction that the ability of the 
candidate to be a spiritual and moral guide to students definitely influ- 
enced his final choice of a teacher. 


3. B. E. Mays, “The Religious Life and Needs of Negro College Students," Journal 
of Negro Education, ІХ (July, 1940), 332-343. 
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Two presidents suggested the need of tying up the religious as well as 
the entire college program with the life of the community. Said one, 
“There is a definite need of orienting all courses in the curriculum to the 
life of the community." Another employs a full-time ‘‘Director of Com- 
munity Relations" who carries on projects in local churches and is re- 
sponsible to the “Christian Fellowship Council,” a faculty-student campus 
group. 

The above reactions of college presidents to questions about the reli- 
gious life of the campus have the advantage of not having been thought 
through and written down in advance for publication. It is reasonable to 
suppose that the latter procedure may serve to reduce somewhat the 
weight which may be given to opinions for publication on such a subject. 
On the other hand, when these questions are compared with published 
materials by leaders in Negro college education there is a general simi- 
larity discernible. 

Comparison with a related study. In 1988 a canvass was made of twelve 
presidents of state colleges for Negroes by the Sunday School Informer 
in order to ascertain whether reports of increasing indifference of youth 
to the church and to religion were justifiable. Eight presidents of these 
colleges responded to a questionnaire, two of whom were among those 
interviewed by the present writer.* 

In response to the question, “Would you regard a man properly edu- 
cated and adjusted to the universe who is without spiritual experience 
and religious expression ?," all the presidents answered in the negative. 
One administrator gave as reasons for his answers the following state- 
ments: 


(a) A man without spiritual experience is shut out from the sources 
of growth, enrichment and integration of soul. His soul is without an- 
chorage, guidance or refuge in the time of life's storms. 

(b) Such a man is unfit for social leadership since no man can inspire 
loyalty to life's highest values unless these values find expression in his 
own life.’ 


The question was raised, “Do you have any severe problems in holding 
or in building religious interests of the students in your college?" The 
majority of the administrators felt that there was no serious problem 
here. As one president of a state college expressed it: 


I do not see or feel that we have any serious religious problem at this in- 
stitution. Our students on the whole respond to religious activities of the 
campus quite freely and voluntarily. Many of them, as a matter of fact, 
seem deeply spiritual. I am inclined rather to believe that religious in- 


4. M. A. Talley, *The Problem of Religion in Negro Colleges in Our Country," The 
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terest on the whole is growing. Whether or not our present-day procedure 
in matters of religion meets the needs and offers solutions to the students' 
present-day problems is an open question. 


Another significant opinion is offered in this connection by the presi- 
dent of a college in the deep South. His assertion was that 


We do not have any serious difficulty in holding or building up religious 
interest here for the following reasons: (1) Most of our students come 
from communities that afford them a splendid religious heritage; (2) the 
atmosphere of the college is generally religious, made so by the various 
organizations that stress religious values, and teachers who exemplify 
a religious character.’ 


On the other hand, another president felt that the problem in his col- 
lege was decidedly difficult, expressing the situation as follows: 


We do have a very severe problem in holding the religious interest of the 
students, and I believe that the basic reason is the lack of proper emphasis 
upon religious education. Our public-supported colleges have not yet pro- 
vided the type of trained leadership for religious education that they have 
provided for other education. Many of our public colleges are prohibited 
from entering too far in this field as they have assumed that it is the 
responsibility of the church. The church, however, in connection with the 
Negro state colleges, has undertaken no such responsibility, and in most 
instances, this work is going neglected. The Negro Land Grant Colleges 
have some religious program, but for the most part, it is secondary to 
some teacher and it should be primary to someone.? 


Other significant observations made through this questionnaire survey 
indicated that, in the minds of the respondents, students did not leave 
college agnosties or atheists, in spite of the fact that they became dis- 
turbed because of certain scientific courses while going through college. 

In summary, the predominant attitude of the presidents of Negro col- 
leges toward the place and function of religion on the campus is charac- 
terized by a declared recognition, at least, of the fundamental places which 
religion has in life. No college president, as far as has been ascertained, 
seriously questions the value of religion in higher education although 
there is divergence of opinion with reference to the ways in which re- 
ligion should be presented to students. In most instances there is an admis- 
sion that some compulsion is necessary for exposing the student to the 
benefits of religion. 

In view of the universal recognition of the value of religion on the part 
of college administrators, the questions arises: To what extent is current 


6. Ibid., p. 10. 
7. Ibid. 
8. Ibid., p. 7. 
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administrative policy in these schools commensurate with this expressed 
appreciation for religion? The answer must be made partly in terms of 
the extent to which the administrator exerts himself to provide the neces- 
sary provisions of staff and facilities for the effective carrying on of re- 
ligious work among students. Statistics on this will be given later. It may 
be stated here, however, that as the interviewer made various observa- 
tions during the two or three days of his visits on each campus there were 
some instances in which the expressed interest in the value of religion 
found no counterpart in constructive planning for it. As one president has 
put it, instead of the religious program of the campus being the primary 
concern of some one individual on the staff, it is often secondary to some 
teacher’s regular college responsibilities. And, it may be added, usually 
the teacher is already overloaded with a heavy teaching schedule and 
other extracurricular responsibilities. 

For those who feel that religion has a unique role to play in the higher 
education of Negroes, however, it is significant that theoretically, or in 
principle, at least, the average president of the Negro college recognizes 
the importance of religion and the responsibility of the college for making 
provisions for it. 

The attitude of faculty groups toward religion on the campus. Ob- 
viously the role of the teacher in the realization of the objectives of educa- 
tion is one of the highest importance. It was the purpose of the interviews 
with faculty members in Negro colleges to discover what is the char- 
acteristic attitude of Negro college teachers toward the significance of 
religion in what the college is trying to accomplish. In each case these 
conferences were arranged through an administrative officer of the col- 
lege and were held on an informal basis. In addition to meeting with 
small groups of faculty members, the interviewer availed himself of the 
opportunity of having personal conferences with individual teachers and 
staff members in various positions of responsibility. In general, the ques- 
tions raised with the faculty members had to do with the problems stu- 
dents faced in their college life, particularly on the religious level, the 
religious attitudes of students, and how the presentation of religion to the 
students may be improved. Other issues were discussed from time to 
time, but the above-mentioned ones elicited the most concern and interest. 

Problems students face. One of the problems that many faculty mem- 
bers recognized in the lives of students was the problem of finance. It 
appeared that in most colleges the financial problems of many students 
were acute. In at least two colleges it was agreed that most students 
feared the lack of security. This is one basis for deciding another problem 
students face or the problem of choice of vocation. This problem, how- 
ever, did not receive as much mention in the various groups as did some 
other issues. It was to be expected that the problem of personal morality 
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should be mentioned by the faculty groups. This included such areas as 
the use of alcohol, understanding the way to adjust oneself to relations 
with the opposite sex, and the problem of delayed marriages. 

It was generally recognized that the period of transition from the home 
environment to that of the college results in many of the serious problems 
students face. The absence of the old sanctions and discipline of the home 
environment, the widening of one’s contact to include many people with 
standards of morality and of values different from those which the student 
knew and respected at home, and the problem of making a wholesome, 
satisfying adjustment to the scientific method, all were problems that 
presented serious difficulties to the average Negro college student. 

Religious attitudes of students. On the religious side, there was a gen- 
eral consensus that the conservative background from which the average 
Negro college student comes is responsible for many of the religious dif- 
ficulties he faces in college. Coming from a background where religion 
was taken for granted and in which he has been taught to have an “un- 
questioning faith," the student is often stirred to his emotional depths 
when the old landmarks of certainty begin to crumble. Occasionally a 
very popular teacher sneers at religion, thus causing the student to ex- 
amine, perhaps for the first time in his life, the grounds for his faith. 

Moreover, one faculty group at least expressed the idea that students 
think that the faculty members themselves do not take their own pro- 
fessed religion seriously. For example, it was asserted that in this par- 
ticular college, where students were compelled to go to chapel, the faculty 
members themselves, for the most part, did not bother to attend. It was 
felt that students were thus led to question the sincerity of the policy of 
the college in requiring them to go to chapel when their own teachers had 
no apparent interest in it. One other cause of confusion in religion men- 
tioned was the various attitudes toward the Bible taken by the different 
speakers who come to the campus to present religious addresses. Inci- 
dentally, one faculty member himself seemed to be disturbed at this point. 

The faculty groups were asked concerning the attitudes which students 
on their particular campus had toward religion. In most instances they 
agreed, first of all, that the students in their campus communities were 
about the same as students anywhere else. Few felt that their group of 
students were unique in their reaction to religion. On the whole, the ob- 
servations of the interviewer as he visited the various colleges tended to 
confirm this assertion. 

The transition from the conservative religious background of their 
home community mentioned above is understood by several faculty 
groups to condition the religious attitude of many students during their 
college experience. One teacher expressed his view of the situation as 
follows: “Students have followed the religion of their home church with- 
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out thinking about it. Upon coming to college they throw off the religion 
of habit.” It was the opinion of this instructor that fundamentally the 
religious appreciations of the student remain during his college days 
essentially what they were at his home church. 

In regard to the attitude of students toward religion in general there 
was common agreement on the part of each group. One group of faculty 
members said, in effect, that the students on their campus had a fairly 
normal expression of religion, an expression that was not too far removed 
from that of adult members of the group in which they lived. In another 
college the faculty group concluded that the students had a sentimental 
and emotional attachment to religion upon coming to college, adding 
that, while the students made the adjustment to new ideas they received 
in other areas of learning, they nevertheless found it very difficult to make 
such adjustment in the area of religion. 

One significant reaction received from time to time was that the stu- 
dents exhibited a lack of understanding of just what religion really is. It 
was suggested by some that students tend to confuse religion with the 
church. In their home background they were not led to understand the 
meaning of religion in its larger terms. 

In regard to the problem of the transition experience, it was felt that 
in the second year the problem of adjustment in the area of religion was 
the most crucial one of all. Along this same line another teacher in a dif- 
ferent school had noted a definite correlation between the decrease in the 
noticeable interest of the student in things religious and his advance- 
ment in classification. 

In regard to the attitude of the students toward the church, a sugges- 
tion was made that students have very real and serious problems but do 
not see how religion can help them. Because of their church background 
many students do not feel that religion has any practical value. More- 
over, it was suggested that because many students felt that something 
was wrong with the church back home, there is, therefore, something 
wrong with religion. So, in college, they “take a vacation from religion." 
On the other hand, it was the opinion of one observer that students, in his 
experience, tended to make a distinction between the church and reli- 
gion. He expressed the view that while students were genuinely skeptical 
of the church they nevertheless still had some respect for religion as such. 
As an illustration of this attitude, he had several times noted skepticism 
on the part of students with respect to giving money in church. One 
student, he said, was heard to remark, “I shan’t give my money in church: 
the preacher doesn’t need it!” 

In spite of the confusion and skepticism on the part of students which 
many of the faculty groups said existed, there was one point on which 
they practically all agreed. In almost every one of the discussions, with- 
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out suggestion on the part of the interviewer, the groups came to the con- 
clusion that fundamentally students are religious and have an abiding 
interest in its possibilities for themselves. Over and above their pretended 
indifference to religion and their failure to talk about it as they discuss 
some other of their interests, it was agreed that, on the whole, religion 
was deep and intimate in the lives of the students. In one group it was 
stated, “Students have a deep religious yearning.” In another, a state 
school, “Students are hungry for spiritual guidance." 

In some places teachers were found who questioned the significance of 
the students’ attitude toward religion. One said, “It doesn’t matter what 
students think about religion. They are not prepared to think correctly 
about it." Another questioned whether we have a right to expect very 
much of value in the students' reaction to religion in the light of the back- 
ground of conservatism from which the students come. This, however, 
was not the reaction of a majority in that group and, in the judgment of 
the interviewer, carried relatively little weight with the others present. 

All in all, the conclusion to which the faculty conference groups came 
was that students are really religious at heart. It is sometimes the desire 
for popularity that makes them appear to be so indifferent to the claims 
of religion upon them. Rarely was there an agnostic and hardly ever an 
atheist to be found among Negro college students. 

Improving the presentation of religion. It was thought desirable in 
these discussions to find out what suggestions faculty members would 
make with respect to the improvement of the presentation of religion to 
college students. It is significant that in many cases criticisms were made 
by the faculty groups regarding the lack of adequate administration sup- 
port for the carrying on of an effective religious program. The members 
of a state college group expressed the difficulty of ever being able to do 
anything very effective in religious provisions in view of the fact that 
the state, theoretically, has *no concern for the soul of the student." 

The two most vigorous criticisms of the lack of administrative support 
for a religious program on the campus came from faculty members in 
state colleges. Among other things, it was said that the college makes no 
real emphasis upon religion as is attested by the facts that the majority 
of the chapel services were of a nonreligious character, no budgetary pro- 
visions were made for effectively carrying on religious activities, no 
adequate staff of workers in the field of religion was provided, and no 
courses in religion were made available for the benefit of students. One 
or two teachers in state schools, however, felt that it was neither desirable 
nor practicable to offer courses in religion in view of the public support 
of the school. Here it was felt that the only valid basis of presenting reli- 
gion was as a matter of ethics. One teacher of biology insisted that there 
was no place for the discussion of questions regarding the religious im- 
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plications of some of the conclusions reached in his courses. Several of his 
colleagues were of a different opinion, however. 

It was found that teachers were divided on the question of compulsory 
chapel. In some cases where the requirements had been modified there 
were those who expressed dissatisfaction with the attitude behind it. In 
one instance this was interpreted as a lack of interest in religion on the 
part of the administration. There were others who felt that the school 
owed the students the kind of orientation in religion which could only be 
had through compelling them to attend religious services, just as require- 
ments are made for their being exposed to other phases of the educational 
program. Still others, however, felt that too much compulsion was not 
good for students, that it puts the emphasis, in the student’s mind at least, 
upon the compulsion rather than upon the ends sought in the religious 
exercises. One administrative officer was quoted as saying that “requiring 
the student to go to chapel does something bad to his character." 

On the positive side, a number of definite suggestions were made with 
reference to the improvement of religion in the colleges. With respect to 
the responsibilities of the administration, it was generally agreed that, 
as one teacher expressed it, “the university should formally recognize the 
place of religion in the world. This would have a concomitant effect upon 
other aspects of the life of the college.” Another expressed the responsi- 
bility of the college administration in these words: “Let the students 
feel that religion is really a fundamental part of their lives." Members of 
a group in a state college came to the conclusion that the college should 
make religion a “major activity” on the campus instead of letting the 
religious life take care of itself or, at best, giving only nominal support 
to attempts at religious development on the campus. It was felt by mem- 
bers of another group that the program of religion on the college campus 
should be both “structural and functional” ; that is to say, religion should 
not simply be a "segmentized" aspect of the life either of the college or 
of the individual. Rather it should be the all-pervading influence in the 
life of the campus. “Religion is life, not theology." Finally, in this connec- 
tion, the suggestion was made that the college officials should study the 
process of religious growth in order more effectively to be able to provide 
a whole religious program for students. 

That opportunities for worship should be provided was agreed upon by 
all the groups visited. Some teachers admitted the difficulty of providing 
a program of worship that would be entirely satisfactory to the student 
body, for one reason because all students do not respond to the same thing 
in a worship program. Consequently, it was suggested that a variety of 
religious programs should be made available. These would include occa- 
sional services in which there would be no sermon, for it was believed that 
students appreciated this kind of worship program. The use of services of 
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meditative music or of periods of “‘quiet time" on the campus was felt to 
be a profitable practice. The value of group worship was generally recog- 
nized, especially in one college where there was no opportunity because of 
lack of facilities for all the students to come together at one time. It was 
said that “assemblies would help by establishing a point around which 
emotion may be organized. Associations would be built up in connection 
with one place." 

With respect to the personnel of the college, faculty members felt in 
general that the real way for an effective contribution to be made to the 
religious life of the campus was, as one man put it, *Let the faculty be 
vital!’ The truths of religion are “abstract unless vitalized," said another. 
Recognition was given to the spiritual relation that should exist between 
the teacher and the student. If this obtains, the teacher will influence the 
student sometimes even without knowing it. A personnel worker was of 
the opinion that the confusion which many students had was due to the 
lack of personal interest in the student on the part of the teacher. It was 
stressed in some groups that particularly the person in charge of the 
religious life of the campus should be of the right personal qualifications, 
for often the effectiveness of a religious presentation is diminished be- 
cause of ineffective faculty leadership. 

In practically all of the faculty groups there was the opinion that the 
college should provide courses in religion for the benefit of the students. 
This idea was based partly on the expressed necessity of cultural training, 
partly on the conviction that “all good education is religious," and partly 
on the feeling that the Bible has intrinsic values which the student ought 
to build into his life. One faculty member suggested even that the college 
may owe it to the students to provide a Bible in each room after the man- 
ner of the Gideon Society. One teacher of English suggested that all 
majors in literature should be required to take courses in Bible. In general 
it was felt that the college should see to it that the student leaves the in- 
stitution with much more of knowledge of religion than he had at the time 
he entered. General orientation courses in religion were suggested as a 
means of securing this end. From such course provisions it was felt that 
the student would be able to build a world view for himself that would 
serve to stabilize his religious, emotional, and moral life. Finally, it was 
suggested that the teaching of religion should be “humanized,” or, in 
other words, religious courses should be made so vital and pertinent to 
the present problems of human life that students will inevitably see in 
religion its historical and present possibilities for motivating the activi- 
ties of men. 

The final group of suggestions made by the faculty groups have to do 
with the place of student groups on the campus. “The religious spirit of 
students should be brought out in desirable channels" was a statement in 
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which the members of one group concurred. It was recognized that the 
time of many students is quite overcrowded with many different types of 
extracurricular activities, including activities of Greek letter societies, 
and because of this many of the students feel that they have no time for 
activities which may be called religious. But such voluntary groups as 
small, informal discussion or study clubs were thought to be effective. In 
one or two colleges the necessity for more effective planning and organ- 
ization of the work of Student Christian Associations was said to be very 
much needed. 

Conclusions. One of the somewhat surprising results of these meetings 
with faculty groups was the interest shown by each one in the discussion 
of these problems. The conferences were planned to last from forty-five 
minutes to an hour but in most instances they went beyond the allotted 
time. This in itself is an indication that there is a deep-seated inter- 
est in the function of religion in education on the part of a large number 
of college teachers, despite the fact that there are many who appear to be 
indifferent to religion just as many students do.? It is difficult to generalize 
from the above report whether these opinions and attitudes of teachers are 
typical of the Negro college teachers throughout the country, yet the pres- 
ent writer is of the opinion that the indications point to that conclusion. 

No claim is made here, however, that this assertion of the interest in 
religion on the part of the teachers conferred with in this study finds a 
counterpart or witness in the practical activities of the teachers them- 
selves. Admittedly the only interest verifiable during the relatively short 
visits on each campus was an academic one. The crucial questions are: Is 
the interest of the faculty in religion merely academic or is it practical? 
Does it find concrete expression in their own lives and in their relation- 
ships with students? Do they, through precept and example, endeavor to 
provide an interpretation of religion adequate for the peculiar needs of 
the underprivileged youth whom they serve? Although the investigator 
was unable himself to arrive at demonstrable answers to these questions 
due to the limitations of the study, some significant answers are observa- 
ble in the opinions of the students themselves concerning the religious 
sincerity of faculty members. These opinions are discussed in Chapter IX. 

One would not deny that there is a significant group among the teachers 
in Negro colleges who can be justly described as indifferent or, in some 


9. Howard Thurman, Dean of the Chapel at Howard University, speaking on the 
subject of the religious situation in Negro colleges in 1939, stated that the dominant 
attitude of faculty people toward religion in these colleges is one of indifference due 
to “religious illiteracy.” He ascribed this illiteracy to a “complete lack of knowledge 
of the content of the Bible itself, the great gap between what the person identifies as 
religion and what religion really is, and the absence of primary contact with people 
who themselves are having vital religious experience.” Yet one is inclined to have 
more grounds for optimism on this point than this indictment suggests. 
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cases, hostile to religion. The hostile ones can be said to be a very small 
minority. In this connection, the results of an interview with Dr. W. E. B. 
Du Bois, one of the outstanding Negroes in America, is particularly apro- 
pos. Dr. Du Bois represents one of the keenest minds of his generation. In 
answer to the question of what is the place of the Christian religion in 
the program of higher education among Negroes, Dr. Du Bois replied that 
in his opinion there was no place whatever for it. It was his opinion that 
the teachings of Jesus do not influence the education in the colleges today. 
There is no place in college education for the religion of Jesus which, in 
his opinion, is to be identified with extreme pacifism, the exaltation of 
poverty, and the negation of this world in the interest of some future life 
apart from this world. For him this is essentially what the Christian re- 
ligion is. It is also a doctrine of “peace at any price." Dr. Du Bois stated 
in effect that the teachings of Jesus with reference to the love of God and 
of one's neighbor as himself are not a part of college education. This is 
not the business of the college. No college student knows or cares any- 
thing about them. Dr. Du Bois further contended that organized Chris- 
tianity represents the wealthy people and their interests primarily. 
Among the less privileged people, organized Christianity represents the 
interests of the more well-to-do of these groups. 

Itis clear to the student of the religion of Jesus that Dr. Du Bois makes 
the mistake of interpreting it too narrowly. To equate that religion ex- 
clusively with pacifism and world denial is not true to the facts. To sug- 
gest, as he does, that the death of Jesus represents extreme appeasement 
of the “powers that be" rather than a positive demonstration of a superior 
philosophy and method of life is illogical when Jesus' death is seen in the 
light of the entire body of his teachings. 

It is probable that Dr. Du Bois' sensitive nature has been so harassed 
by the inconsistencies of historical Christianity that he cannot see clearly 
the positive influences which the religion of Jesus has had upon western 
civilization. One is inclined to believe that his unusually scintillating in- 
sight is not as keen on this point as, given a little more objectivity, it 
might otherwise be. 

As has been mentioned above, if on the whole the faculty members and 
college administrators accept in principle the position that religion is a 
sine qua non of education, then there is much more hope for the inclusion 
of religious principles in the educational programs of Negro youth. When 
these principles are omitted in the attempt to bring members of an un- 
derprivileged caste to the abundant life, the outlook for the future adjust- 
ment of this group cannot be very bright. 


IV 


ADMINISTRATION-SPONSORED RELIGIOUS 
PROGRAMS 


expression in the life of a college are those of public religious exer- 
cises and the provision of other facilities by means of which spir- 
itual values find overt recognition. In the institutions of an underprivi- 
leged minority these exercises will not be singularly different from those 
in other colleges. What may be and often are different are the particular 
emphasis in religion and the points of view which are given to the eco- 
nomically and socially disinherited. In either case, religion can hardly 
become functional with respect to the total life of the institution unless 
steps are taken to insure opportunities for both teachers and students, in 
the words of W. E. Hocking, to “listen to the silent speech of the infinite 
and the eternal.” * We are not misled, however, by the erroneous assump- 
tion that the mere fact of a chapel exercise or other religious activity on 
the campus is an indication of the presence of real religion. An adminis- 
tration-sponsored religious exercise may not always be prompted by nor 
result in a pervading religion, but a pervading religion will almost always 
result in some opportunity for the corporate recognition of spiritual 
values. 

Having seen, therefore, the attitudes of college administrators and 
faculty members toward the function and status of religion in higher edu- 
cation among Negroes, it is well to inquire to what extent an admitted in- 
terest in religion is finding expression in concrete provisions for it. 

Compulsory chapel exercises. The problem of college chapel exercises 
has often been one of the focal points around which many of the diffi- 
culties associated with religion in higher education have centered. The 
oldest American college was the first to abolish required chapel attend- 
ance. After Harvard set this precedent in 1885, gradually other colleges 
began to modify their requirements of attendance at religious exercises. 
The issue is yet a live one today, for the majority of the churches and 

1. W. E. Hocking, “Can Values Be Taught?” Obligations of the Universities to the 
Social Order (New York, New York University Press, 1933), p. 350. 

2. In this and the following chapters the author makes use of statistics gathered by 
means of a questionnaire designed to show the data regarding the religious provisions 
to be found in the colleges of the study. Statistics for this chapter come from a total 
of 44 institutions, of which 19 were church-related, 4 were private, and 21 were 


supported by public funds. Twenty-five of the schools were accredited Class A, while 
19 were either Class B or unaccredited. i 


i MONG the common criteria for judging whether religion is finding 


ADMINISTRATION-SPONSORED RELIGIOUS PROGRAMS 61 


private colleges, as well as many of the public institutions, still require 
attendance at services of a religious nature, even though only once a week. 

A review of the extent and nature of the various types of chapel exer- 
cises held on the campuses of the colleges of this study leads to the con- 
clusion that the great majority of colleges for Negroes have compulsory 
chapel services of some kind. Fully 86 per cent of the 44 colleges require 
attendance at some form of chapel program. The proportions of public 
and other institutions requiring compulsory chapel attendance are about 
the same. Since the majority of the institutions not included in this study 
were small denominational and private schools, it is quite likely that if 
a study were made of the entire number of Negro colleges, the percentage 
of those having compulsory chapel attendance would be even larger. This 
prevalence of compulsory chapel services in Negro colleges may be partly 
due to the type of constituency from which the students are drawn. As 
was indicated in Chapter I, the students are largely Protestant in back- 
ground, and much of the religious heritage is of the traditional other- 
worldly type. College administrators are, therefore, slow to make modi- 
fications in the requirements of attendance at religious services. 

Responsibility for planning compulsory chapel. Prior to a few years 
ago, it was common for the president of the Negro college to assume chief 
responsibility for the chapel services. While in some instances that situa- 
tion still obtains, the trend in the more important institutions has defi- 
nitely been away from this practice. More and more the responsibility has 
been shifted to other members of the staff or to committees. In 68 per cent 
of the colleges having required attendance at chapel, responsibility for 
planning the services rested upon a committee. Some of these were made 
up of faculty members alone while others were composed jointly of fac- 
ulty and students. The fact of student participation in the planning of 
compulsory chapel was made more specific in replies to a definite question 
on this. The large majority of schools reported that students did have 
some share in planning the exercises. Nevertheless, 18 per cent definitely 
indicated that students had no share in this responsibility. But, in view of 
the fact that only six colleges reported chapel committees made up jointly 
of students and faculty, it is Apparent that in the colleges as a whole much 
of the student participation in planning the exercises is merely incidental. 

The trend toward student participation on faculty chapel planning 
committees has much significance for the development of student interest 
and initiative with respect to the exercises they are required to attend. 
In one instance familiar to the investigator, student reaction against 
compulsory chapel tended to be somewhat pronounced until the number 
of services held each week was reduced from five to three and students 
were given an opportunity to plan as well as to conduct approximately 
half of the exercises during the school year. 
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Source of chapel speakers. In the colleges reporting in this study, the 
majority of chapel speakers were faculty members, as may be expected. 
Some colleges indicated that as many as 80 or 90 per cent of the chapel 
speakers were from the faculty. Yet the figures show that, for the 36 col- 
leges giving information on this item, an average of 21 per cent of the 
speakers were from the student body, with a slightly larger number of 
state colleges providing this opportunity for students than church-related 
institutions. In the development of techniques and experience in speaking 
to large and often critical groups, as well as in helping to build those per- 
sonal resources for meeting life situations, student participation in chapel 
programs should be of inestimable value. Certainly the college chapel 
provides a place where enterprising students may develop powers of lead- 
ership, religious, moral, and civic, which they will need upon settling 
down in any community. 

In view of the expressed interest shown by college students in getting 
the opportunity to hear a variety of speakers, colleges do well to bring 
in out-of-town persons who have contributions to make to the campus 
community. Slightly more than 17 per cent of the chapel speakers in the 
35 colleges reporting on this item were in this category. Many colleges 
are handicapped in this regard by lack of funds. The fact that the Class A 
colleges show a larger percentage of out-of-town speakers than do the 
other institutions is partly explained by the relatively greater financial 
resources which the former possess. 

Voluntary chapel exercises. It is only in relatively recent years that the 
colleges for Negroes have begun experiments with voluntary chapel exer- 
cises, and this accounts for the relatively smaller percentage of this type 
of chapel as compared with compulsory services. Yet there are a few col- 
leges in which voluntary chapel programs are the only type held on the 
campus. For the past ten or twelve years experiments have been carried 
on in this area and it is quite likely that this trend will continue. It is 
doubtless true at the present time that most of the voluntary chapel pro- 
grams held on the campuses of Negro colleges are sponsored by student 
organizations such as the Christian Association. Here is often afforded 
an opportunity for students themselves to lead or direct the service. 

It is the common assumption that unless chapel services are made com- 
pulsory students will not attend. This assumption is supported by the 
various experiences of persons working in the field of religion in the 
colleges. College presidents themselves are generally agreed that if the 
religious or other services are made voluntary students will not attend in 
any appreciable number. There are some instances, however, of excellent 
attendance at voluntary religious exercises, but these are the exception 
rather than the rule. 

Yet students themselves assert in surprising numbers that they would 
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attend the chapel services on their campuses if these were made volun- 
tary. In spite of this, one is inclined to the view of the college presidents 
interviewed in this study; that is, that unless attendance at the chapel 
services is made compulsory it is likely that not more than 50 per cent of 
the students will attend regularly. 

Certain factors are to be kept in mind, however, when the attempt is 
being made to estimate the possibilities involved here. Some college cam- 
puses are situated in areas somewhat removed from urban or municipal 
centers. In these instances it is much easier to interest students in pro- 
grams on the campus, for these offer some opportunity for social contact 
and recreation that might otherwise be obtained in the urban and munici- 
pal centers which constantly offer competing attractions to students. In 
such types of institutions also, the large majority of the students usually 
live on the campus. Here it is always convenient to arrange and to receive 
support for various types of projects involving group participation. 

Religious elements in chapel services. A distinction is to be made be- 
tween the religious chapel service and the student assembly. Between 
these two types is a third, a combination of the two, or *semireligious" 
service. The majority of Negro colleges regularly sponsor chapel serv- 
ices of a strictly religious nature, and in most of these instances attend- 
ance is required. These services are not all confined to the church-related 
or private colleges, for almost as large a proportion of public colleges 
report such services as do other institutions. The semireligious chapel 
programs are sometimes primarily religious with some nondevotional ele- 
ments such as speeches on subjects of general interest including econom- 
ics and social problems and programs offered by fraternity and sorority 
groups. Other semireligious programs are primarily assembly periods 
with some religious items used at the beginning. Speakers on current 
topics, forums, student activity programs, and talks by faculty members 
are among the various items used in these services. Again, a fairly large 
proportion of colleges have programs that are classed by them as assem- 
bly periods, in which dramatic activities, debates, music programs, as 
well as speakers on topics of current interest are presented. Yet even here 
in a few colleges such programs are opened with a hymn and a prayer. 

The significance of chapel programs. It is clear from our investigation 
that the colleges for Negroes attempt to provide opportunities for the 
religious development of their students through chapel exercises, com- 
pulsory or voluntary or both. Although a few colleges report no chapel 
services of a strictly religious nature, on the whole the opportunities for 
worship are not neglected by the colleges and it is apparent that chapel 
programs are relied upon as one of the principal agencies for mediating 
religion and religious ideals to students. Even in those institutions where 
there are no strictly religious services, there are, for the most part, chapel 
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exercises of a semireligious nature. Taken as a whole, however, the pre- 
dominating elements in the chapel programs are religious, although it is 
difficult adequately to evaluate how effective for the religious life and de- 
velopment of students these services are. Obviously this depends upon the 
spirit in which the college administers the chapel programs, the extent 
of student interest and participation, as well as the important question of 
whether the type of religious thoughts and ideals presented to students 
is commensurate with their growing intellectual and social development. 
It should also be pointed out here that chapel programs of a religious na- 
ture should afford an excellent opportunity to colleges for breaking down 
many of the psychological as well as intellectual difficulties imposed by 
the caste system upon Negro youth. The opportunity to hear outstanding 
leaders of their own race as well as sympathetic personages of the domi- 
nant group have immeasurable values for the student. In addition to this 
the presentation of religion as a vital factor in individual and social life 
should make it possible for the growing individual to lay firmer hold upon 
spiritual values to be incorporated in his own life. 

College students themselves are not always able to judge adequately 
the value of chapel programs as well as other services or experiences 
which colleges may afford. There are notable instances of alumni whose 
recognition of the value of compulsory chapel programs became increas- 
ingly clear with the passing years and consequent maturity. The stu- 
dents’ present estimate of the chapel services will be discussed in a later 
chapter. 

Special occasions for religious emphasis. In the early days of the de- 
velopment of Negro education it was common for the schools regularly 
to sponsor revival services in much the same fashion as the churches. 
Often a special evangelist was brought in for the occasion. Within recent 
years this practice has become refined, although some of the schools still 
carry on the early traditions in the customary manner. In the majority 
of the better colleges, the term “revival? has been largely replaced by such 
expressions as “Week of Prayer," “Religious Emphasis Week," or some 
designations more commensurate with current trends. It is safe to say 
that more than three fourths of the colleges for Negroes observe such a 
period of special emphasis upon religion, usually in the period preceding 
the Easter season. 

There is little difference between the expressed purposes of the Week of 
Prayer in church-related colleges and those in the public institutions. In 
general, the objective is that of making religion vital in the lives of the stu- 
dents. One church-related college was said to have as its major objective 
for the Week of Prayer, “To pray for the students and especially the col- 
lege." Among other statements of purposes are the following: “То stimu- 
late the Christian students and to inspire others to become Christians.” 
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“То instruct students in the fundamentals of the Christian faith and to 
have them dedicate or re-dedicate their lives to Christianity." “Spiritual 
Revivication." “То awaken the students’ sense of responsibility to each 
other and to God." “То give the students some idea of the importance of 
religion and to aid in the problem of science and religion." By far the 
largest percentage of speakers for these occasions are brought in from 
out of town, and the financial responsibility is usually borne by the col- 
lege administrations, although in a few instances the expense is borne 
jointly by the administration and student organizations such as the Chris- 
tian Associations or by the Christian Associations alone. At one church- 
related college a plan is in operation whereby several outside religious 
leaders are brought to the campus to spend at least a week in working 
with students. These speakers are designated "college preachers." This 
plan is thought to be an improvement over the usual system of having 
religious emphasis for only one week during the school year. Incidentally, 
a decreasing emphasis is to be observed in the matter of securing “con- 
versions" during the Week of Prayer among those students who do not 
profess religion. 

Prayer meeting. Prayer meetings on a voluntary basis have long char- 
acterized the history of higher education in America. The early history 
of education among Negroes in America shows also that the colleges quite 
naturally adopted the prevailing church custom of regular prayer meet- 
ings. Today, however, the colleges have gradually moved away from the 
practice although it appears that the move is not quite as rapid as one 
might be led to suppose. Evidence of this is that 18, or 41 per cent, of the 
colleges of this study report that prayer meetings are regularly held on 
their campuses, and in 8 of these attendance is said to be compulsory. 
Moreover, 3 of these latter are state schools. In the 10 colleges reporting 
voluntary attendance at prayer meetings, the estimated average attend- 
ance is 89 students per school. If these estimates are anywhere near the 
real situation, the evidence is conclusive that students have a real interest 
in religion. One is inclined, however, to the view that if accurate figures 
for these 10 colleges were available, this percentage would be somewhat 
smaller. 

Sunday-school exercises. One of the significant facts concerning reli- 
gion in the colleges for Negroes is that most of them sponsor Sunday- 
school exercises. On the basis of present information, the conclusion is 
that the proportion of colleges among Negroes sponsoring Sunday-school 
exercises is perhaps much greater than comparable studies in white col- 
leges would indicate. Thirty, or 68 per cent, of the 44 colleges have regu- 
lar Sunday schools. Of added significance is that Sunday-school exercises 
in almost half of the colleges reporting them are compulsory. Seven state- 
supported institutions report compulsory Sunday-school exercises. 
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The president of one state college reports that it is impressed upon stu- 
dents that their opportunities for securing good teaching positions are 
enhanced if, in recommending them, he can say that in addition to the 
regular courses in the curriculum the students have also taken the courses 
in religious training. This is one of the factors motivating some students 
taking the courses, although many undoubtedly take them because they 
are prescribed. It is well to observe that courses in Sunday-school teacher 
training are offered in a number of the colleges. 

In view of the prevalence of Sunday schools in more than two thirds of 
the colleges included in this study, it is reasonable to suppose that many 
of the other colleges not studied also sponsor such features. In this way 
an attempt is made to provide some of the religious atmosphere in the 
college which the student had in his home background. 

Faculty-student coöperation in religious programs. In the previous dis- 
cussion on chapel planning responsibility, it was brought out that only 
6 colleges reported regular faculty-student committees for this work. 
Yet it appears that there are indications of a general improvement in the 
matter of faculty-student codperation in promoting religious programs. 
Fifteen, or 44 per cent, of the 34 colleges reporting on this question indi- 
cated having a faculty-student committee for planning some or all of the 
programs. Some form of coóperation involving certain religious organ- 
izations of students such as the Christian Associations were operative 
in 10 of the colleges. Only 3 of the 34 colleges replied that there was no 
faculty-student coóperation in the planning of the religious life of the 
campus. 

That the above situation represents an improvement is suggested by 
a comparison with a previous study. In 1929 Mays made a study of the 
religious attitudes of 400 Negro students located in 8 representative col- 
leges. He found that there was almost no coóperation between the stu- 
dents and faculty in the development of religious programs on the 
campus.’ 

Counseling provisions for students. In connection with the considera- 
tion of religious provisions for students by college administrations it is 
appropriate to see in what ways colleges seek to meet the need for pro- 
viding adequate religious counseling for their students. This problem is 
receiving attention on the part of all those vitally concerned with the 
programs and objectives of education. This is especially true in higher 
education in which administrators and personnel officers are endeavoring 
more and more to develop adequate techniques and facilities for this im- 
portant enterprise. 

As was brought out in Chapter II, the personality problems of Negro 
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youth are made acute by virtue of the social situation in which the edu- 
cation of this group is carried on. This means that, in addition to the gen- 
eral problems common to all adolescents, Negro youth are the victims of 
social tensions for which an adequate solution must be found if the stu- 
dent is to make satisfactory adjustment to his world. The religious and 
moral problems of Negro youth, however, will be generally and in essence 
the problems which the youth of all groups face. 

In order to find out to what extent the colleges are making provisions 
for this need of counseling, the question was asked, ‘‘What provisions are 
made for counseling students in religious and moral problems?” The 
largest percentage of replies refer to the director of religious activities 
or to conferences with religious instructors. Only a few colleges make 
reference to a specific program of guidance. It is seen also that several of 
the colleges rely upon the work of the students’ religious organizations 
for counseling provisions. That this is sometimes effective is indicated by 
the fact that in the questionnaires filled out by students many of them re- 
ferred to the religious organizations as a source of help in meeting reli- 
gious and moral problems. In a few instances the annual Week of Prayer 
is thought of as a provision for religious and moral counseling, an agency, 
incidentally, that was also attested to by a few students as being of bene- 
fit to them in the solution of their problems. Yet one is inclined to question 
too great reliance upon student organizations, chapel services, or a few 
days of special religious emphasis each school year for the year-round 
need of student guidance and counseling on religious and moral prob- 
lems. 

Conclusions. The fact of student participation in planning as well as 
in executing the religious exercises of the campus should have some bear- 
ing on the students’ reaction to the religious program of the college. It 
should mean that the particular kind of religious activity which students 
appreciate most should be certainly included, and therefore dissatisfac- 
tion with compulsory attendance should be reduced considerably. Stu- 
dents, however, generally have little opportunity in determining whether 
or not the chapel exercise itself is to be compulsory, and hence the atti- 
tude of the student body as a whole toward this aspect of the campus 
religious life may reflect their reaction toward the fact of compulsion 
rather than their attitude toward the quality and effectiveness of the serv- 
ices. As will be noted later, students offered fewer criticisms of the chapel 
exercises which were voluntary than of those which were compulsory. 
In an effort to widen the scope of democratic education, some colleges 
have a general policy of including students on practically all committees 
of the colleges. In so far as this practice is thoroughly democratic as re- 
gards first the selection or appointment of the students to serve on these 
committees and secondly the weight which the faculty give to student 
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opinions on the issues involved, it should be in harmony with sound edu- 
cational and religious principles and should serve as an important factor 
in the total adjustment which the student makes to his life in general. 

The colleges of this study indicated a variety of counseling provisions 
for students, chief among which were the directors of religious life, fac- 
ulty members, personnel deans, and instructors in religion. Because only 
five colleges reported having an advisory system, we may conclude that 
there is much work that needs to be done along this line among the insti- 
tutions of this study. 

In the dual task imposed upon the Negro college, of bridging the bar- 
riers of caste and providing adequate personal resources of the spirit by 
means of which the individual masters life, the role of the various admin- 
istration-sponsored religious exercises and facilities is of inestimable 
possibilities. Through these resources the college may at once provide 
wholesome interracial contacts which will lay the foundations for mutual 
understanding and appreciation based upon spiritual values and, in addi- 
tion, guide the student through coóperative and creative sharing in the 
religious quest toward the most adequate resources for personal living. 


V 
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ultimate responsibility for the inculcation of the objectives of the 

school in the life of the student. This is strikingly true in the case of 
religious education, where the character of the teacher often proves to be 
of much more value in determining the religious development of the stu- 
dent than the particular materials which he teaches. The college that at- 
tempts to give its students an education that is essentially true to the 
best there is in the religious tradition will need to employ many forces 
to obtain this objective, and by no means the least of these influences will 
be the teachers themselves. 

Yet it will not always be the teachers of distinctly religious subjects 
who will play the most significant role in determining the religious de- 
velopment of the student in college. The teacher of courses in other de- 
partments of the humanities, in the sciences, and in the arts will often 
be even more significant to some students religiously than those in Bible 
or some other branch of religious study. 

In spite of this fact, it is generally held to be desirable and even neces- 
sary for the college to pay especial attention to the provision of profes- 
sional workers and teachers in religion if it is to recognize the essential 
role which religion has in the life of the individual and in the life of so- 
ciety. For some colleges with limited means this is sometimes difficult in 
view of the fact that all colleges are faced with the necessity of providing 
the minimum curriculum required by the standardizing agencies if they 
are to receive any recognition for their academic work. These minimum 
curricula do not include work in religion. 

A study of the extent to which colleges provide professional workers 
in religion will reveal, among other things, something of the importance 
which administrators attach to the significance of religion. As has already 
been suggested, however, the real importance which religion holds in the 
mind of a college administrator cannot always be measured in quantita- 
tive terms ; yet statistics on various provisions for religion on the campus 
will be helpful. 

Directors of religious life. Among the more important ways in which 
religion may be made effective in the life of the college is through the em- 


IE is generally recognized as axiomatic that upon the teacher rests the 


1. The data for this part of the investigation came from 44 institutions, of which 
19 were church related, 4 were private, and 21 were public. Twenty-seven, or 61 per 
cent, of these were accredited Class A. 
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ployment of personnel upon whom will rest specific responsibilities for 
the development of religious programs on the campus. There is often the 
danger here that in placing upon one individual the responsibility of di- 
recting the religious life of the campus many people in the college com- 
munity, both teachers and students, will make the mistake of assuming 
that only from this member of the staff is one to expect stimulus or guid- 
ance for the religious life of the campus community. Be that as it may, 
the colleges of this study have generally given recognition to the value of 
placing such responsibility upon one individual. In answer to the ques- 
tion, “Does the college employ a Chaplain, College Pastor, Director of 
Religious Activities, or any such officer?" three fourths of the colleges 
replied in the affirmative. These included all except 1 of the church-related 
institutions, the 4 private colleges, and 6 of the 21 public colleges. While 
as many as 14 different titles were used by the 33 schools in the designa- 
tion of this office, there was a strong preference in all types of schools for 
the title “Chaplain,” with the titles “College Pastor" or “College Minis- 
ter" next in order, followed by the term “Director of Religious Activi- 
ties." 

Of the variety of responsibilities which directors of religious life have, 
that of teaching courses in religious subjects predominates, as would be 
expected. The statistics show that 18, or 55 per cent, of the directors of 
religious life have teaching responsibility in this field. Ten others have 
teaching responsibility in the field of philosophy and 8 teach in other 
fields. Four of these officers are deans of the school of religion connected 
with the college or university where they are employed. Four combine 
their work with the responsibility of being dean of men. Directing the 
chapel programs, serving as chairmen or members of committees of re- 
ligious life and activities, and supervising religious organizations consti- 
tute much of the responsibility of a large number of faculty workers in 
religion. 

Age. According to the figures obtained from 24 of the 33 colleges, the 
men who have the responsibility of the religious programs of the campus 
are relatively well experienced as far as their chronological ages are con- 
cerned. The average age of these workers is 39.3 years, with the admitted 
range from 29 to 5'/ years. 

Academic rank. Standardized procedures in the academic ranking of 
teachers have not yet been adopted in the majority of Negro colleges. In 
some schools this is not even attempted and all teachers, regardless of 
experience, preparation, productivity, or salary, are considered profes- 
sors. One of the reasons for this is the relatively small staffs character- 
istic of most Negro institutions. With this in mind, it was noted that in 
the 30 colleges which supplied data on this point the majority of religious 
directors ranked relatively high academically. One third of these work- 
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ers were listed as having the rank of professor and 7, ог 23 per cent, as 
having the rank of associate professor. Stated another way, 17, or 52 per 
cent, of the 33 religious directors were either associate or full professors. 
The proportion of high-ranking men was larger in the church-related 
colleges than in the public institutions. 

Academic preparation. Information on the academic preparation of 
directors of religious life will at once indicate the progress in Negro edu- 
cation at this point and also will show to some extent the qualifications 
of these workers for their tasks. It has not been very long since the aver- 
age Negro college depended for its teachers largely upon men and women 
just out of college. Within the last 15 or 20 years advance at this point 
has been quite accelerated, due in large measure to the rise of the accredi- 
tation movement. It is therefore significant that the 33 directors of reli- 
gious life held a total of 77 earned degrees, an average of 2.2 degrees each. 
Twenty-nine of these degrees indicated some form of specialization in 
religious study and some of the M.A. degrees were doubtless also in this 
field. 

The highest earned degrees of the directors of religious life ranged 
from the B.A. to the Ph.D., with noticeable difference in the standards 
for the Class A schools as compared with the other colleges. The highest 
earned degrees of 29, or 86 per cent, of the men were above that of the 
B.A. Although there were other teachers in the field of religion holding 
the doctorate in religious study, only one director of religious life with 
this degree was reported among the men of this study. In a later discus- 
sion comparison will be drawn between the present study of the academic 
preparation of religious directors and teachers in Negro colleges and the 
results of a national survey of this problem.? 

Other instructors in the field of religion. Sixteen colleges reported 31 
instructors other than the director of religious activities offering courses 
in the field of religion. In 2 instances these were colleges in which the 
director of religious activities had no teaching responsibilities. These 
teachers for the most part ranked relatively high academically. Thirteen, 
or 42 per cent, of them held the rank of professor, 2 were academic deans, 
1 was the college president himself, and 1 was an associate professor. 

It is significant that the largest percentage of these men have special- 
ized in religious courses. Twenty-two, or 71 per cent, of these teachers’ 
major field of professional preparation was in religious subjects, with 
religious education constituting the principal area of specialization. 

The 31 teachers rank no lower in academic preparation than do the 
directors of religious life. A total of 70 degrees was earned by the former. 
Seven, or 23 per cent, held doctorate degrees, of which 5 were the Doctor of 
Philosophy, 1 the Doctor of Education, and 1 the Doctor of Biblical Liter- 
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ature. Seventeen, or 55 per cent, held the degree of Master of Arts, while 
16, or 52 per cent, held the Bachelor of Divinity degree or its equivalent. 
Three held the degree of Master of Sacred Theology. It is clear that 23, 
or 33 per cent, of the 70 earned degrees were taken in various religious 
subjects, and doubtless some of the 17 Master of Arts degrees were also 
in this field. 

It will be significant to compare the academic preparation of the vari- 
ous teachers of religion with that of the directors of religious life in Ne- 
gro colleges and also to compare the data on all Negro teachers of this 
study with statistics for the nation as a whole. In no case does the highest 
earned degree of various teachers in the field of religion represent less 
than the Master of Arts, and a much larger number of these have earned 
the doctorate. 

In 1936 Wickey and Eckhart ? made a study of the academic prepara- 
tion of teachers of religion in American colleges. When the findings of 
the present study are compared with those of the national survey some 
notable results appear. The percentage of teachers with only the college 
bachelor's degrees is approximately the same in both studies except in 
the Roman Catholic colleges, as is shown in Table VI. While the Wickey 


TABLE VI 


COMPARISON OF PROPORTION OF HIGHEST 
EARNED DEGREES * 


Number of Percentage in the Degree Groups + 
Type of Institutions Teachers I II III IV 
Private 39 5.1 41.1 5.1 48.7 
Roman Catholic 171 11.1 46.2 ‚6 ДЭ 
Protestant 406 5.2 51.0 6.9 36.9 
Negro Institutions 64 dui 70.3 1235 12:5 


* Adaptation of Table VII from Gould Wickey and Ruth A. Eckhart, *A National 
Survey of Courses in Bible and Religion in American Colleges and Universities," 
Christian Education, XX (October, 1936), 21. 

+ Group I includes the college bachelor’s degrees; group II, the A.M., B.D., B.Th., 
and S.T.B.; group III, the S.T.M.; and group IV, the various doctorates. 


and Eckhart study shows between 41.1 and 51.0 per cent of the teachers 
of religion with the M.A., B.D., B.Th., and S.T.B. degrees, 70.3 per cent 
of the Negro teachers were in this group. The most significant point in 
the comparison is that only 12.5 per cent of the Negro teachers held doc- 
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torate degrees, while between 36.9 and 48.7 per cent of the teachers in 
the national survey held doctorates. Of course one would not expect the 
teachers in Negro colleges to rank as high academically at this stage of 
Negro education as other teachers do. All things considered, the Negro 
teachers are not as far behind in this respect as some might suppose. The 
conclusions to which Wickey and Eckhart came as a result of their find- 
ings are in part applicable to the situation among teachers in the colleges 
for Negroes. 


This situation is most encouraging. Teachers of religion have a scholastic 
training equal to that of the teachers in the other college departments. 
And their scholastic status is improving. In a study of this subject ten 
years ago, out of 113 full-time teachers only 30% had the earned doctorate. 
Today the average is about 40%. Teachers of religion are no longer 
merely pulpit orators and successful ministers; they are scholars in their 
own fields.* 


Comparison with the general status of Negro teachers. This brings us 
to a consideration of the present status of Negro teachers in general on 
the college level, which should be an index of what may be expected of the 
ability of the colleges to carry out the program of social reconstruction 
which we have seen to be one of its main functions. 

In 1931 Knox ° found that, measured by the requirements of the stand- 
ardizing agencies, the teachers in the 32 Negro colleges of his study were 
quite inadequately prepared on the whole. “‘Not all the professors had 
earned the A.B. degree; less than fifty per cent had received the A.M. 
degree, and less than one per cent had received the degree of doctor of 
philosophy.” Since that time, however, the situation has been considera- 
bly improved. Marks * made a study of the 18 Class A and 18 Class B 
Negro colleges in 1938. His report shows that 75, or 6.9 per cent, of the 
1,085 teachers in Negro schools held the Ph.D. degree or its equivalent. 
There were 13 of the 36 schools, however, which reported no teachers 
with the Ph.D. degree. In addition, there were 51 teachers who had no 
degree at all, while 263 teachers held only the bachelor’s degree. Although, 
as Marks points out, most of the teachers holding no degree at all were 
in such vocational fields as agriculture and home economies, there were 
many teaching in such other fields as “English, education, and psychol- 
ogy, etc., where advanced training is certainly to be considered desirable 
for persons giving instruction at a college level." 
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It is apparent that the majority of the teachers in Negro colleges had 
their graduate training at high-ranking graduate schools. At least 55.8 
per cent, says Marks, did their graduate work “at schools of first rank.” 
Another 20 per cent did their work at schools not quite so prominent but 
which, nevertheless, are institutions recognized as fully equipped to give 
adequate training in graduate work. At the present time, the improve- 
ment of Negro teachers in the colleges along the line of graduate training 
is moving along at an encouraging rate. 

The selection of teaching personnel. A parent and student of education 
once said, “. . . I am personally more concerned about who teaches my 
son and what happens to him in the process than whether he studies 
‘Greek or gadgets.’ " * The importance of the well-balanced teacher for the 
educational process has long been recognized. There are few students of 
education who still hold narrowly to the “Mark Hopkins and student on 
a log" idea of education but there is fairly general agreement that with- 
out certain qualifications such as attractive personality, adequate train- 
ing, and sound life philosophy, much of the time spent in teacher-student 
relationship will be lost. 

The Negro college which endeavors to carry out a functional philoso- 
phy of education will, therefore, endeavor to include persons on its staff 
who, first of all, will be vitally concerned with the ultimate purpose of the 
college and fully devoted to the achieving of its end. While sound scholar- 
ship will always be an indispensable prerequisite for the teacher, this 
qualification will by no means be the sole criterion of judgment. The ideal 
teacher will be one able and willing to contribute to the development of 
the entire life of the school. Since educational objectives are not always 
static, the teacher will be prepared to contribute creatively and construc- 
tively to the formulation of new goals for the educational task. 

The effective teacher in the Negro college will also be able to help stu- 
dents to discover ways of solving the race problem along sound construc- 
tive lines. He will need to be in a position to engender self- and racial 
respect on the part of Negro students most of whom come from an en- 
vironment in which they have been altogether too often told that they are 
inferior. This will involve, among other things, the ability to correct false 
impressions that even textbooks themselves give of the Negro and his 
achievements. Through creative fellowship with his students he will help 
them toward a discovery and development of their latent powers.® 

Conclusions. From the foregoing discussion it may be concluded that 


7. L. R. Reynolds, *The Curriculum of the Liberal Arts College for Negroes and 
the Demands of a Bi-racial Society," Quarterly Review of Higher Education among 
Negroes, II (April, 1934), 102—108. 

8. W. E. B. Du Bois, *Education and Work," Journal of Negro Education, I (Janu- 
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the colleges of this study are, for the most part, concerned enough about 
providing special work in religion to employ a teacher or staff member 
who will have as one of his primary interests the responsibility of plan- 
ning for the religious life of the campus. 

The statistics cannot show, however, to what extent these workers in 
religion are given enough freedom from heavy teaching and other respon- 
sibilities to allow them time for the working out of a program that would 
in a real way be effective for the students as a whole. The writer knows 
from personal experiences and contacts that the director of religious ac- 
tivities in many of the colleges is quite overburdened with work and does 
not have either time or the energy to put himself unstintedly into the task. 
In some instances, besides having a full teaching program, directing reli- 
gious activities, and supervising religious organizations, he must serve on 
other committees and help to direct other extracurricular activities of the 
college as well. 

It is not contended here that the director of religious life should have 
no teaching responsibilities at all. Three of the 33 workers in this study 
have no teaching load and two have only minor teaching responsibility. 
Some teaching by the religious director is desirable for the purpose of 
establishing academic status and prestige. But, when the work of direct- 
ing religious activities is tacked on to the responsibilities of an already 
overburdened teacher, it seems to imply that religion is not important 
enough to rate a full-time staff member who will work out and carry for- 
ward an adequate program as well as symbolize the importance which the 
college attaches to the place of religion in its total scheme. In spite of this 
difficulty the data of the directors of religious life reveal that from the 
point of view of chronological maturity, scholastic preparation, and aca- 
demic rank these men are relatively well trained for the responsibility 
that is theirs. 


VI 
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be seen in the light of the broader problems incidental to the cur- 

riculum of the Negro college. Harap defines the curriculum as fol- 
lows: “The word curriculum is Latin for race-course, or the race itself — 
a place of deeds, or a series of deeds. As applied to education it is that 
series of things which children and youth must do and experience by way 
of developing ability to do the things well that make up the affairs of adult 
life." + This view of the curriculum is perhaps the dominant one in Ameri- 
can education at the present time, except for the fact that there are many 
who would not emphasize the last phrase, “ability to do the things well 
that make up the affairs of adult life," for this attitude tends to neglect 
the value of childhood personality for its own sake. The curriculum is best 
understood when the place of the experience of the individual in the learn- 
ing process is taken more fully into account. Thus the curriculum is vari- 
ously spoken of as the “experiences of the learner under guidance," or 
as "enriched and controlled experience." ? This means that the school, 
once having determined its educational objectives, has as its next most 
important problem the provision of the various experiences “under guid- 
ance" through which the individual must pass in order to reach the de- 
sirable goals. The curriculum in this sense grows out of the purpose of 
the school. 

The Negro “functional college" and the curriculum. Such a concept of 
the curriculum as given above is obviously functional and dynamic and 
lends itself well to the philosophy of education which views the educa- 
tional process as rooted in the current social milieu. One Negro college 
thus makes the statement in its catalogue that 


Ts course offerings in religion in Negro higher institutions should 


The College does not bifurcate its curriculum offerings into *regular" and 
“extra” curriculum activities. Emphasis is upon providing an integrated 
and vital educational environment to the end that each member of its 
community may be stimulated into that type of growth which will reflect 
an increasing achievement of moral and spiritual values. Every course 
involves some form of expressional activity through classroom instruc- 
tion. There are only “curriculum” activities. The activities fostered rep- 


1. Quoted by H. L. Caswell and D. S. Campbell, Curriculum Development (New 
York, American Book Co., 1935), pp. 66-67. 

2. W. C. Bower, The Curriculum of Religious Education (New York, Charles Scrib- 
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resent an integral part of the several courses within the four general 
Divisions of Instruction. 


In the spirit of this principle, Gallagher after analyzing and rejecting 
several suggested plans of determining the curricula of colleges proposes 
a functional curriculum, based on the idea that “education gets its mean- 
ing and sense of direction from its purposive effort to build better life for 
all; and this places first emphasis upon attitude. Only in the light of such 
an inclusive societal framework can we have an adequate notion of the 
needs of the individual. . . . Intended social functioning becomes the 
larger framework for educational construction.” * 

Along somewhat the same thought, Loram, in his Hampton commence- 
ment address on “New Opportunities for the Negro College," suggests 
that Negro colleges proceed along the lines of real progressive education, 
where methods employed in the educational process are selected on the 
basis of their being able to help the pupil more adequately to achieve the 
desired ends. In elaborating on the meaning of this idea, Loram says, 
“The essence of real progressive education is discipline—the only real 
discipline, the discipline that comes from within, the discipline that 
springs from a respect for human personality both in ourselves and in 
others . . . It is towards the self-disciplined freedom involved in pro- 
gressive education that the Negro college must remove." * Continuing, 
Loram urges that the private Negro college should take advantage of the 
relative freedom it enjoys and carry forward needed work in experi- 
mental projects. From such activity it is assumed that better curricula 
and desirable experiences might be provided for the Negro college stu- 
dent. Since relatively few Negro institutions are doing significant work 
along the line of experimental education, the suggestion above is particu- 
larly well taken. 

General course offerings in Negro colleges. A study of the development 
of course offerings in colleges for Negroes shows that, in general, they 
have followed the tren set by the white colleges of the nation. Earlier in 
this study attention wzs called to the way in which the founders of the 
colleges, soon after the Civil War, attempted to establish for the freed- 
men the same kind of educational facilities that the founders themselves 
had known and experienced in the colleges of the North and East. After 
the basic foundations had gradually been laid in the elementary and sec- 
ondary education of Negroes, the colleges were not long in adopting prac- 
tically without change the course offerings that were given in other col- 
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leges of the nation. For example, as late as 1981 Knox found that “the 
academic courses in the liberal arts colleges of this study are patterned 
after the leading American colleges, and reliable and competent textbooks 
are used." ? 

Whatever changes have occurred in this part of the college curriculum 
have usually followed the general trend of changes occurring elsewhere. 
Armstrong‘ found that before 1900 the content of the Negro college cur- 
riculum was “‘predominantly classic with some science and mathematics.” 
Within the next ten years, however, courses in the social sciences and in 
modern languages had practically taken precedence over the traditional 
classical subjects. For concrete analysis he made a study of the courses 
given in a typical Negro liberal arts college and found that from 1925 to 
1985 “fifteen times the number of courses in modern languages were 
given as compared to the number during the first decade of the college's 
existence." Considerably fewer courses in the classics were offered at 
this later time. Between 1933 and 1935 there were 16 courses in philoso- 
phy and psychology offered. A total of 400 courses, however, was offered 
in the social sciences, representing the largest percentage of increase in 
course offerings between 1927 and 1935. Courses in English and in the 
natural sciences increased greatly. Because of the many students going 
into teaching, a large number of courses were offered in this field. In the 
eight-year period ending in 1935 some 214 courses were given in educa- 
tion. Of late there have been other courses such as journalism and busi- 
ness administration added to the courses of study. These facts indicate 
something of the general trend in the course offerings of Negro colleges. 
A broader study by Armstrong showed the following results: 


In 1936 the composite picture of the program offerings of six colleges 
placed English first with 22 courses, education with seventeen, history 
and mathematics with 12 each, biology, chemistry and French with eleven 
each, music and economics with ten each. Greek, Latin and agriculture 
came at the end of the list. The offerings included such subjects as home 
economies, physical education, politics and art, which indicate the variety 
of interests, and suggest an adaptation to present general tendencies 
toward a broad curriculum.® 


These statistics demonstrate that, for the most part, if the colleges for 
Negroes have felt that they have a particular set of objectives to accom- 
plish that differs at all from the objectives of the other colleges of the 
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nation, they have not provided any unusual type of course offerings to 
help reach these ends which may be peculiar to the Negro college. Of 
course it is quite possible that the name or title of a course may offer no 
real indication of the particular slant which the instructor gives to the 
subject. It is no doubt true that American history taught in a Negro 
school, for example, by a Negro professor will have an emphasis in many 
cases that helps the Negro student toward the kind of social adjustment 
he needs which he may not receive if he takes the same course, as far as 
title, period covered, and even textbook are concerned, under other cir- 
cumstances. 

The significance of courses in religion. It is a basic assumption of this 
study that religion should have a fundamental place in education because 
of the age-long conviction of the human spirit that religion is vital to 
man’s life. Religion is not only “caught,” it is “taught.” It is not a matter 
merely of emotional reactions but also a question of the application of the 
intellectual processes essential to the acquisition of truth in general. The 
fund of information concerning religion which has been gathered through 
the centuries can be used in much the same way as the accumulated ex- 
periences in the social and natural sciences can be used. Writing on this 
subject, Bond states, “There is sufficient universality and objectivity in 
religious experience, both individual and social, to enable scholars to 
organize and classify a large body of data from which certain generaliza- 
tions may be drawn and on the basis of which broad, fundamental con- 
cepts can be built." ? 

The vast amount of information in such fields as Biblical literature and 
the history of religion can be useful in broadening the mind of the stu- 
dent and helping him to understand the nature and background of the 
culture in which he lives. Other subjects such as the psychology of reli- 
gion and the philosophy of religion may be useful in helping the student 
to see the relation of religion to the various areas of man's life and 
thought. 

Moreover, if it is recognized also that religion is a way of life and may 
well be defined in “terms of a life devoted to the highest values," 1° then 
the attempt to teach religion effectively immediately takes on new re- 
sponsibilities. The teaching of values and appreciations in religion ought 
to be the responsibility of the college as well as of the church. Recognizing 
the historical association of religion with the good life, the college may 
guide students into an appreciation of the great contributions to history 
that have grown out of man's devotion to the good. 
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Not the least important, therefore, of the ways in which the college 
may recognize its responsibility to society in mediating to the student the 
fruits and values in religion as a cultural phenomenon is for the college 
to include courses in religious subjects in its curriculum. The courses in 
religion will form the intellectual basis upon which the student may build 
his religious world view. 

The kind of religious background in which the average Negro college 
student lives is one that is characterized by traditional, otherworldly re- 
ligious concepts. It is partly because of this that one agrees with the state- 
ment made by Mays, quoted earlier, in discussing the religious needs of 
Negro college students. He asserted that these students need to have “ап 
intelligent understanding of the Bible and a fair knowledge of the histori- 
cal development of the Christian religion." Obviously this need is common 
to all students regardless of race, but the background of Negro life and 
religion make this need particularly relevant. Moreover, it will largely 
be through courses in religion that many of the psychogenic handicaps of 
caste status will be overcome. 

In the light of this assumption, it was undertaken in the present study 
to discover the extent of religious instruction in the colleges for Negroes. 
Data were secured from 45 colleges, of which 19 were church related, 
4 private, and 22 supported by public funds. The data are largely for the 
school years 1939—40 and 1940-41. 

Credit courses in religion. Credit courses in religion were offered in 
25, or 55 per cent, of the 45 institutions reporting. A total of 20 institu- 
tions offered no credit courses in religion. Nineteen of these latter were 
public institutions and one was private. While this private institution of- 
fered no courses for college credit, it did offer systematic studies in reli- 
gion at the weekly Sunday-school hour which were compulsory for fresh- 
men and sophomores. Likewise, one public institution sponsored a regular 
Sunday school compulsory for the underclassmen in which a large num- 
ber of courses in religion were provided, including a course in teacher 
training. 

If it is true that courses in religion are fundamental for the develop- 
ment of the most desirable life attitudes as well as for bridging some of 
the barriers of caste, it is of more than passing significance that in 45 
per cent of the colleges of this study no such courses were offered for col- 
lege credit. Most of these were public institutions and one must conclude 
that because more than 50 per cent of the collegiate population among 
Negroes is in those schools there is a serious lack of opportunity for ade- 
quate spiritual preparation for life through the taking of courses in reli- 
gious study. 

Number of courses and semester hours offered. The 25 colleges having 
courses in religion for college credit offered an aggregate of 207 courses 
ranging from 1 to 18 per college. The aggregate number of semester hours 
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which the institutions offered in religion was 620, ог an average of 24.8 
hours per college. The 19 church-related schools offered a total of 178 
courses totaling 535 semester hours, averaging 28.8 hours for each insti- 
tution. 

Of the 25 institutions providing religious courses, 14, or 56 per cent, 
provided a major in the field. Twelve of the institutions were church re- 
lated and 2 were under private control. 

Types of courses offered. On the whole, the list of courses in religion 
offered in the colleges of this study indicates a fairly wide variety of selec- 
tions. An examination of the courses offered reveals that those in Bible 
as well as religious education take precedence over all others. Table VII 
shows the various fields in which courses are offered and the frequency 
with which each one is listed in the three types of colleges. 


TABLE VII 


NUMBER OF COURSES IN RELIGIOUS SUBJECTS ACCORDING 
TO TYPE OF COLLEGE AND NAME OF SUBJECT 








Total Num- 

Number Per- Type of Institution ber Re- 

Subjects of Courses centage Church Private Public quired 

Nam bersortinstitutions О О eR tote ы cw жо УЫ 19 2 3 
Bible 65 Т 54 9 А 16 
Religious Education 45 21.8 41 9 1 3 
History, Philosophy, and 

Psychology of Religion 30 14.5 2 T 2 = 
Church History 19 9.3 18 H — — 
Christian Ethics 8 319 6 2 = vi 
Religious Problems fi 3.4 5 1 1 == 
The Church and Society 6 3.0 4 2 — — 
The Negro Church 2 d 1 = 1 E 
Missions 2 9 2 = * = 
Ethics and Philosophy 16 Of 14 — 2 4 

Unclassified | 7 3.4 6 — L 6 p 
Total 207 100.0 178 19 10 29 


Courses in Bible rank first among the types of courses offered, with 
a total of 65 courses listed in this field. This is 31.2 per cent of the total 
number of courses reported and is also approximately 20 per cent higher 
than courses in religious education which rank second. It is of interest 
to observe the areas upon which emphasis is put in Bible study. A total of 
14 courses were in the field of the life and teachings of Jesus, 9 had to do 
with some phase of New Testament interpretation, and 16 were con- 
cerned with Old Testament studies. The remaining 21 courses were gen- 
eral Biblical studies. 
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Forty-five, or 21.8 per cent, of the total number of courses were in the 
field of religious education. This suggests that, at least for the schools of 
this study, one of the primary objectives in offering courses in religion 
was preparation of church-school workers. The third ranking group of 
courses was those in the history, psychology, and philosophy of religion. 
Thirty, or 14.5 per cent, of the total number of courses were classified in 
this group. It is significant that this field of study should rank relatively 
high. Through courses dealing with these subjects it is possible for mean- 
ingful interpretations of the significance of religion for personal adjust- 
ment to be given. Although courses in church history rank fourth on the 
list, 7 of the 19 courses listed in this field were given in one college. 

It is also noteworthy that some of the colleges are including courses 
having to do with the practical application of religion to present social 
and personal problems. Eight courses were in the field of Christian ethics. 
Six others dealt with the church and society. Typical among the titles of 
such courses were “Christianity and Society" and the “Church and Social 
Problems.” Seven courses were found that could be classified under the 
general heading of religious problems. Here it is clear that some colleges 
are attempting to meet the needs which often appear when the student 
is perplexed by the problems incident to the breakdown of the religious 
concepts which he brings to college. 

Two institutions reported courses dealing with the Negro church. It 
is probably true that an attempt is being made here to demonstrate the 
significance of this important social institution for the total life of the 
Negro caste. If this is true, opportunity for bridging some of the barriers 
of caste through practical programs of the Negro church should be made 
increasingly manifest, for certainly it will be largely through organized 
religion that many of the racial problems will be solved. 

Sixteen courses in ethics and philosophy were offered by the 25 schools 
of this study. All except 2 of these were given in church-related institu- 
tions. Ten of the courses were in logic, history of and introduction to phi- 
losophy, while 6 dealt with general ethics. 

Wickey and Eckhart found in their study of the offerings in religion in 
all the colleges of the country that “The 334 Protestant colleges give 2,425 
religious courses, of which 971, or 40%, are Bible courses; 267, or 11%, 
are religious education, and 348, or 14%, deal with the history, psychol- 
ogy, and philosophy of religion.” 11 It is apparent that although the Negro 
institutions of this study do not offer as large a percentage of courses in 
Bible as was true of the colleges and institutions of the country at large 
in 1935, the greatest emphasis in each case was upon Biblical studies. 


11. G. Wickey and R. A. Eckhart, “A National Survey of Courses in Bible and 
Religion,” Christian Education, XX (October, 1936), 28, 
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Whereas, in the Wickey and Eckhart study the courses in Bible consti- 
tuted 40 per cent of the total number of religious courses offered, courses 
in this area constituted 31.2 per cent of the religious courses in the schools 
of this study. But 11 per cent of the courses in the national survey were 
in religious education, while 21.8 per cent of the 207 courses in the pres- 
ent survey were in this field. Again, while the courses in the history, psy- 
chology, and philosophy of religion ranked second in the national survey 
with 14 per cent of the total in this field, these courses ranked third in 
the present survey, but the proportion was about the same. 

Religious course requirements for graduation. 'There was a time when 
the large majority of Negro schools required religious courses for gradu- 
ation. Reference to Table VII, on page 81, shows that if the figures from the 
colleges of this study are typical, this majority is now somewhat reduced. 
Sixteen, or 64 per cent, of the 25 colleges offering religious courses re- 
quired courses in religion for graduation. These 16 schools required a 
total of 29 courses in religion which were given for an aggregate of 87 
semester hours or for an average of between 3 and 4 semester hours per 
college. The range of hours required was from 2 to 8. Four of the church- 
related colleges and 2 of the private institutions made no requirements 
for taking religious courses. None of the 3 public colleges made any re- 
quirements in this field. The 29 required courses constituted only 14 per 
cent of the total number of courses offered. Stated another way, 86 per cent 
of the religious courses offered for credit in the 25 colleges were elective. 

According to the Wickey and Eckhart study, 82.2 per cent of the Prot- 
estant colleges of the country made requirements of courses in Bible and 
religion for graduation.? The figures for the present survey show that 
64 per cent of the church and private colleges made such requirements. 
It is probable that if statistics were available for all the church and pri- 
vate colleges for Negroes, the percentage of those making requirements 
for taking religious courses for graduation would be somewhat higher. 

The 29 required courses for which names were given were in 12 dif- 
ferent subjects, chief among which were general studies in the Bible. 
Nine, or 31 per cent, of the total number of required courses were in this 
field. Three courses were listed as required in each of the following fields: 
history of religion (including comparative religion), the life and teach- 
ings of Jesus, ethies, and religious education. Although religious educa- 
tion was second in the total number of courses offered, only 3 courses in 
this field were required. 

Statistics om the enrollment in religious courses. It was difficult to se- 
cure comprehensive figures on the enrollment in the courses in religion. 
since several of the respondents failed to answer this section of the ques- 
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tionnaire completely. The investigator hazards the opinion, however, that 
if the total figures were available the percentage results would not be 
essentially different from the ones at hand. 

Seventeen colleges reported a grand total enrollment in 120 religious 
courses of 3,782 students, an average of 222.4 students per college. This 
figure as well as the others having to do with enrollment undoubtedly 
includes some duplications of the same students taking more than one re- 
ligious course in the same semester or in the same year. The average num- 
ber of students enrolled per course is 31.4. Twelve institutions showed 
a total enrollment in required courses of 1,819 students, averaging 91 stu- 
dents per course, and 17 colleges reported a total of 1,963 students en- 
rolled in 100 elective courses. 

Percentage of total enrollment of students taking work in religion. It 
is not possible in the present investigation to indicate the percentage of 
the total enrollment comprised by students taking courses in religion. It 
is significant, however, to consider the statistics of this study in connec- 
tion with those of a survey made in 1935. From reports made to the 
Southern Association of Colleges and Secondary Schools by its member 
institutions, McCuiston +° listed the total number of courses offered, the 
total enrollment in all courses, and the percentage registered in each type 
of course. The first 9 courses enrolling the largest percentage of students 
were, in order, English and speech, education and psychology, physical 
education, history and government, biology, chemistry, French, mathe- 
matics, and sociology. Religion and philosophy ranked tenth in the num- 
ber of students enrolled. Sixty-nine courses in religion and philosophy 
were offered by the schools reporting. The total enrollment in these 
courses was 1,666 students, representing 3 per cent of the total enroll- 
ment in all courses. 

Since the percentages of McCuiston’s study are computed on the basis 
of all the colleges making reports, which includes a large number of pub- 
lic colleges in which no credit courses in religion are offered, it is evident 
that if the computation were made on the basis of only those colleges ac- 
tually offering courses in religion and philosophy, the percentage of the 
total enrollment of students in all courses who are taking courses in re- 
ligion would be much higher. The findings of the present study show an 
average enrollment per course of 31.5 students. In the study by McCuis- 
ton, the average enrollment per course for the 69 courses listed in religion 
and philosophy was 24.7. It is apparent that the findings of the present 
study regarding enrollment in religious courses are fairly closely related 
to those in McCuiston’s investigation. 

Yet, in view of the importance which is assumed here of the academic 
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study of religion, as well as in the light of the interest which students 
themselves have in religious values, the fact that only 3 per cent of the 
total enrollment was in courses in religion and philosophy is of great im- 
portance. It means, among other things, that a great many Negro stu- 
dents are deprived of the opportunity to receive college training in one of 
the most important, if not the most important, of the subjects conducive 
to the formation and development of significant life attitudes. Obviously, 
such attitudes are necessary for all members of the population, those who 
are leaders in the professional life as well as the skilled tradesmen, arti- 
sans, and laborers. 

Enrollment in religious courses according to subject of study. In Table 
VIII are given the enrollment averages for each course for which a total 
registration of more than 10 was reported. In view of the fact that the 
majority of the courses were Biblical, it is expected that the largest en- 
rollment would be in this area. Fifty-eight per cent of the enrollment in 
the 120 courses for which enrollments were reported was in some aspect 
of Bible study. Part of the explanation of this large figure is that the ma- 
jority of the required courses were in this field. The second largest total 
enrollment was in religious education; 550 students were reported en- 
rolled in 30 courses in this area. This represents 14.5 per cent of the total 
enrollment in all religious courses. Thirteen courses in ethics and philoso- 
phy enrolled 301 students representing 8 per cent of the total enrollment 
in religious courses. The fourth ranking courses were those in the history, 


TABLE VIII 


ENROLLMENT IN RELIGIOUS COURSES ARRANGED 
BY SUBJECTS 


Number of 
Courses Total Percentage Average 
Subjects Reported Enrollment of Total per Course 

Bible 39 2,195 58.0 51 
Religious Education 30 550 14.5 18 
History, Philosophy and 

Psychology of Religion 17 "vl Т2 28 
Church History 8 163 4.8 20 
Christian Ethics 3 Т2 1.9 24 
Religious Problems 2 26 Fr 19 
The Church and Society 3 55 1.4 18 
The Negro Church 1 30 ‚8 3 
Missions 1 10 8 10 
Ethics and Philosophy 13 301 8.0 26 
Unclassified 3 109 2 36 


Total 120 8,782 100.00 81.5 
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philosophy, and psychology of religion, in which were included 7.2 per 
cent of the total enrollment. 

Of the courses in which no requirements for attendance are listed, 
those in the history, philosophy, and psychology of religion ranked first 
in percentage of total enrollment. In 17 courses in these fields there was 
an average enrollment of 23 students per course. Second in this group was 
church history in which there was an average attendance of 20 students 
listed in the 8 courses. It appears that when students are allowed to elect 
courses they are likely to elect those dealing with the interpretation and 
the history of religion. This is the point at which many students feel à 
need. 

Religious courses in state institutions. The absence of courses in reli- 
gion in a large number of tax-supported institutions may mean that, as 
in a number of known cases, the administrators feel that there are legal 
restrictions against the teaching of religion in their schools. In Searles's 
study, however, it was found that in only 7 states were there constitu- 
tional prohibitions against the teaching of religion in public schools and 
in only 4 states were there legislative provisions against it.'* In only 2 of 
the states having constitutional provisions against the teaching of reli- 
gion were Negro colleges located, and in only 1 state having legislative 
provision were there Negro institutions. If this is true, there is little legal 
reason why more Negro colleges should not proceed to teach courses in 
religion in connection with their regular college curriculum. The extra 
efforts and costs involved in providing the additional staff members for 
the teaching of religion may act as a deterrent to some administrators of 
publie colleges. Since the public colleges for Negroes are enrolling in- 
creasingly larger numbers of Negro students so that at the present time 
they account for at least half of the total collegiate population of this 
group, it becomes even more desirable to explore the possibilities for in- 
cluding an adequate program of religious instruction in these institu- 
tions. Itis not enough to rely, as some administrators do, on the mediation 
of religion to students through occasional chapel talks on religion. As 
M. L. Jacks maintains, if there is to be any practical application of the 
principles of religion in the life of the individual and of society, those 
principles of religion must be inculcated during the regular educational 
process.’ 
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preme Court Decisions Relating to Sectarian Religious Influence in Tax-Supported 
Universities, Colleges and Public Schools, The National Council on Religion in Higher 
Education, Bulletin V (New York, 1924), pp. 5, 18. 

15. M. L. Jacks, God in Education (London, Rich & Cowan, 1939), p. xii. 
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been characteristic of students in American education for more 

than two hundred years. In fact, as Shedd points out, there is 
hardly anything that has characterized student life more than this tend- 
ency to originate and maintain groups for the development of the re- 
ligious life.t This fact has served as evidence of the spiritual longing that 
is common to the race, a longing that is never quite overshadowed by 
academic pursuits or extracurricular activities of college life. 

A study of the voluntary religious organizations and programs of stu- 
dents in the colleges for Negro youth reveals that among them is likewise 
expressed the desire for the realization of the larger life to be found in 
religious fellowship. 

Development of student religious organizations. When the movement 
for the establishment of Negro colleges was born the Student Christian 
Movement in the colleges was already rapidly on the way to becoming of 
age. It was natural, therefore, that relatively early in the life of the Ne- 
gro college the student religious organizations should take the name as 
well as the organizational pattern of the Christian Associations predomi- 
nant in American colleges. In 1869, only two years after Howard Univer- 
sity, Washington, D.C., opened its doors, a Young Men's Christian As- 
sociation was organized among the students. The work of the eleven 
students who participated in this organization represents the first Young 
Men's Christian Association to be established on the campus of a Negro 
college. The object of the organization was “to exert a Christian influence 
among our unconverted fellow students, and to promote our own growth 
in holiness. The greater portion of us occupy our time on the Lord's Day 
in teaching Sabbath-school classes, and in other Christian work." 2 

Three Negro colleges, Howard, Fisk. and Walden, had representatives 
at the historic meeting in Louisville, Kentucky, when the Intercollegiate 
Young Men's Christian Association was born in 1877. Several other col- 
leges were represented two years later when the International Young 
Men's Christian Association Movement Convention was held in Baltimore, 
Maryland. It is significant that by this time the movement among Negro 

1. C. P. Shedd, Two Centuries of Student Christian Movements (New York, Associa- 


tion Press, 1934), p. xvii. 
2. Association Monthly, January, 1870, p. 140 (quoted by Shedd, op. cit., p. 109). 


T banding of themselves in voluntary religious organizations has 
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students had developed so rapidly that this convention appointed Henry E. 
Brown as the first secretary for work among Negro students. The num- 
ber of associations grew from 18 in 1886 to 61 by 1900. In the latter year 
student conferences were held in three Negro colleges. Twelve years later 
there were reported 103 associations in Negro colleges and at this time, 
June, 1912, the first summer Young Men's Christian Association confer- 
ence of Negro students was held at King's Mountain, North Carolina. 
Later joined by the Young Women's Christian Association, this confer- 
ence continued as the main Negro student Christian conference until the 
delegates voted at the meeting in 1937 to discontinue having an exclusively 
Negro conference and to make it open to any student in the region who 
wished to attend. Since that time the conference has met on an interracial 
basis at Talladega College, Alabama. 

The rise of the Christian Associations in the colleges for Negroes has 
paralleled the rise of the colleges themselves. The spread of the movement 
was rapid and in time the Student Christian Associations became the 
most influential organizations in the lives of the students. The outstand- 
ing students took the leadership in these groups, just as the outstanding 
adults took places of leadership in the life of the church. 

The present status of voluntary religious groups. The present status of 
student religious organizations in the colleges for Negroes is character- 
ized by similarities in other schools. In addition to the Young Men's and 
Young Women's Christian Associations, there are to be found coeduca- 
tional Christian Associations as well as miscellaneous religious organiza- 
tions of a local nature.* In all but one of the 44 schools giving data on 
student organizations are to be found one or more voluntary student re- 
ligious groups. This lone institution was a municipal college, 25 per cent 
of the enrollment of which was Catholic. There is an average of 3 student 
religious organizations per college for the institutions reporting such 
groups. The predominant organizations are the Young Men's and the 
Young Women's Christian Associations. Nine institutions reported co- 
educational Christian Associations. 

Types of organizations. In addition to the regular Christian Associa- 
tions, the types of voluntary student religious organizations on the cam- 
puses of the colleges for Negroes include, among others, Sunday-school 
groups, ministerial clubs, fellowship groups, sectarian groups, and mis- 
sionary societies. In Table IX is to be seen the distribution of these or- 
ganizations arranged by type of college. Five of the schools with coedu- 
cational Student Christian Associations also reported having both a 
Y.M.C.A. and a Y.W.C.A. It is possible that in these schools, as in sev- 


3. Shedd, op. cit., p. 318 et passim. 
4. The statistics for the present chapter come from 44 institutions, of which 19 
were church-related, 4 private, and 21 public. 
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eral known cases, the two organizations maintain their organizational 
identity while the major part of their activities is on a joint basis. 

As seen in Table IX, the organizations of ministerial students were 
found largely in church-related colleges. No such group was found in a 
state institution. On the other hand, the denominational groups were to 
be found wholly in state colleges. In one state college the administration 
has attempted to have students of the same denomination meet under the 
supervision of a local minister of each religious group. While the admin- 
istration was apparently enthusiastic over the plan, the investigator 
gained the impression from talking with some of the undergraduate lead- 
ers that the students did not share this enthusiasm. The Newman clubs 
were found in those state colleges enrolling a considerable number of 
Catholics. 


TABLE IX 


STUDENT RELIGIOUS ORGANIZATIONS IN 44 COLLEGES 
ARRANGED BY TYPE OF COLLEGE 


Type of College 





Name of Organization Total Church Private Publie 
TY MGA. 36 16 А 18 
оз У. СЈА 36 17 1 18 
3. Student Christian 
Association 9 2 2 5 
4. Sunday-school Groups 9 5 _ 4 
5. Ministerial Groups 8 T ik — 
6. Religious Fellowship Groups 5 1 2 2 
7. Protestant Groups 4 — — abbe 
8. Newman Clubs 3 — س‎ 3 
9. Missionary societies 2 1 — 1 
10. Others 8 4 — 4 
Total 120 53 8 59 


* All in one college. 


Membership in voluntary religious organizations. Although not all of 
the 42 schools supplied data with respect to the number of members in 
student religious organizations, information is available from a sufficient 
number to indicate the general trend. Nineteen colleges reported a total 
Y.M.C.A. membership of 2,445 students, an average of 128 students per 
school. At 8 of these institutions the students automatically have nominal 
membership by virtue of the fact that the budgetary provisions for the 
organization are taken from student activities fees. This type of auto- 
matic membership in Student Christian Associations has characterized 
the practice in colleges of both racial groups in the South. At least one 
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reason why it is prevalent in Negro colleges is that the financial status of 
students makes it difficult to assure an adequate budget for voluntary or- 
ganizations otherwise. 

There are some difficulties associated in practice with this type of mem- 
bership. The most serious drawback is that, not having to struggle to 
secure a budget, students are deprived of many of the spiritual values and 
practical experiences which accompany such efforts. Again, in such situa- 
tions it is often difficult to elicit real interest and support for the program 
of the organization on the part of students. The organization is often 
taken for granted. Yet with competent faculty and student leadership 
many of the difficulties may be overcome. 

In view of the automatic membership in the institutions reporting it 
in this study, a more accurate picture of the real student interest in volun- 
tary religious organizations will be seen if the total and the average mem- 
bership figures of those groups not having automatic membership are re- 
ported. Thus, in 12 colleges the total membership listed is 927 students, 
an average of 77 students per college. The number of members per or- 
ganization ranged from 15 to 125. 

Twenty-one colleges reported a total Y.M.C.A. membership of 2,071 
students, an average of approximately 97 students for each organization. 
Omitting, however, the 2 institutions where membership is automatic, 
the total enrollment in 19 schools is 1,184, or an average of 62 students 
per organization. It is noted that there is less tendency to have automatic 
membership in the Y.W.C.A. than in the Y.M.C.A. 

Sixteen miscellaneous organizations in 9 colleges reported member- 
ships totaling 748 students, an average of 40 students per organization. 

The total membership figures for all organizations is 5,928. This num- 
ber, of course, contains duplicates of those students who are members of 
the Y.M.C.A. or of the Y.W.C.A. and are also members of additional re- 
ligious organizations on the campus. 

The membership figures given in the questionnaire are probably to be 
taken as estimates in some instances. It is quite likely that in many of 
these colleges the students who participate actively in the work of the 
Student Christian Associations and the other voluntary religious organ- 
izations are much smaller in number than the membership figures given. 

Faculty advisers. The role of the faculty adviser to student organiza- 
tions is one that carries with it many possibilities for personal guidance. 
With competent leadership of this type, the Negro student religious or- 
ganizations should be directed to goals which will help toward the break- 
down of some of the handicaps of a caste society. Practically all of the 
various student groups of this study have faculty sponsors. In several in- 
stances these are the personnel deans or the director of religious life. In 
many cases, however, the faculty advisers are members of the staff not 
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connected with either the administrative or the official religious life of 
the campus. In most instances these adult leaders are appointed by the 
college president; occasionally they are selected by the students them- 
selves. 

One of the handicaps under which many of these faculty members 
work is that of being so engaged in other responsibilities that there is 
insufficient opportunity for them to work adequately with students. Only 
two of the institutions reported full-time staff members who were paid 
to work primarily with the student religious organizations. In these two 
schools there were coeducational student Christian organizations and 
there was more financial security than the majority of Negro colleges 
have. In other schools the faculty advisers were generally staff members 
whose major responsibilities were teaching or administrative work. 

Types of activities. The various student religious organizations carry 
on a variety of activities. For the most part these activities are of a re- 
ligious, educational, and social nature. The activity mentioned most fre- 
quently is forums. Thirty-two Student Christian Associations listed this 
as one of the regular features of their programs. This seems to indicate 
that in the colleges studied students are interested in the opportunity 
informally to discuss some of the current issues in discussion groups or 
debates. 

By far the larger proportion of the activities of the Student Christian 
Associations has to do with some form of religious exercise. Twenty-eight 
of the organizations listed worship programs as one of their activities. 
Many of these were vesper programs given either on Sundays or during 
the week, while a few were listed simply as prayer meetings. In addition 
to these must be added the programs given during the chapel hour on 
week days which are generally of a religious nature. Seventeen organiza- 
tions were said to present programs in the chapel as a part of their regu- 
lar programs, although in some instances these opportunities occurred 
not more than once or twice a year. Only five of the Student Christian As- 
sociations sponsor Sunday-school or Bible study groups and three of these 
were in state colleges. In one state institution, a college with over 900 
students enrolled, students organized a Bible class which meets each Sun- 
day night following the regular compulsory chapel service. Attendance 
is said to range from 60 to 80 students regularly. Although the name of 
the organization is “Bible Class," most of the subjects listed for discus- 
sion at the time of the investigation had to do with the nature and charac- 
teristics of various religions of the world. The enthusiasm with which 
the students have supported this organization is indicative of the interest 
college youth have in religion under the stimulus of adequate student 
leadership. 

That the students in these colleges have some interest in social service 
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is indicated by the fact that twenty-six organizations of the Christian 
Association mentioned this as one of their regular features. Included in 
the term “social service" are such activities as giving baskets of food to 
the poor during the Thanksgiving and Christmas seasons, collecting old 
clothes for poverty-stricken families in slum areas, and conducting Sun- 
day-school classes in such communities. The Student Christian Associa- 
tions are interested also in recreational and social activities. Nineteen 
organizations were listed as providing some kind of recreational pro- 
gram, including athletic enterprises. 

Besides these activities, the Student Christian Associations sponsor 
programs for freshman orientation, holiday celebrations, annual retreats, 
exchange programs with other college associations, and coöperation with 
churches in the local community. 

A review of the activities of the miscellaneous student organizations 
reveals a similarity between them and those of the Student Christian As- 
sociations. Here religious programs take precedence over other types of 
activities. Only a few additional types of activities are mentioned. These 
have to do mainly with discussion groups and charity work in the local 
community. These additional organizations supplement on each campus 
the work of the Student Christian Associations. The organized groups of 
students who are looking forward to the ministry carry on programs 
which give them some sense of professional fellowship as well as prac- 
tical experience in the delivery of sermons and in theological discussion. 

Student conferences. One of the important activities reported by stu- 
dent organizations is participation in intercollegiate conferences. Some 
of the conferences reported were local; others were area or regional 
summer gatherings. The conferences to which the largest number of stu- 
dents went were the King’s Mountain and Talladega meetings which have 
represented the Student Christian Movement assembly for Southern 
Negro students. In an earlier discussion it has been pointed out that the 
Negro students at the 1987 King’s Mountain conference voted to discon- 
tinue meeting on a strictly interracial basis. The subsequent summer con- 
ferences to which Negro students go have been held at Talladega College, 
Alabama, and have been strictly interracial meetings, although the pro- 
portion of white students attending them has not been as large as that of 
Negro students. One other interracial Student Movement conference 
which four institutions reported was the Hollister, Missouri, conference. 
It is of importance to note that this conference meeting in the Southwest 
area has been able to operate on an interracial basis for several years and 
represents a distinct advance in breaking down some of the interracial 
barriers characteristic of the South. There are those who have sought 
continuously to have all Christian Association students in the Southeast 
meet on a similar interracial basis. The Talladega conference has been 
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the nearest approach to this ideal. Although the difficulties incidental to 
the total realization of joint meetings are rather severe it is not beyond 
the realm of possibility that this will materialize eventually if the present 
progress in that direction continues. 

Most of the other student conferences listed are of an interracial na- 
ture and, to the extent that these meetings are carefully planned, they 
afford opportunities of immeasurable value for the much-needed develop- 
ment of mutual understanding between Negro and white students. Many 
are the testimonies from students who have had their first awakening to 
the significance of interracial understanding and appreciation stimulated 
by attendance at such a gathering. When students as well as adults of 
both races are able to come together and discuss objectively the problems 
common to both groups, it is then that the way is opened for bridging 
some of the most difficult psychogenic and sociological barriers imposed 
by the caste system. Increasingly colleges should provide these oppor- 
tunities for intercollegiate interracial conferences. 

The “church following its students." One of the significant findings of 
this study is that the organized church groups have generally not seen 
fit to follow the Negro students in state institutions. A promising be- 
ginning has been made in recent years in at least two institutions, the 
Fort Valley State College, Georgia, and the Morgan State College, Mary- 
land. In both of these instances the impetus for the establishment of this 
work began when the state took over the college which had been orig- 
«nally under church auspices. The establishment at Fort Valley State 
College, Georgia, of the Fort Valley College Center in 1940 represents 
the pioneer project of this kind in the education of Negroes. With a fine 
physical plant adequately staffed, this center operates under the control 
of the Episcopal Church which transferred the college property to the 
state of Georgia. Activities of various kinds are promoted, with special 
emphasis upon meeting the needs of the Episcopal students not only in 
the college but in the geographical region in which the college is located. 
Although this center in principle ministers to the needs of all the students 
in the college which it adjoins, there is a strong possibility that its influ- 
ence is seriously limited because of the denominational interest which 
underlies the total program. 

The Morgan College Center, Baltimore, Maryland, was established in 
1941 at Morgan State College by the Methodist Church. This represents 
the effort on the part of that denominational group to maintain the re- 
ligious tradition that had been associated with the college until it was 
transferred to the state of Maryland. Here, too, a fine building has been 
erected and a trained, full-time director is employed. The organizational 
setup is that of the Wesley Foundations. 

Both of these projects represent significant beginnings in the possi- 
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bilities of organized religious work in state colleges for Negroes. Be- 
cause the enrollment in these colleges is relatively small, the effectiveness 
of this type of project would be greatly enhanced if the controlling de- 
nominations would invite the active coóperation of other denominational 
educational boards in carrying forward the work. The time is ripe for the 
Negro church as a whole to realize the importance of supplementing the 
religious program which the state colleges are able to provide. 

Conclusions. Merely from the statistics given in this chapter it is dif- 
ficult adequately to estimate the significance of the work of the voluntary 
religious organizations among Negro students. From personal observa- 
tions, confirmed by statements of competent resident and traveling ob- 
servers, the Christian Associations on some campuses are the most effec- 
tive student organizations of all. These, however, may not be in the 
majority. It was not possible for the investigator to remain on the cam- 
puses of the colleges he visited long enough adequately to estimate the 
real influence which these organizations exert in the lives of the stu- 
dents as a whole. One is inclined to the view that this influence is often 
greater than the bare statistics lead one to believe. In the questionnaire 
study of the attitudes of students toward the religious life of the campus, 
several of the students said that the Student Christian Association was 
one of the helpful influences to them in the development of their religious 
and ethical life. 

At the present time the student religious organization has many more 
competing factors in the campus situation than was true a generation ago. 
In order to insure the necessary resources for carrying on the life of the 
Christian Association some colleges have adopted the policy of including 
the Y.M.C.A. and the Y.W.C.A. in the organizations for which student 
activities fees are collected. This virtually means that students are com- 
pelled to support the religious organization whether they want to or not. 
Some students are found who resent this practice. Yet it is obvious in 
many cases that without such assurance of support the work of the re- 
ligious organization would be most seriously handicapped. On the other 
hand, where students are led to join the Christian Association primarily 
because of the opportunity it offers them to develop their religious life 
and to contribute constructively to the life of the campus and to the larger 
Christian fellowship, the situation is a much more wholesome one for all 
concerned; for here the student, having voluntarily paid his membership 
fee, demonstrates his real interest in the work of the association and is 
much more likely to participate effectively in the program of the organ- 
ization. 

If the college administration will more adequately support the work 
of the Student Christian Association through the provision of faculty 
persons who are sufficiently relieved of other responsibilities effectively 
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to give of their time and energies to the work of helping the students to 
develop a religious program which meets their needs, obviously the work 
of the religious groups on the campus will be greatly strengthened. Mod- 
ern life offers the student so many opportunities and temptations to 
deviate from the ideals for which religion stands that unless the college 
makes every effort possible to counteract the secular influences and to 
develop along constructive lines the latent idealism common to all youth, 
it will pass up one of its most significant opportunities for the effective 
education of students. Moreover, the possibilities inherent in intercol- 
legiate and interracial associations suggest that the student religious 
organizations may prove to be some of the major forces in higher educa- 
tion for the realization of the students’ spiritual and social needs grow- 
ing out of a biracial society. 


VIII 


BUDGETARY PROVISIONS FOR RELIGIOUS WORK 
BY COLLEGE ADMINISTRATIONS AND STUDENT 
RELIGIOUS ORGANIZATIONS 


by college presidents and other officials in interviews are to be taken 

as representative, then it can be said that the presidents of the col- 
leges for Negroes are committed to the assumption that religion has a 
most important role to play in the education of Negro youth. One of the 
standard indexes to the extent of interest the officials of any organiza- 
tion have in a project is the amount of money they are willing to invest 
in it. The question of how much money is actually expended for religious 
work on the campus becomes, therefore, one of the major items for con- 
sideration in a study of religion in higher education among Negroes. 

It is not assumed here, however, that the expenditures for religious 
work on the campus are to be taken as a final measure of the real interest 
in religion on the part of college administrators. It is quite possible that, 
while interest in this area may be extensive, the authorities may not see 
the necessity nor the advisability for certain minimum appropriations 
for religion. It is also true, as was brought out in interviews with at least 
two presidents of state institutions, that the interest in religious work 
on the campus may be keen but the lack of adequate appropriations by 
state legislatures or other controlling agencies may prevent anything 
more than a minimum of emphasis to be given to this aspect of the college 
program. 

Financial status of Negro colleges. Thus the religious budgets of the 
colleges must be seen in the light of their total financial status. No sta- 
tistics regarding the gross income and expenditures of the individual 
colleges submitting data in this study are available. Figures are at hand, 
however, which give in general the financial status of Negro institutions 
as a whole. McCuiston's study + shows that the average income of the 58 
private and denominational colleges reporting for that year was $68,080, 
while for the 33 public institutions it was $142,060. McCuiston’s study 
also indicates that, while income from publie sources has been gradually 
increasing, income from church sources shows a constant decline. In view 
of the fact that “опу 5 Negro colleges have endowments of more than 


Ems in this study it was pointed out that if the statements given 


1. Fred S. McCuiston, Graduate Instruction for Negroes in the United States 
(Nashville, George Peabody College for Teachers, 1939), pp. 28, 25 et passim. 
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$1,000,000, and that only 3 of these receive substantial income from this 
source,” it is apparent that the general development of institutions 
of higher education for Negroes must of necessity be limited at many 
points. 

Yet, the total effectiveness of the religious program cannot be ac- 
curately measured in terms of the amount of money actually spent for 
religious purposes. There are instances where a relatively small amount 
is available for religious work, but the careful planning as well as the 
fine personal qualifications of the college staff result in a much more effec- 
tive religious program than sometimes follows when a larger amount of 
money is spent without careful planning and in a college community lack- 
ing the kind of esprit de corps necessary for a wholesome religious en- 
vironment. 

In this connection, a remark made by the president of a private college 
is particularly suggestive. This official said that it is assumed that the 
total budget of the college is thought of as a budget for religious work. 
Of course such a philosophy is sound in the final analysis, where the ulti- 
mate objectives of the college are conceived in essentially religious terms. 
It is nevertheless true that unless particular attention is given to certain 
provisions both curricular and extracurricular in scope, the effective pres- 
entation of religion to youth will be seriously curtailed. 

Total budget for religious work.? The college officials were asked to 
indicate on the schedule the amount of money budgeted for the school 
year 1940—41. In some cases the amount listed represented an accurate 
statement of the money actually to be spent. In other cases only estimates 
could be had in regard to certain items. Again, some colleges listed gross 
expenditures for religious work, including the amount budgeted for such 
facilities as the upkeep of buildings or of rooms used for religious activi- 
ties, traveling fees of faculty staff working in the field of religion, and 
secretarial help. On the basis of these facts it is reasonable to assume that, 
if all the institutions had listed the gross amount to be spent, the total 
budgets for the 31 colleges would be somewhat larger than they appear. 

Table X, on page 98, exhibits a summary of the budget provisions for 
religious work by the college administrations in 31 institutions. These 31 
institutions appropriated a total amount of $101,248.74 for religious work, 
an average of $3,266.03 per college. The figures show that the private 
colleges spent more than twice as much proportionally as the colleges 


2. The data for the present study of college appropriations for religious work came 
from 31 institutions, of which 16 were church-related, 4 private, and 11 public. Twenty 
of the colleges were accredited Class A, and 11 others were either Class B or unac- 
credited. All of the private colleges were Class A, while of the 16 remaining institutions 
with this accreditation, 8 were church-related and 8 were under public control. These 
31 colleges represent approximately 29 per cent of the total number of Negro colleges 
in America. 
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taken as a whole; while, as would be expected, the state colleges spent the 
least amount proportionally. The 4 private institutions appropriated a 
total of $30,515 for religious work during 1940—41, an average of more 
than $7,628 per college. At the same time, the 16 church-related colleges 
appropriated a total amount of $54,978.74 per college. This is less than 
half the average amount per college budgeted by the private colleges but is 
also nearly 3 times more than the average amount budgeted for religious 
work by the public institutions. 


TABLE X 


BUDGETARY PROVISIONS FOR RELIGIOUS WORK BY THE 
COLLEGE ADMINISTRATORS IN 31 COLLEGES 


Total Number Average Amount 
Type of College of Colleges Total Budget per College 
Church-related 
Class A 8 $32,581.74 $4,071.46 
Others 8 $22,397.00 $2,799.62 
Total 16 $54,978.74 $3,436.17 
Private 4 $30,515.00 $7,828.75 
Public 
Class A 8 $13,215.00 $1,776.87 
Others 3 $ 2,540.00 $ 846.66 
Total 11 $15,755.00 $1,250.45 
All Class A Colleges 20 $76,911.74 $9,665.58 
All Other Colleges 11 $24,937.00 $2,267.00 
Grand Total 31 $101,248.74 $3,266.08 


The 11 public colleges reporting any appropriation for religious work 
listed a total of $15,755 budgeted for this purpose. This amounts to an 
` average of $1,250.45 per institution. It should be borne in mind that 
doubtless the state institutions actually spend somewhat more than the 
figures indicate. Officials in some of these institutions do not feel free to 
make or to report any definite appropriations for religion. 

Comparison of Class A college budgets with those of other institutions. 
The statistics show that, as compared with the other colleges, the Class A 
institutions budget considerably more for religious work than other col- 
leges do. This difference is to be noted in both the church-related and the 
private institutions. The 20 Class A colleges budgeted $74,311.74, an 
average per college of $3,655.58, for religious work. The 11 Class B and 
unaccredited colleges appropriated a total of $34,937, an average of 
$2,667 per college. The difference is quite marked in the group of church- 
related colleges, where 8 Class A institutions budgeted more than $10,000 
in excess of the amount of money appropriated for religious work by the 
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same number of Class В or unaccredited schools. For the former the 
total budget was $32,381.34 and for the latter it was $22,397. It is also 
of interest to observe that the 8 Class A church-related colleges appropri- 
ated more than $19,000 in excess of what the 8 Class A public colleges 
budgeted. The 8 Class A church-related colleges budgeted an average of 
$4,071.46 per college, while the appropriations of the 8 Class A public 
institutions showed an average of $1,776.87 for each institution. 

Comparison of present budget with that of previous years. The extent 
to which the colleges are appropriating more money for religious pur- 
poses now than in the past will be of interest. The question was raised as 
to whether the amount budgeted for religious work in 1940-41 repre- 
sented more, less, or approximately the same sum appropriated in pre- 
vious years. Twenty-seven colleges replied to this item. Of this number, 
11 indicated that it was more than in previous years, while 14 replied 
that the amount budgeted for 1940—41 was about the same as in the past. 
It is significant to note that a larger percentage of public colleges than 
of either of the other two types appropriated more for religious work in 
1940—41 than in previous years. 

Distribution of religious budget. Twenty-nine colleges reported the 
way in which the budgetary provisions for religious work were distrib- 
uted. The total amount budgeted by these institutions was $87,448.74, 
averaging $3,015.47 per institution. Reference to Table XI will reveal a 
summary of the total amounts budgeted for various purposes in those 
29 colleges. 

Ranking first in the size of appropriation is the amount for full-time 
instructors’ salaries. Ten colleges reported a total of $32,017 distributed 
for this purpose, averaging $3,201.70 per college. By far the largest pro- 


TABLE XI 


SUMMARY TABLE SHOWING DISTRIBUTION OF BUDGETARY 
PROVISIONS FOR RELIGIOUS WORK BY THE COLLEGE 
ADMINISTRATIONS IN 29 INSTITUTIONS 


Number of Col- Total Amount Average Amount 

Budgetary Item leges Reporting Budgeted per College 
]. Full time salaries 10 $32,017.00 $3,201.70 
2. Salary of Chaplain 12 23,505.00 1,958.75 
3. Part-time salaries 10 11,612.00 1,161.20 
4. Visiting ministers 21 5,140.00 244.76 
5. Library books 14 1,521.00 108.65 
6. Retreats 13 1,330.00 102.30 
7. Religious Forums 8 1,165.63 145.70 
8. Special facilities 9 1,097.00 121.88 
9. Others 15 10,061.11 670.75 


ТОГТООВ men $87/448.74 © ** $8,015.47 — 


Total 29 $87,448.74 
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portion of this sum was in the Class A colleges and all of the remainder 
was in the church-related and private schools. No state college reported 
any amount appropriated for full-time instruction in religion. Eight 
church colleges reported a total appropriation of $32,917 for full-time 
instruction, while 2 private institutions appropriated $8,000 for this 
purpose. In the individual reports, the salaries for full-time instruction 
in religion ranged from $1,200 to $4,000 a year. It is to be remembered 
that, while the average for the 10 colleges reporting full-time instructors’ 
salaries is $3,201.70 each, in most of these institutions there are two or 
more full-time instructors in religion. It is clear that in these institutions 
the salary scale is relatively low. 

The next largest appropriation was for salaries of the directors of 
religious life or chaplains, for which an average of $1,958.75 per college 
was appropriated. The average for the 8 Class A colleges was $2,067.50, 
and for the 4 remaining institutions it was $1,741.25. In some instances 
the salary figures given included perquisites in the form of house rent 
and did not represent actual cash outlay. 

Salaries for part-time religious instruction ranked third in the amount 
of money appropriated, with 10 colleges budgeting an average of 
$1,161.20 each for this purpose. The one public institution in this group 
reported a budget of $1,600. 

General status of teachers’ salaries. The general inadequacy of salaries 
is one of the most important factors which affect the efficiency of Negro 
college teachers. Knox’s study of 32 church-related colleges in 1931 
showed that “the median salary of $1,511 annually paid instructors in the 
colleges studied is only 50 per cent of the minimum salary of $3,004 paid 
assistant professors in leading American colleges." з The discrepancies 
become more meaningful when comparisons are made between Negro 
and white teachers in the South. Figures recently compiled by the United 
States Office of Education,‘ based on the 3,935 white and 844 Negro teach- 
ers in 17 white and 17 Negro land-grant colleges located in as many 
states in the South, showed that median salaries of Negro teachers on the 
basis of 12 months ranged from $1,269 for instructors to $2,361 for deans. 
Median salaries for teachers in the white land-grant colleges in the same 
states ranged from $1,886 for instructors to $5,175 for deans. For full 
professors on the 9 months basis there was a difference of $1,827 in 
median salaries of white and Negro teachers. 

These low incomes, of course, have a direct bearing on the quality of 


3. Ellis O. Knox, “The Trend of Progress in the Light of New Educational Concepts 
in a Group of American Colleges Dominated by Religious Influences” (Ph.D. disser- 
tation, University of Southern California, Los Angeles, 1931). 

4. Maude Farr, College Salaries, 1939-40, Federal Security Agency, United States 
Office of Education, Circular No. 196 (Washington, 1940). 
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instruction which the teachers are able to give as well as on the morale 
of the teachers themselves. It means that the average Negro college 
teacher, being compelled to abide by a living standard higher than his 
salary comfortably permits, is unable to provide himself conveniently 
with many of the accoutrements of his professional status such as jour- 
nals, books, attendance at professional meetings, and summer-school 
study. The threat of insecurity tends to hamper the development and 
maintenance of high morale, without which no adequate teaching pro- 
gram can be carried on. Davis describes the situation tersely : 


Boldly stated—he [the Negro professor] is criminally underpaid. Having 
slaved at the most menial and humiliating work for a period of from five 
to ten years in order to get his degrees from a high-priced northern uni- 
versity, he comes out finally with a body often impaired in health and 
practically always a large debt to pay—money which he has had to bor- 
row to supplement that which he has so painfully earned. He is then 
ready to go to work; and if he is fortunate enough to get a position he can 
look forward to an annua! salary of less than two thousand dollars a year.’ 


Obviously, until Negro colleges are able to secure more adequate financial 
support and endowments this situation will continue. 

Other appropriations for religion. Many of the colleges provided rela- 
tively small budgets for bringing in outside ministers or speakers. Several 
of the institutions made no budget provisions whatever for this purpose. 
Of the 29 institutions reporting on the distribution of the religious 
budgets, 21 reported a total of $5,140 set aside for visiting ministers. 
This is an average of $216.44 per college. In at least one instance where 
no indication was made of the distribution of the religious budget, the 
investigator knows that approximately $1,500 is annually set aside for 
this purpose. At this institution some of the outstanding ministers in the 
country are brought to the campus for the Sunday morning worship 
services. 

It is at the point of contacts with outside ministers and other speakers 
that many students reap the greatest benefit from the chapel programs. 
As will be pointed out later, some of the students have stated positively 
that the most prevalent benefits from the chapel exercises are due to such 
contacts. That the colleges as a whole need to do more in this area than is 
being done at present is clear from the above figures. 

According to the reports given, it is apparent that some of the schools 
have sensed the need for sponsoring religious retreats or conferences for 
small groups of students. Thirteen institutions reported budgeting a total 
of $1,330 for such exercises, or $102.30 per college. These opportunities 
for groups of student leaders and others interested in the relation of re- 


5. A. P. Davis, “Тһе Negro Professor,” The Crisis, XLIII (April, 1938), 103. 
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ligion to life in general and to the life on the campus in particular consti- 
tute some of the best means for mediating religion in higher education. 
At this point the Class B or unaccredited colleges are doing considerably 
more than are the Class A institutions. The average budget for this item 
in the former was $120 per college, while that for the Class A colleges 
was $51.65 for each institution. 

Religious forums constitute another item for which the colleges are 
making appropriations. Eight colleges replied that a total of $1,165.63, 
an average of $145.70, was appropriated for this purpose. 

College officials were asked to what extent they appropriated money for 
certain special facilities used in connection with religious work. Nine of 
the institutions reported a total of $1,097, averaging $121.88, for this 
part of the provisions for religion. Such facilities included principally the 
equipment and upkeep of special rooms set aside for religious organiza- 
tions. 

A final item for which specific appropriations were listed is that of 
library books. Fourteen schools budgeted an aggregate of $1,525, an aver- 
age of $108.92 each. Here again the appropriations by the Class B and 
unaccredited institutions were slightly more than those by the Class A 
schools. Seven of the former budgeted an average of $117.14 for library 
books in religion as compared with 7 Class A schools which appropriated 
an average of $100.78 for the same purpose. 

Budgets of student religious organizations. The total picture of the 
financial provisions for religious work on the campus will be more nearly 
complete with some consideration of the amount of money budgeted by 
the voluntary student religious organizations themselves. Statistics were 
available from a total of 50 organizations in 28 colleges. Twenty-one of 
these organizations were in church-related schools, 5 were in private 
schools, while 24 were in public institutions. Table XII exhibits the data 
regarding the total budget provisions for the school year 1940—41 by the 
50 organizations. The statistics are arranged according to type and 
accreditation of college. 

The 50 student religious organizations in 28 colleges reported a total 
amount of $9,138.70 budgeted for 1940—41, an average of $182.77 for 
each organization reporting. The larger percentage of this amount was 
appropriated by organizations connected with the Student Christian 
Movement, namely, the Y.M.C.A., the Y.W.C.A., and coeducational Stu- 
dent Christian Associations. Of course these organizations outnumber 
by two to one the other types of student religious groups, whose total 
budget was $531, an average of $59 each. When the budgets for all the 
student religious organizations are compared by accreditation of college, 
it is clear that here as in other instances the Class A colleges are able to 
provide proportionally more funds for religious work than the other in- 
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stitutions are able to do. Thirty-four student religious organizations in 
Class A institutions budgeted a total of $7,167.70, an average of $210.81 
each. At the same time, 16 such groups in Class B or unaccredited col- 
leges budgeted a total of $1,971, averaging $123.18 per organization. 

The student religious organizations in the state colleges budgeted some- 
what less than those in the church-related institutions. Twenty-four such 
groups in tax-supported colleges appropriated an average of $135.08, as 
compared with 21 organizations in church-related colleges which budg- 
eted an average per society of $171.39. For the 5 student religious organ- 
izations in private institutions there was a total budget of $2,297.50, 
which amounts to $459.50 per college. It is striking that the amount of 
money budgeted in private institutions by both the college administra- 
tions and voluntary student religious organizations is considerably higher 
than it is in the church-related and public colleges. 

Of the 44 colleges reporting, 36 had a Y.M.C.A. Budgets for only half 
of these were listed, however. These 18 Y.M.C.A.’s reported a total budget 
for 1940—41 of $4,075.70, an average of $226.37 per school. The amounts 
for the individual organizations ranged from $25 to $900 for the year. 

The 19 Y.W.C.A. groups for which figures are available listed a total 
budget of $3,607.53, an average of $189.85 for each organization. In addi- 
tion, the 4 coeducational Student Christian Associations reported a total 
appropriation of $922.50. This is an average of $230.62 per school. 

The foregoing statistics concerning the budgets of the student religious 
organizations suggest that these groups are hardly able to provide many 
of the activities which require any considerable expenditure of funds. 
The average student religious organization stands woefully in need of 
larger funds with which to carry on a successful program. 

Budget sources of student religious organizations. Fifteen student 
religious organizations reported receiving 100 per cent of their budgets 
from student activities fees. Nine others reported receiving from 75 to 96 
per cent of their income from this source. Two others reported receiving 
between 50 and 74 per cent of their yearly expenditures from student 
activities fees. Altogether, a total of 30 organizations were said to receive 
either all or part of their income from activities fees collected through 
the business office of the college. 

Those organizations which receive all or at least the larger portion of 
their incomes from student activities fees are assured of having resources 
more adequate than other groups. Yet, as pointed out in previous dis- 
cussion, there is sometimes a definite disadvantage in this practice. It vir- 
tually amounts to collection of the budget by force and is distasteful for 
those students whose real interests may not be with the religious group. 
Moreover, it is often true that, in those instances where the budgets are 
assured, the students themselves lose some of the values in the develop- 
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ment of incentive, initiative, and loyalty which derive from the efforts to 
make one’s organization successful or outstanding. Certainly much of the 
interest students demonstrate in their Greek-letter societies stems from 
the hard work and sacrifices which many of them have to put forth in 
order to make the organizations successful. It cannot be denied, there- 
fore, that there is almost inevitably some loss sustained when the student 
religious organizations receive their income without having to put forth 
any special efforts for it. 

Other sources from which student religious organizations receive their 
support are membership fees, faculty and student contributions, and 
occasional outright contributions from the college budget. 

Contributions of student organizations to national movements. The 
amount of money the students contribute through their religious organ- 
izations to national student movements will be a partial index to their 
interests in these movements as well as to their ability or financial possi- 
bilities for sharing in the support of the national work. Statistics were 
secured from 45 student religious organizations concerning their con- 
tributions to the following national and international movements: the 
Y.M.C.A., the Y.W.C.A., the World Student Christian Federation, and the 
Far Eastern Student Emergency Fund (now the World Student Service 
Fund). 

The 46 organizations made appropriations in their budgets to these 
movements totaling $1,165.25, an average of $25.35 for each one. On the 
basis of the average amount of each budget, this means that close to 14 
per cent of the total budget was for contributions to national movements. 
The total number of contributions was 81 in all, making an average dona- 
tion of $14.27 for each one. 

The Y.M.C.A. and the Y.W.C.A. are respectively the national move- 
ments to which the largest contributions are given. Twenty-one proposed 
contributions to the Y.M.C.A. averaged $20.80 each, while 24 appropria- 
tions for the Y.W.C.A. averaged $17.04 each. The World Student Chris- 
tian Federation, representing the total Student Christian Movement in 
its international ramifications, was to have received during the school 
year 1940—41 a total of $168.50 from 20 student religious organizations, 
an average contribution of $8.44 for each organization. The other organ- 
ization for which budget provisions were made was the Far Eastern Stu- 
dent Emergency Fund. Fifteen organizations budgeted a total of $149.95 
to this fund or an average of $9.93 for each group. 

The student organizations reported here can be said to have given some 
thought to the national student movements from which they stem. The 
organizations making contributions to the national movements were 
the Y.M.C.A., the Y.W.C.A., and the coeducational Student Christian 
Associations, of which there were a total of 81 found in 44 colleges. Since 
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we have statistics from only 55 per cent of these organizations indicating 
some contribution to one or more of the national movements, it is appar- 
ent that a fairly large proportion of these groups for some reason are fail- 
ing to participate in the financial support of these larger groups. Much 
of this is to be attributed to the limited budgets upon which many of 
these organizations operate. But it is also true that many of them do not 
feel the urge deeply enough to make contributions the immediate results 
of which they do not at once recognize in their own organization. In addi- 
tion to this, the limitations of personnel of the national staffs of the 
Student Christian Associations have made it a task of no small propor- 
tions for personal visitations to be made with any degree of regularity 
to the individual colleges. Such visitations are indispensable in creating 
and maintaining the sense of unity or of integration with a national 
movement of which the local association is a part. That this sense of par- 
ticipation in a national or world movement is most desirable cannot be 
denied. It will be one means of helping Negro students to transcend much 
of the feeling of not “belonging” which is likely to beset them, due to the 
limitations generally felt because of systematic discriminations to which 
they are subjected. 


IX 


UPPERCLASSMAN OPINION ON THE RELIGIOUS 
LIFE OF THE CAMPUS 


HAT students themselves think of the religious life and program 
of the college is of significance in any study of religion in higher 


education. It has already been shown, however, that there is no 
unanimity on this subject. There are some teachers who are of the opin- 
ion that the average college stucent is prepared neither emotionally, in- 
tellectually, nor from the point of view of personal experience adequately 
to estimate the significance of religion, either for himself or for the life of 
the college as a whole. But in spite of this distrust of student opinion it is 
safe to conclude that whatever the student thinks or feels about the sig- 
nificance of the religious program on the campus does have meaning and 
value. College administrators are generally prone to respect students' 
reactions to various other aspects of the programs of their institutions. 
The students' opinions concerning the religious life of the college should, 
therefore, carry some weight. 

Upon the above assumption an attempt was made to gather the judg- 
ments of students as to their attitudes toward religion as they have ob- 
served it during the first one or two years of their college experience. A 
schedule of questions was prepared, designed to exhibit in specific as well 
as in general ways what students are thinking and saying regarding 
religion on their campuses. Because the students of junior and senior col- 
lege classifications have had more experience in college and are more 
mature by virtue of relative chronological and scholastic advancement as 
compared with freshmen and sophomores, the investigation was confined 
to the students of these two upper classes.’ 

The 1,345 students included in this study were fairly typical of the 
upperclassmen in Negro colleges as a whole. In the first place, the 33 
institutions represented in the study are among the outstanding colleges 
offering a standard four-year curriculum. More than 63 per cent were 
accredited Class A, and the geographical distribution of the colleges 
covers 16 states and the District of Columbia. Again, represented among 


1. A total of 1,345 replies from 33 institutions, of which 21 were Class A, was used 
in the final tabulations, an average of approximately 41 questionnaires per college. 
It is to be noted that 18 of the colleges were church-related, 5 were private, and 15 
were public. Four hundred twenty-seven, or 32 per cent, of the replies came from 
church-related colleges; 298, 22 per cent, were from private colleges; and 624, 46 per 
cent, came from public institutions. 
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the institutions were 20 per cent of the church-related, 44 per cent of the 
private, and 48 per cent of the public colleges for Negroes. The proportion 
of men and women students was not much different from the proportion of 
men and women in the colleges as a whole; and, finally, as Table XIII indi- 
cates, 93 per cent of the students responding were church members. These 
figures indicate that the opinions of the students of this study should 
reflect the attitudes of the typical upperclassmen in the representative 
colleges for Negroes. 


TABLE XIII 


DENOMINATIONAL AFFILIATION OF 1,345 STUDENTS 
IN 33 COLLEGES 


Type of College 
Denomination Total Church-related Private Public 
Baptists 591 204 105 282 
Methodists 402 
Methodist 255 64 58 133 
A.M.E. 95 30 28 42 
С.М.Е. 80 15 4 12 
A.M.E.Z 22 T 5 11 
Presbyterian 66 За 16 18 
Catholic 57 15 11 zT 
Episcopal 46 13 13 20 
Congregational-Christian 92 11 9 Ти 
Christian Scientist 3 — 8 = 
Church of God 3 1 = 2 
Lutheran 3 — 1 2 
Other denominations 19 T 5 7 
Total church members 1222 
Non-church 95 36 17 19 
No answer 28 
Total 1,345 


Church attendance and activities of students. It appears evident that, 
taken as a whole, the students of this study attend church and engage in 
church activities fairly regularly when at home. More than 700 of the 
1,345 students reported that they engaged in regular Sunday-school work, 
while 445 reported that they participated in the work of some Christian 
youth organization such as the Baptist Young People’s Union, the Ep- 
worth League, or the Christian Endeavor Society. 

Moreover, the results of the study show that the Negro college student 
does not altogether neglect church attendance when at home. Practically 
50 per cent of the respondents said that they attended church every Sun- 
day when at home, while another 25 per cent said that they attended 


STUDENTS’ ATTITUDE TOWARD RELIGION 109 


church at least 3 Sundays per month. Seventy-five per cent of the students, 
therefore, asserted that they attended church with a remarkable degree 
of regularity. Again, 17 per cent of the students asserted that they 
attended church as often as twice a month. A relatively small number in- 
dicated that they attended church less than 12 Sundays a year and a few 
affirmed that they never attended church. 

A criticism has sometimes been made that the college educates students 
away from the church. If the students are accurate in the statements 
made in this questionnaire, it would appear that, should a negative atti- 
tude with respect to church-going result from college education, it is not 
very noticeable before the end of the college experience. One is safe in 
saying, therefore, that Negro college students in general do not neglect 
the church. Here is a basis for much more optimism than has often been 
felt with regard to the responsiveness of college youth toward religion 
and the church. Other students of the problem have found similar results.? 

Attitudes of students toward courses in religion. The question of offer- 
ing courses in religion has been one of the important issues in higher edu- 
cation in recent years. What students think of courses in religion to which 
they have been exposed is of value in estimating the effect of the college 
program at this point. In response to the request, “If you are taking or 
have taken college courses in religious subjects, check the word which 
best describes your estimate of these courses: fascinating, interesting, 
not very stimulating, dull," replies were made by 719 students or 53 per 
cent of the total number of respondents. 

As many as 8 per cent of the students replying to this question said 
that their courses in religion were “fascinating,” while a surprisingly 
large number, 77 per cent, said that they found their religious courses 
“interesting.” It should be observed here, however, that while the word 
“interesting” does not give as definite a clue to the real reaction of the 
students as is desirable it does give some indication of a favorable re- 
sponse to the academic study of religion. The large number of students 
checking this reaction implies further that the college teachers of religion 
were, as a whole, stimulating. Only 10 per cent of the students indicated 


2. *Negro college students are motivated by high ideals. This is revealed by the 
reasons given for attending the college of their choice; reasons given for their choice 
of occupation; types of hobbies in which they are predominantly interested; and 
their affiliation with religious interests. . . . Nearly four-fifths of these students 
attended church and Sunday School regularly during their high school career and only 
0.39 per cent said that they did not attend church at all. Ninety-five per cent of the 
students claimed membership in a church. This fact should be of special import to 
Negro colleges in stimulating them to nurture and preserve the high ideals of stu- 
dents." Ambrose Caliver, A Background Study of Negro College Students, United 
States Office of Education Bulletin, 1933, No. 8 (Washington, United States Govern- 
ment Printing Office, 1933), p. 108. 
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that their courses were “not very stimulating" and 5 per cent checked the 
word “dull” as descriptive of their reaction. If we should take the total 
number of students who checked either “fascinating” or “interesting,” 
we would find that 85 per cent have a positively favorable attitude to the 
study of religion, while at the same time 15 per cent have an unfavorable 
attitude. 

Estimate of students’ attitudes toward religion. A striking situation 
is revealed in the responses to the question regarding the students’ atti- 
tudes toward religion. In answer to the request, “Please give your esti- 
mate of your fellow students as a whole toward religion: interested, in- 
different, hostile,” 35 per cent checked the word “interested,” 59 per cent 
checked the word “indifferent,” and 6 per cent checked the word “hos- 
tile." 

In the light of the statistics already given concerning church mem- 
bership and attendance of college students when at home, the question 
naturally arises as to why it is that, while 93 per cent of the students 
were church members and more than 90 per cent attended church from 
twice a month to every Sunday a month, only 35 per cent felt that their 
fellow students were interested in religion. Also of significance in the 
answer to this item is the fact that so large a proportion of students, 59 
per cent, seemed to be of the opinion that their fellow students had no 
interest in religion. Sixty-two per cent of the men and 56 per cent of the 
women gave this estimate. Whatever the concept of religion which the 
students had in mind as they gave these estimates, the conclusion is evi- 
dent that college youth do not, as a whole, think of each other as being 
interested in religion. 

In Mays' study of the religious attitudes of Negro students a similar 
situation was found. He reported that 


The religious attitude which students express for themselves is slightly 
different from that which they express for their fellow students. This is 
shown by the fact that 63 per cent of 400 students listed religion as one 
of the factors that influence their life most as over against a smaller 
percentage, 5'/ per cent, who expressed the belief that religion was a vital 
influence in the life of the students and 40 per cent who said that it was 
not a vital influence. This fact is further revealed in the constructive 
answers given to the question, what does religion mean to you, as con- 
trasted with the critical answers given to the question dealing with the 
mind of youth in religion. As youth observes the activities of his fellow 
students, he is inclined to feel that they are not religious. But when he 
thinks of his own religion and speaks for himself, he is more likely to 
speak positively about it.? 


3. Report of the Conference of College Religious Workers, Fisk University, Nash- 
ville, Tennessee, March 7-10, 1929, p. 8. 
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The small number of students who said that their fellow students were 
hostile to religion is in line with the results of the faculty estimates of 
students’ hostility to religion as given in the conferences reported in 
Chapter III. As was indicated there, no faculty group among the ones 
visited reported having any students positively hostile to religion or def- 
initely atheistic. It may be concluded that the average Negro college 
student is not imbued with any spirit of active opposition to religion. 

Attitude toward compulsory chapel. In view of the place which chapel 
exercises hold in the life of the college program, an attempt was made to 
discover how the students estimate their value. Several different answers 
were given to the following question, “What benefits do you see in the 
chapel exercises on your campus?” In each case the benefit upon which 
major stress was placed was counted in the tabulation. Only 7 per cent 
of the students failed to answer this question. Table XIV shows the data 
on this item. 


TABLE XIV 
EVALUATION OF THE BENEFITS OF COLLEGE CHAPEL BY 
1,3345 STUDENTS IN 33 COLLEGES ARRANGED BY 
TYPE OF COLLEGE 


Type of College 
Benefits Total Church-related Private Public 
1. Worship and the develop- 
ment of the devotional life 476 160 114 202 
2. Instruction in Bible and 
culture 202 45 48 109 
3. Broadening contact with 
others 162 40 46 16 
4. Cultivation of the moral 
life 61 18 8 35 
5. Fellowship and unity 39 14 T 18 
6. Development of student 
leadership 35 13 5 17 
7. Break in daily routine 10 — 6 4 
8. Social vision 5 9 — 2, 
9. Other benefits 19 9 1 9 
10. Very little benefits 136 53 22 61 
11. No benefits 101 37 21 43 
12. No answer 99 36 15 48 
Total 1,345 428 293 624 


A rather sizable minority, 17.5 per cent, frankly stated that they saw 
little or no benefit in the chapel exercises. While the majority of this 
group expressed their reaction simply, there were others who took occa- 


112 RELIGION IN HIGHER EDUCATION AMONG NEGROES 


sion to emphasize their objections in such expressions as “absolutely 
none," “‘none, except to give the monitors a job," and “по benefits except 
to receive announcements." 

It is of significance to note, however, that as many as 80 per cent of 
the students did see some benefits in the chapel programs, the emphases 
being placed predominantly upon such values as worship and the develop- 
ment of the devotional life, instruction in Bible and general culture, and 
broadening contact with others. Typical of some of the reactions of stu- 
dents in regard to the benefits of worship to be found in chapel programs 
are the following: “It is good to be able to hear inspiring addresses and 
to listen to sacred music each day." *Chapel services keep us next to the 
religious side of life." “Chapel programs aid us in starting the day off 
right." Some of the students felt that the programs enabled them to 
“gain knowledge about various aspects of life, aspects of art and various 
opinions about religion and society." 

One important feature of chapel programs, as seen from the students' 
point of view, is that they provide opportunity for young people to be- 
come acquainted with a variety of personalities other than those on the 
campus. One student said, for example, that “the speakers often talk on 
their experiences, world travel, current events or personal ideas." An- 
other asserted that, through “visiting ministers, we are exposed to a 
variety of opinions, ideas and theories." 

It is of interest to observe that some of the respondents recognized 
in the chapel programs an opportunity for the development of student 
leadership. Others suggested that the chapel services presented an op- 
portunity to enjoy a break in the daily routine of the campus. Still an- 
other value given by a very few students was that of social vision. It is 
certainly at this point that the college may assist its students in breaking 
down some of the prejudices that have their origin in the caste system. 

There is a noticeable difference between the appreciation of students in 
the private college for the chapel programs and the appreciation ex- 
pressed by students in church-related and public institutions. As many 
as 21 per cent of the students in the church-related and 19 per cent in the 
publie colleges saw little or no benefits in the chapel exercises. On the 
other hand, only 14 per cent of the students in the private institutions 
expressed this particular attitude. One explanation for this is probably 
that compulsory attendance is more prevalent in the church-related col- 
leges than in the private ones. Moreover, it may be that the chapel exer- 
cises in the church-related institutions are less carefully planned than 
are those in the other types of colleges. As a matter of fact, a somewhat 
larger percentage of students in church-related colleges than in other 
types of institutions criticized the chapel exercises on the grounds of their 
being monotonous and poorly planned. In addition to this, the figures for 
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the budget provisions for religious work indicate that more money is 
spent by private institutions for this purpose than by those colleges under 
other types of control, thus making it possible for the private schools to 
enrich their offerings in religious services to a greater extent than the 
other schools are able to do. 

The criticisms of college chapel. Besides offering an opportunity for 
students to state the benefits they saw in college chapel, the privilege was 
also given them to express their criticisms of these services. Obviously 
the criticisms of students at this point should have an important signifi- 
cance for those who are interested in the religious program of the college. 

A much larger percentage of students answered the item providing for 
statements of the benefits of chapel than the item providing for the criti- 
cisms of chapel. Whereas there were 7 per cent who failed to answer the 
former question, 26 per cent failed to state any criticisms of the chapel 
services. This fact is quite suggestive. It may be that the students are 
not as critical of the chapel programs as they sometimes think they are 
or as is commonly believed, or they may be unable to put their objections 
to chapel into concrete expression. Or, again, it may simply be an indica- 
tion of docility on the part of students failing to criticize the services. 

A total of 13 per cent of the students stated that they had no criticisms 
to make of the chapel programs on their campuses, as seen in Table XV, 
on page 114. In the space provided for the expression of criticisms of 
chapel some of the students in this group simply wrote “попе” or “по 
criticism to offer." Others took the occasion to point out some aspects of 
the chapel exercises which they appreciated. 

The major criticisms which students made of the chapel services were 
at the points of their being poorly planned and monotonous, compulsory, 
having no appeal to student interests and need, and the presentations by 
ineffective speakers. Such criticisms of college chapel exercises are not 
new. The predominance of these reactions in this study shows, however, 
that those in positions of responsibility for chapel programs need still 
to give especial attention to seeing that no pains are spared in making 
the services consciously significant in the lives of students. 

Ten per cent of the criticisms emphasized that the chapel programs 
were “too monotonous, a repetition," that “very little preparation is made 
for them,” or that the services are “undiversified, too superficial, and the 
general tone is not conducive to volitional worship.” On this point there 
has been considerable criticism on the part of students through the years. 
In the study by Mays to which reference has been made, the following 
conclusion was drawn: “Students complain that the religious programs 
are dry, dull and lack variety. Nine out of ten colleges make this criti- 


cism.” * 


4. Ibid., p. 7. 
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TABLE XV 


THE CRITICISMS OF COLLEGE CHAPEL BY 1,345 UPPERCLASS- 
MEN IN 33 COLLEGES ARRANGED BY TYPE OF COLLEGE 


Type of College 
Criticisms Total Church-related Private Public 

1. No criticism to offer 175 51 47 77 

2. Programs poorly planned, 
monotonous 141 52 20 69 

З. Compulsory nature of 
service 130 43 39 48 

4. No appeal to student in- 
terests and needs 102 29 22 51 

5. Ineffective speakers and 
speeches 99 32 34 33 

6. Services too frequent and 
too lengthy 89 36 14 39 

7. Lack of religious atmos- 
phere and materials 87 17 16 54 

8. Lack of genuine interest on 

the part of the students 
and faculty 55 21 12 22 
9. 'Too formal 42 10 8 24 

10. Lack of student participa- 
tion 17 5 Т 5 
11. Conflicting ideas set forth 3 1 — 2 
12. Other criticisms 62 11 15 36 
13. No answer 343 120 59 164 
Total 1,345 428 293 15694 


Contrary to some of the opinion relative to the lack of variety in the 
services as expressed above, a small number of students, not more than 
four or five, expressed the view that the chapel services ought to be more 
uniform than they are. Such is the attitude of the student who asserted, 
“Т feel that as different people conduct chapel they should try to have a 
uniform type of worship." It should also be pointed out that in any group 
of returns from the same institution, conflicting criticisms of the chapel 
exercises were expressed. Obviously, students have varying standards as 
to what constitutes a helpful chapel service. 

Compulsory attendance has been generally considered the most com- 
mon objection to the chapel programs on the part of students. As was 
pointed out in Chapter IV of this study, at least 86 per cent of all the 
Negro institutions studied required attendance at some form of chapel 
service. Out of the 48 colleges surveyed on this point, the proportion 
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requiring compulsory attendance was about the same among the public 
institutions as among the church-related and private colleges. 

Slightly less than 10 per cent of the students criticized the chapel pro- 
grams on the ground that they were compulsory, saying in effect, as one 
student put it, that “compulsory attendance destroys the purpose of chapel 
talks. It inhibits rather than facilitates clear thinking.” It appears to this 
investigator, however, that if the compulsory chapel programs were made 
more stimulating from the point of view of additional variety and more 
careful planning there would be much less objection to attendance on the 
part of students. 

While slightly less than 10 per cent of the criticisms of chapel in this 
study were at the point of compulsion, Mays’s conclusion from his investi- 
gation in 1929 was that “Almost all students are positively opposed to 
compulsory services for college students. They argue that forced services 
are ineffective; that college students are advanced enough to be placed on 
their own merit; that character is not developed through compulsion.” 5 

The criticism that chapel programs do not appeal to student interest 
and needs, made by 8 per cent of the students, is of particular interest. 
Obviously, many of the subjects about which chapel speeches are made 
are much more important than the students often realize. The difficulty of 
making the important materials seem important to the students is a real 
one, due to the limitations involved in securing effective speakers for the 
vital subjects. 

One of the significant findings of this study is that a few students 
criticized the chapel programs on the ground that they were lacking in 
religious atmosphere and materials. Between 6 and 7 per cent of the stu- 
dents emphasized this criticism. This fact supports the view that many of 
the college students are positively interested in religion and its values. 
Typical of the comments on this point are the following: “Chapel services 
are too often non-religious in character." “Chapel exercises are usually 
composed of announcements and less stress is placed upon the religious 
part.” “The chapel services are too academic, therefore, not helpful as a 
spiritual stimulus." The majority of such comments come from state 
institutions where sometimes care is taken to avoid any tendency toward 
religious indoctrination and also where trained religious leadership is 
not always available. Nine per cent of the respondents in the state col- 
leges made the criticism that the chapel services were lacking in religious 
elements. On the other hand, only 5 per cent of the students in private 
colleges and 3 per cent of those in church-related institutions made this 
criticism. 

One conclusion to which the above reaction points is that too often the 
speakers in college chapel for some reason avoid making a religious em- 


5. Ibid. 
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phasis in their talks. It is probable that this is sometimes done on the 
assumption that students would not be interested in a strictly religious 
address. It is true also that some speakers avoid speaking on religious 
themes because of a feeling of inadequacy in this field. In any case, it 
appears that religion is felt to be a definite need on the part of college 
students and that this need is being more adequately met by the church- 
related and private institutions than by the state colleges. 

Attitudes of students toward the religious sincerity of the college ad- 
ministration and staff. The college that attempts to be religious will seek 
somehow to let its students see the principles of religion in operation in 
the various phases of its activities. If the students themselves do not see 
religious ideals implicit in their teachers, both in the personal lives of the 
instructors and in the conditions which are provided for the curricular 
and the extracurricular activities of the campus, they will be deprived of 
one of the most important potential educative forces in their college 
career. In view of this consideration, a simple question was raised de- 
signed to throw some light on how the students of this study felt toward 
the religious sincerity of their teachers. The question was: “Do you 
feel that, in general, the college administration and staff exemplify in 
their activities and responsibilities a genuine religious spirit?" The lim- 
itations of the phrasing of this question are readily admitted. Space was 
provided only for a categorical answer of “yes” or “no.” Some oppor- 
tunity could have been provided for students to express certain quali- 
fications or gradations of religious sincerity on the part of teachers. In 
spite of these limitations, it is felt that the answers made to this question 
will be some useful index to how effectively the college is succeeding in 
its efforts to mediate religious and moral principles to its students through 
its own activities. 

Forty-nine per cent of the students answered “уез” to the above ques- 
tion while 46 per cent answered “по,” as shown in Table XVI. Five per 


TABLE XVI 


ATTITUDES OF 1,345 UPPERCLASSMEN TOWARD THE RELI- 
GIOUS SINCERITY OF THE COLLEGE ADMINISTRATION 
AND STAFF IN 33 COLLEGES ARRANGED BY TYPE 


OF COLLEGE 
Type of College 
Response Total Church-related Private Public 
Yes 637 251 136 250 
No 611 149 133 829 
No answer 97 28 24 45 


Total 1,345 428 293 624 
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cent failed to respond. In other words, it can be said that the majority 
of the students who answered the question feel that the colleges are re- 
ligiously in earnest; yet the division of opinion here is quite close, and 
it is likely that if there had been 100 per cent response to the question the 
division of opinion would have been more nearly equal. 

The percentage of replies favorable to the college faculties varied con- 
siderably when the individual colleges were studied. In some instances 
the replies were as much as 83 per cent favorable. In some other instances 
the replies were around 80 per cent negative. In still other instances there 
was fairly even balance in the replies. The net result of each type of 
reaction upon student morale and the shaping of attitudes is obviously 
profound. 

The significance of this response is seen in that, while it is generally 
agreed that all of the college presidents believe in the value of religion 
for the educational process, less than 50 per cent of the students in the 
33 colleges felt that the college administration and staff were themselves 
religious in their administrative relation to the students. The question 
may arise as to what the students had in mind by “genuine religious 
spirit" when they checked the answer to this question. The intention be- 
hind the statement of the question was to find out whether the students 
themselves were convinced that the faculty were honestly endeavoring 
to exemplify real religious sincerity. It is possible that some of the stu- 
dents may have interpreted the question in terms of the formal and overt 
expressions of religion such as conducting services of worship or in more- 
or-less active participation in such services. Yet, in spite of this possible 
inadequate understanding, the conclusion is drawn from a considera- 
tion of the responses as a whole that the interpretation of the question 
given by the students was generally in line with what was intended. 

An important variation is to be seen in the replies to this item when 
they are compared according to the type of college from which they 
come. The figures show that in the church-related institutions the students 
predominantly feel that the administration and staff show a genuine re- 
ligious spirit, while those in the private colleges are almost equally 
divided on the matter. On the other hand, the students in the public col- 
leges are predominantly of the opinion that their administration and 
staff do not show a genuine religious spirit. Admitting that some of the 
students may have interpreted the question as suggested above, that is, 
in terms of the overt expression of religion in religious exercises, it is 
still striking that there is a marked contrast between the replies coming 
from the three types of colleges. This contrast suggests a real difference 
in the type of administrative relation to students which obtains in the 
church-related colleges and the public institutions. Fifty-nine per cent of 
the students in church-related colleges felt that the faculty demonstrated 


118 RELIGION IN HIGHER EDUCATION AMONG NEGROES 


religion practically as compared with only 40 per cent of the students in 
public colleges. At the same time, 35 per cent of the students in the church- 
related colleges felt that the faculty did not show a genuine religious 
spirit, as compared with 52 per cent of the students in the public colleges. 
The answers for students in the private colleges were 46 per cent in the 
affirmative and 45 per cent in the negative. 

One of the conclusions to which the figures just given may lead is that 
the presidents of the church-related colleges are more careful to select 
staff members along the line of their possible contributions to the reli- 
gious life than are the presidents of private and public colleges. With 
the latter types of institutions the emphasis is primarily on the teachers’ 
ability to handle their respective fields rather than upon the contribu- 
tion they may make to religion on the campus. This is not to say that the 
teachers in the church-related colleges are not considered from the point 
of view of their scholarship and teaching ability but that the administra- 
tors of the church-related institutions, in response to the stated objectives 
of the college as well as in response to the demands imposed upon them 
by the denomination to which they are responsible, are of necessity more 
concerned about the religious qualifications of their instructors than are 
the presidents of other types of colleges. 

Granted, however, that the teachers in the church-related colleges are 
rated more highly religiously than those in other institutions, the per- 
centage of the affirmative answers to the question is not as high as pos- 
sibly it should be. After all, only 59 per cent of the students in the church- 
related institutions expressed faith in the religious sincerity of their 
teachers. This number is relatively small in the light of the purposes of 
higher education in general and of the church-related college in particular. 
Unless the church-related institutions can be more convincing to the 
students at this point, they will hardly justify their claims. 

Again, one may well raise the question as to what is the bearing on the 
objectives of any program of higher education, whether under church, 
private, or public control, of the students’ failure to find genuine religious 
sincerity exemplified by their faculties. As has been pointed out, by far 
the large majority of students in all institutions for Negroes are church 
members. If upon coming to college they discover the absence of religious 
ideals in the faculty members themselves, it is not to be a matter of sur- 
prise if some students are influenced toward being less hospitable to re- 
ligious motivation by the time they leave college. 

The effectiveness of students active in religious work. In an attempt 
to find out how students evaluate their fellow students who work in the 
field of religion, the following question was raised, “Do the students who 
are most active in the religious program of the campus exert any real and 
practical influence upon the personal and moral life of the rest of the 


STUDENTS’ ATTITUDE TOWARD RELIGION 119 


student body?” Fifty-five per cent of the replies were in the negative, 
while 38 per cent were in the affirmative. The remainder failed to respond. 

Personal experience in several institutions, however, leads one to feel 
that this unfavorable reaction on the part of students is not representa- 
tive of the real effectiveness of those of their number active in religious 
work. In some instances the student religious leaders are among the out- 
standing youth on the campus and are active not only in the Christian 
Associations but in many of the other organizations as well. Thus the real 
effectiveness of such students as religious influences on the campus may 
not be wholly recognized. 

It should be said that much of the effectiveness of religious work on 
the campus will be determined by the extent to which such activity is able 
to attract competent student leadership. One of the conclusions which 
these figures suggest is that in many campus situations the religious 
organizations need a dynamic, motivating ideal that in itself will generate 
magnetic influence and command the attention and interest of college 
youth. Some of this dynamic is to be seen in certain nonreligious organ- 
izations. Greek-letter societies are almost always able to call forth deep 
loyalty and sacrifice and expenditure of energy on the part of students. 
When religious activities and organizations can meet these requirements 
the effectiveness of a religious program will be inevitable. Such agencies 
will then provide a cause to which the competent students will be able to 
give themselves unreservedly. 

Outstanding religious and ethical problems faced by students. It is in- 
dispensable in planning any program of religion in higher education to 
have an understanding of the outstanding religious and moral problems 
students have. Obviously, the religious program of the campus must be 
designed to help meet the needs of students in these areas of their experi- 
ence. For this reason what students themselves have to say rgarding their 
most significant problems will be a useful part of the study of religion on 
the campus. The question was put as follows, “What do you feel are the 
outstanding religious and ethical problems which students in your insti- 
tution face in their college life?" 

It is of significance to observe that of the 1,345 students of this study 
only 61 per cent replied to this question. This is quite likely to be attrib- 
uted to the fact that many students are not able to give articulate expres- 
sion to the problems they face. One would not deny that there are some 
students for whom life flows along rather smoothly, presenting no con- 
fliets or issues perplexing to their thinking. In fact, one or two under- 
graduates plainly said that students were not interested enough to have 
any problems. Yet this estimate is hardly typical. Most persons acquainted 
with the psychology of adolescence would agree that it is common for 
youth of college age to be perplexed with problems of various kinds. 
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The largest percentage of replies to this question included problems 
related to some type of religious adjustment or thought, as Table XVII 
shows. Slightly more than 26 per cent of the students responding to this 
item listed problems that can be classified under this general category. 
In the tabulation of the returns, these replies were listed under the fol- 
lowing heads: “changes апа readjustments in religious and moral out- 
look," “theological problems," and “understanding the significance of 
religion and the church." For some students, to use the language of one 
of them, “the existence of God is a question in most minds." Others felt 
the major problem to be “the disregard of religion—tendency toward 
unbelief." 


TABLE XVII 


OUTSTANDING RELIGIOUS AND ETHICAL PROBLEMS LISTED 
BY STUDENTS IN 33 COLLEGES ARRANGED BY SEX 





Problems Total Percentage* Меп Women 
1. Personal morality 192 29.2 95 9 
2. 'Theological problems 105 T2 58 47 
3. Understanding the significance 
of religion 12 8.7 81 41 
4. Neglect of the spiritual life 68 8.2 20 48 
5. Compulsory chapel and church 
attendance 56 6.8 22 34 
6. Social morality 42 5.1 18 24 
7. Changes and readjustments in 
religious and moral outlook 42 5.1 18 24 
8. Getting along with one’s fellows 35 4.3 14 21 
9. Maintaining inner integrity and 
control 30 4.0 19 14 
10. Adjustment tonew environment 28 3.4 14 14 
11. Denominational differences 27 3.4 11 16 
12. Relation between science and 
religion 29 2.8 T 16 
13. Relation of religion to social 
problems 18 2.2 9 9 
14. Desire for spiritual and moral 
uplift 15 1.8 6 9 
15. Undesirable recreation T 8 4 3 
16. Racial adjustment 5 ‚6 2 3 
17. Other problems 57 6.9 АТ 30 
18. No answer 520 179 341 
Total 1,345 554 791 


* The percentages are based оп the 825 students who actually listed problems, 


STUDENTS’ ATTITUDE TOWARD RELIGION 121 


In regard to the more general problem of understanding the signifi- 
cance of religion and the church, it is clear that this is one of the important 
aspects of students’ religious difficulties. Some students pointed out the 
major problem to be “finding out what religion is; knowing the function 
of it in our lives"; “the problem of students trying to find themselves 
among various philosophies” ; and the fact that “what students are taught 
in college is sometimes different from what they learn at home, thus 
causing their ideas to change." 

Yet, in spite of this sizable group, 26 per cent, expressing difficulties 
in the area of religious adjustment and interpretation, it is true that the 
majority of students are not atheistically inclined ; neither can it be said 
that they are positively agnostic. Instead, the temper of the comments in 
general expresses uncertainty or questioning marked by a sincere attempt 
to discover the solution to the problems mentioned. The statistics here 
are in line with a comment made by one of the college presidents to which 
reference was made earlier; that is, that college students have “an un- 
satisfied yearning for religion." 

Incidentally, the findings made by Bond in a study of the religious atti- 
tudes of 500 students in a small college are singularly similar at this 
point. Although Bond concluded that the students of his study are not 
concerned very much about theological problems, he asserts that there 
was “evident desire for reality in religious faith" and that they were 
“sincerely, if not intelligently religious," accepting the “time-honored 
values" such as “church, Christian association, Bible, prayer, belief in 
immortality, and Jesus." ° 

Nearly 13 per cent of the respondents of the present study listed prob- 
lems in the area of personal morality. That students have always been 
keenly interested in problems of right and wrong has long been recog- 
nized. The transition from school to college is accompanied quite often by 
the problems incident to changing from parental or home authority to the 
somewhat less restrained life of the college community. In many instances 
students are not prepared for this new freedom. The contact with fel- 
low students or faculty members of moral ideals different from their 
own or their parents' brings some acute problems of adjustment with 
respect to the meaning of right and wrong. Some of the problems 
listed in this area were “the problem of cheating," “the problem of con- 
trolling yourself when you are away from home,” “the moral attitude 
toward life; what is wrong and why,” and “honesty and loyalty to ideals." 


The results here give rise to the conclusion that in general the students 
of this group are sincerely concerned about personal moral problems and 
6. C. H. Bond, A Study of the Religious Attitudes of 500 College Students (New 


York, Bucknell University and the Board of Education of the Northern Baptist Con- 
vention, 1939), p. 24. 
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the relation of religion thereto. Such problems are common to youth re- 
gardless of race. Especially are these problems perplexing to students in 
an age when, for society in general, moral standards and ideals are in a 
state of flux. Unless the student is fairly well adjusted when he comes to 
college, the so-called “acids of modernity,” combined with the normal 
problems of readjustment to new ideas he is likely to meet in college, 
will produce a period of moral uncertainty on his part. 

Experiences that have hindered the development of students’ religious 
faith. The outstanding religious and ethical problems which students face 
in their college life constitute some of the background of the experiences 
which hinder the development of their religious faith. A comparison 
shows a strong correlation between the religious and ethical problem 
area and the experiences that hinder religious faith. As stated in the ques- 
tionnaire, the question was, “What experiences have you found to be a 
hindrance to your religious faith?” 

A rather large variety of experiences was listed in response to this 
item, although only 61 per cent of the students provided data on this ques- 
tion. As in the case of the students’ statements of the problems they face, 
it is quite likely that the hindering experiences were there but that a large 
percentage of students were unable to give satisfactory expression to them. 
A comparison between Table XVII and Table XVIII will show that the 
percentage of students failing to answer this item is the same as the num- 
ber failing to respond to the question regarding problems students face. 

At the outset it is noteworthy that slightly more than 25 per cent of 
the students giving data here stated definitely that they had no experiences 
hindering to their religious faith. The students of this group constitute 
the largest number answering in any one category listed and this number 
is eight points higher in percentage than the next highest group. Is it 
that these students’ world, personal and social, has been so sheltered that 
they have had no hindering religious experiences or is it that they have 
been so well adjusted all along that they have weathered every possible 
attack on religious faith that has occurred to them in normal living? Both 
of these alternatives are doubtless applicable in a number of cases. But 
there is a third explanation which will probably take precedence over 
the two just mentioned. The theological background from which most 
Negro students come is relatively conservative and otherworldly. This 
would mean that religion is frequently interpreted rather narrowly by 
them; that is, they do not always see the relevance of some of the prob- 
lems of thought, or even of social and personal problems, to religion. If 
this is the case, we have a type of religious adjustment which arises from 
spiritual shortsightedness rather than profound spiritual vision. 

The fact that the largest number of hindering experiences listed by 
students relates to general problems of religious thought indicates the 
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TABLE XVIII 


EXPERIENCES THAT HAVE HINDERED THE DEVELOPMENT 
OF STUDENTS’ FAITH 


Hindering Experiences Total Percentage * Меп Women 

1. None 208 25.8 95 nis 

2. Influence of college courses 143 17.4 58 85 

3. Problem of religious thought 100 122 44 56 
4. Immorality of supposedly reli- 

gious people 69 8.4 49 20 

5. Influence of fellow students 49 6.0 26 28 
6. Required chapel or religious 

courses 30 8.7 15 15 

7. Scepticism on part of others 29 9.5 16 13 

8. Religious frustration 26 82 13 18 

9. Personal moral problems 19 2.3 13 6 

10. Problem of recreation 19 2.8 4 15 
11. Inadequacy of leaders in col- 

lege of community 15 1.8 9 6 

12. Influence of teachers 14 127 9 5 
13. Adjustment to campus environ- 

ment 14 Ts { 8 6 

14. Problems of race 14 1.7 T 7 
15. Problem of practical social re- 

ligion To 1.6 8 10 

16. Sunday work or play T2 1.5 6 6 

17. Inadequacy of college provisions 9 Let 2 7 

18. Economic inequalities 6 И 2 9 

19. Religious orthodoxy 6 i 4 2 

20. Others 26 2:2 13 13 

21. No answer 524 157 367 

Total 1,345 554 791 


* The percentages are based on the 821 students who actually listed hindering ex- 
periences. 


difficulties involved in the transition from parental and home-church 
religious influences to those characteristic of the college community. 
Over 17 per cent of the students listed problems in these areas 
The students must become adjusted to the new way of facing facts 
through the scientific method. Moreover, there is a correlation here be- 
tween problems of religious thought as outstanding for students and prob- 
lems of religious thought as experiences that hinder the development of 
the religious life. Experiences under this general heading were listed 
separately. Twelve per cent of the students replying listed as hindering 
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experiences some problems dealing directly with religious thought, in- 
cluding such difficulties as “differences of opinion encountered in meet- 
ing students of different denominations other than mine,” “the seeming 
invariable triumph of wrong over right,” ‘contradictions in the Bible, 
and the hostility toward religion in general by individuals," and “the 
conflicts arising from the study of religion and science.” 

The influence of college courses is to be observed in the expressions of 
students at this point. Some of the courses listed as hindering the develop- 
ment of the religious life were even in the field of religion, as well as psy- 
chology and the natura! sciences. As many as 17.5 per cent of the students 
responding to this item attributed experiences hindering religious faith 
to courses taken in college. For the student who is endeavoring sincerely 
to be religious, the problems in the area of the logical validation of re- 
ligion are acute. Certainly the college cannot be too careful in endeavoring 
to make the provisions necessary for helping the undergraduate through 
the period of religious uncertainty which is likely to come in the life of 
every thoughtful student. 

That students are vitally affected by the moral and spiritual life of 
their adult leaders is clear from the fact that a fairly large group men- 
tioned the immorality of supposedly religious leaders and the inadequacy 
of leaders in the college or community as experiences that hindered their 
religious faith. According to some of the statements made in this connec- 
tion, many of the students feel very keenly at this point. In reference to 
this one student, for example, said, “People who are preaching the faith 
are not living up to it." Another affirmed that difficulty was felt because 
of the “bigotry, hypocrisy and racial and color discriminations in the 
church itself." Still another type of reaction is that of the student who 
said that “most speakers ‘talk through their hats.’ They do not say what 
they really feel or mean." This is one of the most serious of the statements 
made by students regarding hindrances to religious faith. Although the 
percentage of times this criticism was mentioned is relatively small when 
compared with the other hindering experiences, it is nevertheless true 
that religious leaders must examine with humility the criticisms made 
against their moral and spiritual life, for it is often through the ideal of 
a worthy life that religion is transmitted to others and particularly to 
youth. 

A few students said that required attendance at chapel or in courses in 
religion constituted experiences that hindered religious faith. Where 
such students belong to faiths or denominations different from those dom- 
inant in the religious services or in the class, it is easy to see that com- 
pulsory attendance would present a problem. 

Other students indicated some aspect of religious frustration as hin- 
dering them spiritually. The frustrations were largely those arising from 
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inability to attend the church of their choice or from being unable to at- 
tend church at all or as often as they desired. Unwholesome recreation was 
also mentioned by a few students. Again, the problems incident to racial 
discrimination and economic inequalities were mentioned but not as often 
as one might have thought. Here again the explanation is probably due to 
the fact that for many students these problems are not thought of as 
having close relation to one’s religious faith because of the otherworldly 
presuppositions dominant in much conservative religious dogma. 

These statistics show once more the general religious sincerity to be 
found among college youth. The statements are for the most part indica- 
tive of the idealism that is characteristic of adolescence. Certainly the 
college may well study how it may meet the intellectual and spiritual 
problems of its students with increasing facility and effectiveness. 

Available college resources for help in solving students’ personal prob- 
lems. Having attempted to find out the problems which students face in 
their college experience, an effort was made to find out to what extent, in 
the students’ own opinion, the college was providing agencies or individ- 
uals for help in the solution of their personal problems. The statement of 
the question was as follows: “What forces in your college are available to 
the students for help in solution of their personal problems?" Eighty-one 
per cent of the students answered this item. 

Eight per cent of the 1,345 students stated that there were no forces 
for help available in their colleges. The distribution of this number by 
type of college shows that the largest percentage is to be found in the 
church-related institutions, as shown in Table XIX, on page 126. Ten per 
cent of the 428 students in the church-affiliated colleges and 7 per cent in 
the private and public colleges said that there were no available resources 
in their colleges for help in solving personal problems. 

Why, one may inquire, do 8 per cent of the students of this study say 
positively that there are no forces in their colleges for help in solving 
personal problems? Since these students are scattered among the 33 col- 
leges of this study rather than located in just a few institutions, it is likely 
that for them either there was no recognition of available resources or 
those resources available were considered ineffective by the students. In 
view of the fact that the majority of the students were able to list re- 
sources of various kinds, the second of these explanations is the more 
probable one. 

Of the number of forces actually listed, the largest group was that of 
faculty advisers. These were not necessarily faculty members with the 
official title of “Adviser” but were simply members of the staff whom the 
students considered as helpful in an advisory capacity in the area of per- 
sonal problems. The majority of other forces mentioned were, of course, 
faculty members. 
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TABLE XIX 
AVAILABLE COLLEGE RESOURCES FOR HELP IN SOLVING 
PERSONAL PROBLEMS AS LISTED BY 1,345 UPPERCLASS- 
MEN IN 33 COLLEGES ARRANGED BY TYPE OF COLLEGE 


Type of College 
Resources Available Total Church-related Private Public 

1. None 110 45 22 48 
2. Faculty advisers 237 81 42 114 
3. Personnel counselors 168 64 19 85 
4. Dean of men 155 48 49 58 
5. College minister 84 6 44 34 
6. The Y.M.C.A. 70 20 12 38 
7. Academic deans 85 6 12 T 
8. Student council 83 7 f 19 
9. Instructors in religion 28 19 1 8 
10. Religious exercises 24 4 4 16 
11. Dean of women 23 2 10 10 
12. Student advisers 22 T 6 9 
l9. Thea W-C- A. 20 8 2 10 
14. The president 13 6 4 9 
15. Courses in religion 13 8 1 4 
16. Library books 11 9 1 T 
17. House directors 10 B 4 3 
18. Friends 7 1 _ 6 
19. Others 33 10 6 17 
20. No answer 249 19 41 128 
Total 1,345 428 293 624 


Among the faculty groups mentioned most frequently as helpful re- 
sources were the deans of men, who were listed by 155 students. Some 
variation is observed when the returns are compared according to type 
of college. More students in private colleges than in church-related and 
public institutions mentioned the dean of men as a helpful counseling 
resource. The percentages were 17, 11, and 9, respectively. The explana- 
tion of this is doubtless that in the private colleges much more emphasis 
is put upon the dean of men as an advisory officer than in the other col- 
leges. It is striking to note also that almost as large a proportion of women 
students mentioned the dean of men as did the men students. Thirteen 
per cent of the men and 10 per cent of the women students listed the dean 
of men. The influence of this officer is felt by both sexes, in the classroom 
as well as through his regular duties on the campus. It is also of interest 
to note that, while 12’per cent of the students listed the dean of men as a 
helpful resource in solving personal problems, only .7 per cent mentioned 
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the dean of women. It appears that the deans of women, who are to be 
found in almost every coeducational and women’s college, are not mak- 
ing themselves felt as effectively as are the deans of men. 

Of more than ordinary interest is that 5 per cent of the students men- 
tioned the Young Men’s Christian Association on their campuses as a 
helpful resource in solving personal problems. In addition, 4 per cent of 
the students listed the Young Women’s Christian Association and the 
Student Council. One may conclude from this study that in spite of the 
weaknesses of the student organizations these agencies constitute some 
of the helpful resources in the colleges for the personal adjustment of 
students. The active participation of students in the work of these organ- 
izations, as well as the benefits to be derived from forum discussions and 
religious exercises sponsored by these groups, serves to provide intellec- 
tual stimulation and spiritual guidance to a fairly large proportion of 
individuals. 

Attitude of students toward the availability of a religious leader on 
the campus for help in solving religious and moral problems. It is one of 
the basic assumptions of this study that the presence of a competent re- 
ligious leader and counselor on the college campus is fundamentally de- 
sirable and necessary if the college is to meet the all-round needs of the 
students. It is not enough for the college administrators merely to employ 
persons for this purpose. The students themselves must recognize in them 
the possibilities for guidance in the fundamental issues of religious living 
and spiritual health. 

Besides raising the question with students regarding campus resources 
available for help in solving personal problems, it was decided, as an ad- 
ditional check on the question of whether the colleges were making ade- 
quate provisions at this point, to raise the following questions: “Is there 
a religious leader on the campus from whom you may seek help in the 
solution of your moral and spiritual problems? If not, do you feel the 
need of such a person?" A “уез” or “по” answer was provided to be 
checked by the respondents. 

One thousand thirty-eight students, 77 per cent of the total number 
included in the study, responded “уез” to the first of these questions, while 
239 students, 18 per cent, responded “по.” Five per cent failed to provide 
data. The immediate conclusion on this point, therefore, is that, regard- 
less of whether or not the students make adequate use of the counsel of 
the religious leader, the majority do recognize the availability of such 
a person on the campus. In answering this question, many students proba- 
bly did not have in mind merely a director of religious life but any person 
on the coilege staff whom they considered capable of giving this kind of 
counsel. 

Of the 239 students who answered “по” to the question of whether 
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there was a religious leader on their campus from whom they could seek 
help in the solution of their moral and religious problems, 171, or 72 per 
cent, said “уез” to the question of whether they felt the need for such a 
person. Sixty-two, or 26 per cent, said that they did not feel the need for 
a religious leader. Two or three of these students indicated in their re- 
sponse that the religious leader they had on their campus was ineffective. 
At least two others said that they could not trust the appointed person 
with their difficulties. 

It is significant that the largest percentage of students answering that 
they felt the need of a religious leader on their campus was in the public 
colleges, where also the largest proportion of students said that there 
was no such person on their campus. Seventy-seven per cent of the stu- 
dents of this group in the public colleges affirmed that they felt the need 
for a religious leader, as compared with 67 per cent in the church-related 
colleges and 53 per cent in the private institutions. 

These figures and the comments given by students confirm the conclu- 
sions previously given; that is, the average student of this study, if not 
the average student in all colleges for Negroes, is fundamentally inter- 
ested in religious values, and because of this fact the college has an in- 
escapable obligation upon it to provide the most adequate resources in 
personnel and facilities for meeting the religious and moral needs of its 
constituency. 

Courses students have found most helpful to their religious faith. 
Nearly three fourths of the students responded to the request, “List in 
the order of their significance the courses which you have found to be 
most helpful to your religious faith." The limitations involved in tabu- 
lating the returns made it necessary to record only the first course listed 
by the student, which from the point of view of the study is the most im- 
portant. 

Next to the courses in religion which, as may be expected, constituted 
those listed most frequently were courses in history, listed by 12 per cent 
of the respondents as seen in Table XX. It is apparent here that the study 
of history in some way, as far as the students of this study are concerned, 
carries with it the validation of religion as well as the clarification of its 
function in the historical process. 

There is little correlation between the number of students majoring 
in the courses listed as being most helpful and the number of times these 
courses were listed. For example, the largest number of students respond- 
ing to the questionnaire were majoring in education, yet this subject 
ranks eighth in the list of courses helpful to religious faith. The field of 
history comes closest to showing any correlation at this point. One hun- 
dred fifty-two students were majoring in this field, while 161 mentioned 
it as being most helpful to their religious faith. One would not deny, how- 
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TABLE XX 


COURSES STUDENTS HAVE FOUND MOST HELPFUL TO THEIR 
RELIGIOUS FAITH 


Name of Course Number of Times Mentioned 
ПОПОТ К Seo pe a нул IN 104 
Bae CIOUSPCOUrSCS = O LUMINE ECC EUM 325 
SSCL UOT IV AS ONE БК OT Fee ean АЕ 161 
Ame hlosophylt c Wem CERE eR 2. a 95 
RES OGIO] OGY Meu cant Ote moe Poet ie 94 
О CICTICECOULSES к o. Lut eec. кул, 52 
"у Е УСПООСУ v NEL LS. КАЛ, ОЛДО 47 
SEnolsng E Ex O Naro forse. 34 
OREO UCA OMe a ee ue Ce eiit Ens 2, 
ОУ ОЕТ ча ТЫА Л лыкты. 8 
IS VLOUCE mia 2 AU O e с УО T 4 
ОЛЕ Опе CCOUOUIICS ЕЕ у ee ete: 4 
PSEC) UCT е УЛ УУ Г Т ЖО УЛ 20 
ПЛА ОЖАП5Уу ӨГ КЕК ne ee о Е 370 

ВО САТИР MER 1,345 


ever, that the field of major specialization would be one of the determin- 
ing factors as some students evaluate the courses most helpful to their 
religious faith. For example, the largest percentage of students mention- 
ing music were majors in this subject. Moreover, the personality and re- 
ligious sympathy of the particular teacher will be one of the most impor- 
tant factors in any case. But the figures show that courses in religion, 
history, philosophy, and sociology rank as most helpful to the religious 
faith of students according to their own estimation. 

Members of the staff who most effectively influence the religious and 
moral life of the students. It is useful to discover not only what courses 
students find most helpful to their religious faith but also what are the 
academic interests or college responsibilities of the faculty and staff mem- 
bers who most effectively influence the religious and moral life of the 
students. Students were asked, “Please list in the order of their signifi- 
cance the teachers or staff members who have most effectively influenced 
your religious and moral life. (If you do not care to give the names of such 
persons, give the field of their major work, for example, ‘History teacher,’ 
‘Bible teacher,’ ‘the coach)” 

The most influential teachers mentioned by the students correspond 
roughly to the most helpful courses mentioned by them. That is to say, 
the teachers in the fields of religion, history, sociology, and philosophy 
stand out as the most helpful staff members religiously, just as the courses 
taught by them stand out as being most helpful. The one exception, how- 
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ever, is in the case of teachers of education. While courses in education 
ranked eighth in the list of those most helpful to the religious life of stu- 
dents, the teachers of education ranked fourth among the most influential 
persons on the staff as far as the religious and moral life of the students 
was concerned. 

Included among the persons mentioned a fairly large number of times 
were the college presidents themselves. These ranked third in the tabu- 
lation. Six per cent of the students said that the president was the most 
helpful staff member in the area of religion and morals. In some instances 
the president was mentioned a number of times by the students while in 
others he was not mentioned at all. Yet the fact that the name of the presi- 
dent ranks third on this list is quite significant. It suggests that, although 
he does not meet the students often, if at all, in the classroom, neverthe- 
less, through chapel talks, or even by the general impression he makes 
upon them, as well as through personal contacts, he is able to inspire a 
fairly large number of students. It is also to be borne in mind that, out of 
44 colleges from which information was available, 41 per cent of the 
presidents were licensed or ordained ministers. Three of these were in 
tax-supported schools. 

The findings of this study indicate that the religious and moral influ- 
ence exerted upon students by staff members is generally effected not 
primarily by virtue of common academic interests but rather by certain 
spiritual and moral qualities teachers possess and through which they 
inspire students toward higher ideals. Whether the teacher is profes- 
sionally religious or has his major academic interests in science or lan- 
guages or in any other field, he will, more often than he is aware, be a 
vital and determining factor in the shaping of the character of the stu- 
dents with whom he is associated. 

Areas of thought in which changes in students’ thinking have occurred. 
The college experience affects the thinking of the students at many points. 
In many instances by the time the student reaches the upper division of 
the college course his attitudes toward fundamental issues have been com- 
pletely transformed. 

In the study edited by Hartshorne, From School to College,’ data were 
gathered from several hundred college youth in various institutions re- 
garding the changes in their thinking on some of the crucial aspects of 
life and society. The table used in this study was appropriated, with one 
modification, for the purposes of the present investigation. In addition 
to the twelve “areas or subjects of thought" listed by the investigator in 
the Yale study of the transition experience, an area of thought termed 
“ту attitude toward white people" was included in the present study in 


7. Hugh Hartshorne, ed., From School to College (New Haven, Yale University 
Press, 1939). 
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order to determine to what extent, if any, Negro students are changing 
their attitudes with regard to this important area of adjustment. The 
statements calling for information on these points were as follows: “In 
their college experience many students find their thinking changing with 
reference to various aspects of life. Listed below are some of the areas in 
which such change often occurs. Please indicate by checking in the ap- 
propriate space the extent of such change in your own thinking." 

The statistics of Table XXI show that there are four areas or subjects 
of thought with respect to which the thinking of at least 50 per cent of the 
students of this study has undergone ‘‘much change." In the order of their 
rank, these areas are “what life means to me, philosophy of life," the 
“value of college education for life," “science and man's place in the uni- 
verse," and “the economic situation." It is natural that the thinking of 
students should be modified in the above areas, for they have very few 
definite concepts in regard to these aspects of thought at the beginning 
of their college career. The courses in science, the acquaintance with a 
new type of education, the increased sense of the social relations of hu- 
manity, as well as the enlarging historical perspective, all these inevita- 
bly result in the enlargement of the student's mind. He tends to see life 
as a whole. His world view takes on new meaning and his relationship to 


TABLE XXI 


AREAS OF THOUGHT IN WHICH CHANGES IN 1,345 STUDENTS' 
THINKING HAVE OCCURRED, ARRANGED ACCORDING 
TO RELATIVE EXTENT OF CHANGE 


Extent of Change 
Much Little No No 
Area or Subject of Thought Change Change Change Answer 
1. What life means to me: philos- 
ophy of life 755 357 108 125 
2. Value of college education for life 720 326 182 111. 
3. Science and man’s place in the uni- 
verse 717 848 146 184 
4. The economic situation 652 383 171 189 
5. My life’s work: vocation 554 363 260 168 
6. Politics 520 912 286 167 
7. Personal moral problems 438 545 217 145 
8. Religion and its place in the social 
order 428 510 218 184 
9. Relationships with the oppositesex 402 545 278 125 
10. Marriage 892 401 401 151 
11. Religion in your own life 348 532 355 110 
12. Prayer 343 394 465 143 


18. My attitude toward white people 340 425 478 95 
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society tends to become more clearly defined. This is as it should be in 
college education. 

Among the least-affected areas of thought was that of prayer. It ap- 
pears that the average student of this study was only slightly affected in 
his thought about religion in general. It would seem, in view of the ad- 
mitted change with respect to “science and man's place in the universe,” 
that a corresponding change would occur in the student's ideas of prayer. 
Since this is not the case, it is apparent that students' attitudes toward 
religion vary relatively little between their freshman and senior years. 
That some modification at this point occurs is evident, as already shown 
in the discussion of outstanding religious and ethical problems faced by 
students. Among the largest percentage of religious problems and diffi- 
cult experiences for this group were those in the area of readjustment to 
new theological concepts. Yet it is clear that the modifications are not 
serious enough in the students' minds to be designated by the expression 
“much change." 

The findings of the present investigation are strikingly similar to those 
in the Yale study of the transition experience, with respect to both the 
areas in which the largest number of students indicated much change in 
their thinking and those areas of thought in which little change had oc- 
curred. Upon analyzing the returns from sophomore students, the writers 
of the transition study report found that: 


The most radical changes in more than half the students, occurred in 
thought about what life means and the economic situation. Politics came 
next, then science, the relations with the opposite sex, then personal moral 
problems, and then religion in its social aspects. Thought about religion 
as a personal affair and about prayer changed least of all.® 


One of the significant results of this part of the study is the discovery 
that the area in which students indicated that the least amount of change 
had occurred was that of “my attitude toward white people" ; only 25 per 
cent of the respondents checked the space “much change." On the other 
hand, 32 per cent checked “‘little change" while 35 per cent indicated that 
no change had taken place in their thinking with regard to their attitudes 
toward the dominant group. Negro college students’ average contacts 
with members of the dominant group do not generally serve to modify 
their attitudes toward them. Some students, however, develop new points 
of view through certain interracial experiences which they may have 
in intercollegiate conferences. It is doubtless true that for both Negro 
and white students the greatest modification of racial attitudes occurs 
through participation in interracial student gatherings. Since most of 


Reel Did. Dacis. 


STUDENTS’ ATTITUDE TOWARD RELIGION 133 


such gatherings are sponsored by some national, regional, or local reli- 
gious organization, the modification of racial attitudes may be attributed 
to religious forces. Certainly for the youth of college age creative work 
is needed in the area of racial attitudes. It will admittedly be relatively 
difficult to change attitudes that are born and nurtured in an unfavorable 
social setting. There are thousands of Negro youth who have had no pleas- 
ant contact or experience with a white person. It is, therefore, a revelation 
to them to have the opportunity of meeting members of the dominant 
group who show toward them a spirit of Christian understanding and 
brotherhood. Such opportunities should be provided for Negro youth. It 
will be the means for helping to do away with some of the prejudices and 
bitterness which are inevitably a part of the psychological make-up of 
large numbers of Negro Americans. The college that does its job well in 
this area will seek to inspire Negro youth toward an understanding of 
the difficulties in the area of race relations and will seek to equip him 
with the knowledge and the technique by means of which racial preju- 
dices may be alleviated; and, at the same time, it will seek to give him a 
spiritual dynamic adequate for maintaining his equilibrium in the midst 
of a hostile society. 

The final item on the student questionnaire was a request that stu- 
dents indicate, in the order of their significance, the areas where the most 
important changes in their thinking had occurred. There is a strong cor- 
relation between these areas and the extent of the changes of thought in 
various fields. For example, the areas in which the students indicated that 
the greatest changes had occurred were those of “what life means to me,” 
“science and man’s place in the universe," “personal moral problems," 
and “‘my life's work." 

It is significant to note that the area where the smallest number of stu- 
dents indicated that the most important changes had occurred was that 
of “ту attitude toward white people." Only twenty-four students said 
that the most important changes for them had occurred in this area. 


In general, it may be said that the students of this study indicate 
change of thought along some of the fundamental areas of life, showing 
that the college is affecting their attitudes at quite important points. The 
majority have undergone changes in at least four significant areas and 
among the fewest number of changes were those in the area of religion. 
The writers of the Yale transition study report came to conclusions simi- 
lar to those found here, especially in the case of changes in religious 
thought. They asserted that "Taking all the facts reported into consid- 
eration, of all the things that happen to students in college, religious 
thought seems to be little subject to change, at least during the freshman 
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year, although shifts are occurring in valuations which an observer would 
probably regard as religious. That is, religion, as understood by college 
men, seems to be a rather static affair. . . ."? 

The findings of the present chapter are also in line with conclusions 
reached by Rollo May in his study at Michigan State College. Among 
other things, May drew the following generalizations: ‘‘It is an error to 
assert that students as a whole tend to be irreligious. The great majority 
believe in God and nine out of ten believe in the value of religion for soci- 
ety and for their personal lives. The students we believe represent more 
genuine religion than any cross section of the adult non-college popula- 
tion of the country." 1° 

In line with studies made by Artman, Edwards, and Fisher, and also 
the Katz and Allport study, May decides that “‘college does not make athe- 
ists." A third conclusion to which May's study led was: “The college ex- 
perience is not responsible for as great a dropping off in church attend- 
ance on the part of students as is generally assumed. Almost half of 
the men students on this campus are to be found in church on Sunday 
morning." 11 


9. R. R. May, "Portrait of Men Students," Christian Education, XIX (April, June, 
1936), 399. 

10. Ibid., p. 402. 

11. Ibid. 
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FINDINGS AND RECOMMENDATIONS 


TARTING out largely after the Civil War as expressions of the mis- 
S sionary spirit, the Negro colleges have made progress commensu- 
rate with the general social and economic development of the racial 
group as a whole. The rise of these institutions parallels the pattern of 
that in other colleges. In each case the emphasis was put primarily on 
the training of ministers and, later, on the training of a religiously edu- 
cated laity. The development of tax-supported institutions for Negroes, 
although begun relatively late, has nevertheless been fairly rapid in pro- 
portion to the simultaneous growth of church-related and private col- 
leges. Today it is estimated that there are around 40,000 youth enrolled 
in 108 colleges for Negroes. The public colleges, comprising only 34 per 
cent of the total, enroll more than 50 per cent of the collegiate population. 
The consideration of the religious attitudes and provisions in the best 
accredited higher institutions for Negroes has resulted in the following 
findings. 

1. Because of the caste society in which Negroes live, there are funda- 
mental psychological, social, and spiritual problems which the youth of 
this minority face. The religious program of the college has an indis- 
pensable role to play in the solution of the problems of personality adjust- 
ment which are engendered by a caste society. 

2. The statements of the objectives of Negro colleges include, for the 
most part, the same general emphases which other colleges claim. On the 
part of only a small number of institutions is there any declared recog- 
nition in the statement of objectives of the peculiar problems incident to 
the racial background of their constituents. There is indication, however, 
of increasing emphases being made at this point. More and more leaders 
in Negro higher education are pointing out the peculiar role of the Negro 
college in preparing its students for leadership in widening the advan- 
tages inherent in a democratic society. Fewer colleges are making spe- 
cific references to religious objectives than was the case formerly. Yet 
it is probable that some of those colleges which did not include any refer- 
ence to religion in their statements of objectives put more emphasis upon 
it than their failure to mention religion implies. 

8. According to their claims, Negro college administrators in all types 
of institutions are as a whole committed to the principle that religion is 
an indispensable part of education. Presidents of some state colleges, 
where legal restrictions against inclusion of religion in their programs 
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are felt, make a special effort, nevertheless, to provide opportunities for 
religious training through compulsory and voluntary religious chapel as 
well as Sunday-school exercises. This is a demonstration of the conviction 
that religion in some way must be recognized as a part of the total pro- 
gram of the college. Yet, for various reasons, the declared interest by 
certain college administrators in the essential place of religion in edu- 
cation is not always matched by effective provisions for it. It was ob- 
served during this study that, in spite of an insistence by certain college 
administrators that religion is fundamental in education, few provisions 
in the area of personnel workers or religious chapel programs were made 
for the development of religious attitudes. It is recognized that for the 
state institutions particularly the inclusion of religious programs in- 
volves extra effort in the raising of funds to carry on this work. 

4. Discussions with faculty members individually and in groups re- 
vealed that they were generally agreed that the place of religious train- 
ing is fundamental in the program of the college. These discussions point 
to the conclusion that by and large there is an interest in religion exhib- 
ited by faculty members. But there is without doubt in many instances 
a failure to give concrete expression to a declared interest in religion. 
This is corroborated in the estimate of the religious insincerity of the 
faculty which students made in a later part of the study. Among certain 
teachers in these schools there does exist a spirit of indifference to re- 
ligion which is no doubt due in part to unacquaintance with this aspect 
of man's experience. The outspoken critics of religion, however, are rela- 
tively few. 

5. In practically all the colleges of this study some types of adminis- 
trative provisions for religion are to be found. These include chapel 
programs, Sunday-school exercises, prayer meetings, weeks of prayer, 
religious directors, and courses in religion. Even in some state institu- 
tions compulsory religious exercises are sponsored. Moreover, a number 
of institutions are following the practice of having faculty and students 
coóperate in planning the religious exercises of the college. Yet only a 
small number reported a well-ordered system of personal counseling for 
students. Seventy-five per cent of the colleges of this study employed some 
such worker as a director of religious life or chaplain. In most cases these 
officers had teaching responsibilities in religion or in related fields. In a 
number of institutions from two to five other instructors devoted all or 
part of their time to teaching courses in religion. In scholastic prepara- 
tion as well as in academic rating the teachers of religion ranked rela- 
tively high as compared with teachers in other fields. Although they did 
not rank as high as teachers in the colleges for the nation as a whole, they 
did compare favorably with other teachers in the colleges of this study. 

Around 64 per cent of the institutions surveyed provide courses in re- 
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ligion for college studies. Three additional institutions offer non-credit 
courses in this field. Thirty-four per cent of the colleges require courses 
in religion for graduation while 33 per cent offer enough for a major in 
religion. Courses in some aspect of Biblical study rank first both in regard 
to the total number of courses offered and total number of students en- 
rolled. These courses also rank first with respect to the types of courses 
for which requirements for graduation are made. Only three tax-sup- 
ported colleges of this study offered any credit courses in religion. 

6. In all but one of the schools of this study voluntary religious organ- 
izations for the students are to be found. Most of these are affiliated with 
either the Y.M.C.A. or Y.W.C.A. The total number of all voluntary or- 
ganizations averages approximately three per college. The average mem- 
bership in voluntary organizations is estimated nominally as around 49 
students for each group. The organizations sponsor mainly such activi- 
ties as religious services, forums, study groups, social service programs, 
and informal entertainments. 

The participation of Negro students in interracial conferences was in- 
dicated in a number of institutions. It is felt that this is one of the most 
important ways in which the mutual understanding requisite for tran- 
scending many of the difficulties of caste may be fostered. 

7. Thirty-one institutions reported an average appropriation for re- 
ligious work of $3,266.08. Proportionately the private colleges, followed 
by the church-related institutions, budgeted more for religious work than 
did the publicly supported colleges. The largest item was for teachers’ 
salaries. Yet the salary scale in the institutions of this survey was, in 
general, relatively low when compared with figures for the nation as a 
whole. The average budget for the fifty student organizations making 
reports was $182.77 each. This amount, obviously, is hardly adequate to 
enable each organization effectively to carry on an all-round religious 
program. The range of budgets was from $25 to $900 for each organiza- 
tion. The statistics for the budgetary provisions by both the college ad- 
ministrations and student organizations reflect the financial limitations 
that are characteristic of Negro education in general. 

8. The study of 1,345 students in 33 colleges revealed that a large per- 
centage were church members and attended church fairly regularly when 
at home, participating in various types of activities. As many as 44 per 
cent of them belonged to the Baptist denomination and an additional 30 
per cent were members of some branch of the Methodist Church. Only a 
small percentage were Catholics or without any church affiliation at all. 
The students who have had courses in religion were generally apprecia- 
tive of them. Many more were willing to describe them as “interesting” 
or “fascinating” than as *unstimulating" or “dull.” This fact attests to 
an interest in the content of religious courses as much as it does to the 
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quality of teaching in these courses. Yet students tend to describe the 
attitude of their fellow students toward religion as “indifferent” ; but the 
findings of other parts of this investigation refute this estimate. 

9. Eighty per cent of the undergraduates were able to list one or more 
benefits to be derived from the chapel program. These benefits were 
chiefly those in the areas of worship and the development of the devo- 
tional life, instruction in religion and culture, and broadening contacts 
with outstanding leaders. It is significant that they were much less able 
to give pointed criticisms of chapel than they were to state benefits in it. 
The major criticisms given were that the exercises were monotonous, 
poorly planned with no appeal to student interests and needs, and that 
they were compulsory. There were a few students who expressed the criti- 
cism that the chapel exercises were too often lacking in the religious ele- 
ment. As many as 64 per cent of the undergraduates of this study claimed 
that they would attend chapel services regularly if the services were put 
on a voluntary basis. 

10. Forty-six per cent of the students of this study expressed the view 
that the college administration and staff did not exemplify a genuine re- 
ligious spirit in the carrying on of their activities and responsibilities. 
The smallest number, 35 per cent, expressing this view were in the 
church-related institutions while the largest number, 52 per cent, were 
in the public colleges. 

11. The religious and ethical problems which students said they faced 
in their college life, as well as the experiences which they enumerated as 
being hindrances to the development of their religious faith, were most 
often those which can be classified as in the realm of religious thought. 
Students were able to list a number of resources in the college which were 
available for help in the solution of their personal problems. The major- 
ity of these were faculty counselors, the deans of men, the religious direc- 
tors, and the voluntary religious organizations. The courses listed by 
them as being most helpful to the development of their religious faith 
were largely those in religion, history, philosophy, sociology, and the 
sciences. The members of the staff whom the students listed as being most 
helpful to the development of their religious life were primarily the re- 
ligious workers, followed by teachers in the field of history, the college 
president, teachers of education, sociology, English, and philosophy, and 
the deans of men. The students of this study demonstrate that the college 
has influenced their thinking in various areas, chief among which are the 
areas of science and man's place in the universe, what life means to them, 
and value of college education for life and the economic situation. Much 
change was indicated as taking place in these areas by at least 50 per 
cent of the 1,345 students. Fewest changes occurred in the areas of re- 
ligion in their own lives, prayer, and attitudes toward white people. 
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12. Among both teachers and administrators there was a general con- 
clusion that Negro college students have a deep-seated yearning for the 
fruits of religion. In spite of the fact that students do not have much to 
say publicly about this yearning, it was the general conclusion that un- 
derneath much of the pretended indifference was a deep-seated interest. 
In general the results of the survey of the attitudes of the students 
toward the religious life of the campus corroborate this view. A review 
of all the problems and hindering experiences mentioned supports the 
opinion that there is an interest in religion on the part of college students 
which is not apparent on the surface. At the same time, the findings sug- 
gest that the colleges are not providing as many adequate opportunities 
for religious development as appear desirable in view of the total social 
setting and ultimate objectives of higher education among Negroes. 


RECOMMENDATIONS 


THE total religious program in any college should be conceived not in 
terms merely of the formal presentation of religion in courses or in chapel 
exercises or even in the encouragement of religious organizations. These 
may be evidences of a religious spirit but do not at all constitute the total 
means by which the college will attempt to exemplify and to inculcate re- 
ligious ideals. To be profoundly religious it is encumbent upon the insti- 
tution to see to it that religion functions throughout its total programs 
and services, its relationships not only with the students and faculty but 
with employees and with all those forces in the community which the 
college may touch in any way. It has been well stated by one observer that 
in the matter of housing of students, the food which is served in the din- 
ing room, the remuneration for work opportunities offered to students, 
the athletic program and other extracurricular activities, as well as in 
sincere attempts to provide the most satisfying educational program, 
the college should at all points attempt to carry out the religious spirit. 
In other words, attempts should be made not to compartmentalize the con- 
cept or the practice of religion but to inculcate the highest spiritual ideals 
in the totality of the experiences by and through which the college influ- 
ences its constituents. In this sense the entire budget of the university will 
be devoted to essentially religious ideals. 

1. The college for Negroes, if it is to be effective, must take account of 
the various environmental factors which help to condition the life of the 
student before, during, as well as after his college experience. This means, 
among other things, that the college administrators will be interested not 
only in the mechanics of the college program but, above all, in the per- 
sonality growth and adjustment of each student. This principle is in 
keeping with the Christian doctrine of the inherent worth of personality. 
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The objectives of the college should be conceived, stated, and pursued in 
the light of this fundamental principle. In the matter of the selection of 
teachers as well as of students, college authorities will be guided by their 
devotion to these essentially religious ideals and aims. The college has the 
task of providing a total curriculum which will help the student to attain 
a world view as well as those spiritual bases for personal growth neces- 
sary for participating most effectively in his environment of a class and 
caste society. Unless this is done in all colleges for Negroes, without re- 
spect to type of control, one of the most fundamental opportunities for 
creative education will be lost. 

2. It is apparent from the students’ own estimates of the religious sin- 
cerity of college authorities and teachers that to a great extent the latter 
have failed to convince students of their honesty and integrity. Obviously 
the college authorities need to examine this criticism with humility and 
to make whatever modifications each particular situation requires in or- 
der to insure that, through the course provisions of the college, as well 
as in the relationships between faculty and students, and among faculty 
members themselves, undergraduates will become conscious of the ideals 
of religion sincerely determining the attitudes and policies of the campus 
community. 

3. The need of adequate financial resources for the improvement of the 
presentation of religion in Negro colleges is apparent along at least five 
different lines. These are (1) the need for development and support of a 
trained faculty leadership for religious work among students; (2) the 
need for providing resources for developing adequate campus programs 
among students which will serve to provide opportunities for religious 
expression and creative personality adjustments; (3) the need for stimu- 
lating and developing student morale through such means as conferences 
for the study of some of the living issues which affect students; (4) the 
need for scholarships for students interested in giving themselves to the 
service of religion; and (5) the development of departments of religion 
in the colleges and universities. 

The need for developing and supporting trained faculty leadership for 
religious work among students is of strategic importance at the present 
time. Within relatively recent years the colleges have been busily engaged 
in trying to meet the rigorous standards of the various accrediting agen- 
cies and this has led to increased emphasis upon the so-called secular sub- 
jects and decreasing emphasis upon or the neglect of courses and pro- 
grams having to do with religion. This is particularly unfortunate in 
those schools which are supposed to be under the influence and support 
of the forces of religion. Many colleges have no well-planned religious 
program for students. The religious life of the campus is often left to 
some member of the staff who already is overburdened with a heavy 
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teaching schedule and who frequently has no specialized training for this 
important work. 

4. In view of the unmistakably latent concern for religious values on 
the part of students the college should spare no pains to work out effective 
means for the development of wholesome, creative avenues of religious 
expression and for giving this interest in things spiritual adequate direc- 
tion. Faculty-student codperation in planning the religious life of the 
campus should be fostered. The college should employ and invite to the 
campus the best available religious leaders who can guide the students’ 
spiritual growth and inspire them toward increasing spiritual achieve- 
ments. Increasing emphasis should be placed upon the development of 
adequate, systematic counseling provisions for students, which the stu- 
dents themselves will recognize as among the most important aspects of 
the resources of the college. More encouragement and assistance need to 
be given student religious organizations through the appointment of com- 
petent faculty advisers and through help in the working out of adequate 
budgets for effective religious activities. The college owes it to the stu- 
dents to help them work out a voluntary program that will embody the 
kind of spiritual dynamic and call forth the spirit of heroic and sacrificial 
leadership demanded by the present social status of Negro youth. Espe- 
cially is this true in the state schools, since Negro denominations are 
hardly prepared to take an active part in establishing religious work in 
these colleges. 

5. It is also recommended that colleges not only be concerned with 
financing religious provisions for students but at the same time should 
provide opportunities for developing the religious life of faculty mem- 
bers themselves. 

6. The continuing interest in and planning for the effective presenta- 
tion of religion on the campus will be enhanced by the getting together 
of faculty members who have responsibilities in this area. Some such 
organization as the Fellowship of Religious Workers in Colleges for Ne- 
groes, begun a few years ago, should be of inestimable value in developing 
more effective ways and means for making the religious life of the col- 
leges increasingly effective. 
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APPENDIX 


A. COLLEGES INCLUDED IN CATALOGUE STUDY 
OF OBJECTIVES 
CHURCH-RELATED 


Bennett College, Greensboro, North Carolina 

Bishop College, Marshall, Texas 

Johnson C. Smith University, Charlotte, North Carolina 
Knoxville College, Knoxville, Tennessee 

Lane College, Jackson, Tennessee 

Livingstone College, Salisbury, North Carolina 
Morehouse College, Atlanta, Georgia 

Philander Smith College, Little Rock, Arkansas 
Samuel Huston College, Austin, Texas 

Shaw University, Raleigh, North Carolina 

St. Augustine College, Raleigh, North Carolina 
Talladega College, Talladega, Alabama 

Tillotson College, Austin, Texas 

Tougaloo College, Tougaloo, Mississippi 

Virginia Union University, Richmond, Virginia 
Wilberforce University, Wilberforce University, Ohio 
Wiley College, Marshall, Texas 

Xavier University, New Orleans, Louisiana 


PRIVATE 


Dillard University, New Orleans, Louisiana 

Fisk University, Nashville, Tennessee 

Florida Normal and Industrial Institute, St. Augustine, Florida 
Hampton Institute, Hampton, Virginia 

Lincoln University, Lincoln University, Pennsylvania 

Spelman College, Atlanta, Georgia 

Tuskegee Institute, Tuskegee, Alabama 


PUBLIC 


Agricultural and Technical College, Greensboro, North Carolina 
Agricultural, Mechanical and Normal College, Pine Bluff, Arkansas 
Florida Agricultural and Mechanical College, Tallahassee, Florida 
Howard University, Washington, D.C. 

Kentucky State College, Frankfort, Kentucky 

Lincoln University, Jefferson City, Missouri 
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Louisville Municipal College, Louisville, Kentucky 

Miner Teachers College, Washington, D.C. 

Morgan State College, Baltimore, Maryland 

North Carolina State College for Negroes, Durham, North Carolina 
Prairie View Normal and Industrial College, Prairie View, Texas 
Southern University, Scotlandville, Louisiana 

State Agricultural and Mechanical College, Orangeburg, South Carolina 
State Agricultural and Mechanical College, Normal, Alabama 

State College for Colored Students, Dover, Delaware 

Tennessee Agricultural and Industrial College, Nashville, Tennessee 
Virginia State College for Negroes, Ettrick, Virginia 


B. COLLEGES SUPPLYING COMPLETE OR PARTIAL DATA 
ON ADMINISTRATIVE PROVISIONS FOR RELIGION AND 
VOLUNTARY STUDENT RELIGIOUS ORGANIZATIONS? 


I. Church-Related II. Private 
Class A Class A 
Bennett College Dillard University 


Johnson C. Smith University Fisk University 

Le Moyne College Hampton Institute 
Morehouse College Lincoln University (Pa.) 
Talladega College Tuskegee Institute 
Virginia Union University A 

Wilberforce University III. Public 


Wiley College 


Others 


Bishop College 

Clark College 
Knoxville College 
Lane College 

Leland College 
Livingstone College 
Morris Brown College 
Paine College 

Shaw University 

St. Augustine College 
Texas College 
Tillotson College 


Class A 


Agricultural and Technical Col- 
lege, Greensboro, N.C. 

Florida Agricultural and Me- 
chanieal College 

Harriet B. Stowe College 

Howard University 

Kentucky State College 

Lincoln University (Mo.) 

Louisville Municipal College 

Morgan State College 

North Carolina State College for 
Negroes 

Prairie View Normal and Indus- 
trial College 

Southern University 


1. The rating of these schools is given as of the school year 1940-41. 
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Virginia State College Bowie State Teachers College 

West Virginia State College Colored Agricultural and Nor- 
mal University 

Others Elizabeth City State Teachers 

Alabama State College College 


Aleorn Agricultural and Me- South Carolina State College 
chanical College 


C. SIXTEEN CLASS A COLLEGES SELECTED FOR 
PERSONAL VISITATION 


Present or Historical Enrollment 


Church-related Location Religious Affiliation — '40—41 
1. Bennett College, Greensboro, N.C. Meth. Epis. 808 
2. Johnson C. Smith University, Charlotte, N.C. Pres., U.S.A. 400 
3. Morehouse College, Atlanta, Ga. No. Baptist ! 415 
4. Talladega College, Talladega, Ala. Cong. Chr. 269 
5. Virginia Union University, Richmond, Va. No. Baptist 607 
6. Wilberforce University, Wilberforce, O. A.M.E.? 664 

Private N 
1. Fisk University, Nashville, Tenn. Cong. Chr. 380 
2. Hampton Institute, Hampton, Va. Cong. Chr. 899 
3. Tuskegee Institute, Tuskegee, Ala. 1,392 
4, Lincoln University, Chester Co., Pa. Pres. U.S.A. 389 
Public 
1. Agricultural and Technical College, Greens- 
boro, N.C. Cong. Chr. 950 
2. Kentucky State College, Frankfort, Ky. 519 
3. Morgan State College, Baltimore, Md. Meth. Epis. 428 
4. Virginia State College, Petersburg, Va. BOTZ 
5. West Virginia State College, Institute, W. Va. 943 
6. Howard University, Washington, D.C. Cong. Chr.: 2,600 


Total Enrollment 12,230 


1. Although control of Morehouse College was relinquished to the Board of Trustees 
in 1935, it was considered in this study and listed here as a church-related college 
because of the strong Baptist tradition which has long been and still is associated 
with the school. Members of the original controlling body, the American Baptist Home 
Mission Society, are represented on the Board of Trustees. 

2. While Wilberforce is predominantly under the control of the African Methodist 
Episcopal Church, support for part of its work is appropriated by the State of Ohio. 

3. Technically, Howard University is under the private control of its Board of 
Trustees but, in view of the fact that its background has long been associated prima- 
rily with the Federal Government and that more than half of its support comes from 
public funds, it was considered, for the purposes of this study, as a public institution, 
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D. THIRTY-THREE COLLEGES IN WHICH 1,345 STUDENTS 
FILLED OUT QUESTIONNAIRES ON THE RELIGIOUS LIFE 


OF THE CAMPUS 


I. CHURCH-RELATED 


II. 


ИВЕ 


. Benedict College 

. Bennett College 

. Bishop College 

. Johnson C. Smith University 
. Livingstone College 

. Morehouse College 

. Morris College 

. Morris Brown College 

. Shaw University 

. Talladega College 

. Tillotson College 

. Virginia Union University 
. Wilberforce University 


PRIVATE 


Fisk University 
Hampton Institute 
Lincoln University (Pa.) 
Spelman College 
Tuskegee Institute 


PUBLIC 


. Agricultural and Technical College, Greensboro, N.C. 
. Alcorn College 

. Bowie State Teachers College 

. Elizabeth City State Teachers College 

. Fayetteville State Teachers College 

. Florida Agricultural and Mechanical College 

. Howard University 

. Kentucky State College 

. Lincoln University (Mo.) 

. Morgan State College 

. Prairie View Normal and Industrial College 

. Southern University 

. Tennessee Agricultural and Industrial College 
. Virginia State College 

. West Virginia State College 
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E. LIST OF COLLEGES CONTRIBUTING TO THE 


PUBLICATION OF THIS STUDY 


Agricultural and Mechanical Col- 
lege 

Agricultural and Technical College 

Alcorn College 

Barber Scotia College 

Bishop College 

Claflin College 

Dillard University 

Fisk University 

Florida Normal College 

Georgia Normal 

Hampton Institute 

Howard University 

Kentucky State College 

Knoxville College 

Langston University 

Le Moyne College 

Lincoln University 

Livingstone College 

Miles Memorial College 

Morehouse College 

Morris College 

Paine College 

Philander Smith College 

Saint Augustine College 

Saint Paul’s Polytechnic Inst. 

State Normal College 

Storer College 

Tennessee State College 

Virginia State College 

Virginia Union University 


Pine Bluff, Ark. 
Greensboro, N.C. 
Alcorn, Miss. 
Concord, N.C. 
Marshall, Texas 
Orangeburg, S.C. 
New Orleans, La. 
Nashville, Tenn. 
St. Augustine, Fla. 
Albany, Georgia 
Hampton, Virginia 
Washington, D.C. 
Frankfort, Ky. 
Knoxville, Tenn. 
Langston, Okla. 
Memphis, Tenn. 
Lincoln, Pa. 
Salisbury, N.C. 
Birmingham, Ala. 
Atlanta, Georgia 
Sumter, S.C. 
Augusta, Georgia 
Little Rock, Ark. 
Raleigh, N.C. 
Lawrenceville, Va. 
Normal, Ala. 
Harpers Ferry, W.Va. 
Nashville, Tennessee 
Petersburg, Va. 
Richmond, Va. 
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